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ALFA Accelerated Learning for Africa
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IDP Internally displaced persons
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Executive Summary: Ethiopia

The 2021 Annual Speed School Report covers the end of the 2020/21 school year and the start

of 2021/22 for Ethiopia. The p r o0 g r busirdess-as-usual operation by grantee civil society

organi zations, or fcol |adfdctedbytoth pogitivgpaad negateeregeats. ( CP) , \
Sadly, the armed conflict between the government and Tigray Region forced Geneva Global

Ethiopia (GG-Eth) to suspend all activities there. It also caused GG-Eth to change the location of

many classes in Amhara region, moving out of areas of high insecurity.

Positively, GG-Eth received a second year of UNICEF funding, continuing to work with internally

displaced populations but in two new regions: Afar and Somali. GG-Eth also secured funding

from a new source, Education Cannot Wait (ECW), to work with IDP and host communities in

Oromia. This three-year project engages GG-Eth not just to deliver the classic Speed School

program but also to expand its work with pre-school and to provide quality education to children

in conventional classes in all primary grades. The ECW project also involves GG-Eth more

substantively than customary in construction, the inclusion of children with disabilities, and the

design and delivery of modules and strategies to a
such as mental health, social cohesion, and peace. Private funding was critical to both new

projects, allowing GG-Et h t o me et UN I|-sBaEeFaisrenterds.% ¢ o st

The year may be especially noteworthy for the si
adoption of the Speed School program. This was evident in a few significant ways:

1. The Ministry of Education created a dedicated Speed School Unit to which it associated a
Techni cal Committee and a Steering Committee,
different directorates, to guide and oversee the national scaling of Speed School classes.

2. Movement by several regions to create similar Speed School units and cross-
departmental committees.

3. The funding by regions in 2021/22 of over two-thirds of all Speed School classes.

4. The implementation of Speed School classes i i.e., training and supervision of facilitators
T by regions of over 80% of the classes they fund. (Previously, this commonly fell to CPs.)

5. The incorporation of Speed School measures by the Ministry of Education in its official
Education Management Information System (EMIS).

The core numbers reached in 2021 appear in the following table.

Funding amount Speed School| Speed School SelfHelp Conventional
Funders Classes Students Groups Class Students
2020/21| 2021/22| 2020/21 2021/22 2020/21 2021/22 2020/21] 2021/22 2020/21 2021/22
Private clierits $25m. | $2.5m. 232 225 5,800 | 6,150 232 205 N/A N/A
Ethiopian governmg  N/A N/A 327 632 2,250 | 14,580 - - N/A N/A
UNICEF $832,120 $771,400 225 87 2,625 | 3,210 225 118 N/A N/A
ECW2021 only) $2,071,400 41 1,476 41 5,914

Plans for 2022 are to continue the successful implementation of the conventional Speed School
program and the two projects while advancing the agenda option, focusing particularly on the
colleges of teacher education. GG-Eth will also try to keep expanding its funding and funders.

1. Private clients in 2021/22 actually funded a total 300 Speed School classes, but 95 of these will be counted in 2022
because they were allocated to the ECW project as a cost-share element. ECW Year 2 starts in March 2022.

2 - The original commitment was 671 ALP classes. This number shrunk due to the armed conflict in the North.
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Executive Summary: Uganda

The implementation of Speed School in 2021 was anything but business as usual, continuing a
second consecutive year of school closures due to COVID-19. Starting the year with the hope
that schools would re-open soon, Geneva Global Uganda (GG-Ug) chose to stay with the same
communities, schools, facilitators, and children and families from 2020. These children had barely
received three weeks of instruction before the ministry sent all children home.

Continuity would let GG-Ug to concretize its move to add four new districts and one municipality.
These are Agogo, Alebtong, Kitgum, and Otuke Districts and Kitgum Municipality. Even more
exciting was the chance finally to advance significantly the aim of government adoption of Speed

School . This involved entrusting the programés
structures rather thanonlytogr ant ee ci vil society organizations,

In the Al egacyo di sitAmurg,tGslu, Awogla, andi @moooi i p edlicatibny
authorities had committed to implement 36 (over one-third) of their classes and Self-Help Groups.
The new implementation arrangement also involved enlisting local development structures i e.g.,
parish chiefs and agriculture agents i to train and support the Self-Help Groups.

As during 2020, GG-Ug endeavored in 2021 to keep all facilitators ready to resume classes at a
mo me nt 6 s Thisanvolvede few basic strategies:

1 The distribution to all facilitators of additional materials on Speed School for self-study;
1 Use of text messages (SMS) to guide facilitators in continuing to raise their understanding;

9 The provision of face-to-face refresher training by CP agents, inspectors, and teacher
training tutors to groups of facilitators when such gatherings were allowed; and

1 The organization by GG headquarters of a virtual training, reflection, and planning session
with GG-Ug and, on average, over 20 CP, district education office, and primary teacher
college agents every two weeks until December 2021.

The new implementation arrangement and the virtual sessions have created a solid foundation
for the technical adoption of Speed School in the North. The financial commitment still seems far
away, though, managed mainly by the Ministry of Education and Sports. Over the 2020 and 2021
period, GG-Ug efforts to engage senior ministry officials in committing to and planning for
government adoption and sustainability faltered. These officials were completely focused on
managi ng t h eeffecta ondhe sectar,@red rightly so.

During the year, the pandemic lightened enough at two times to resume instruction in the 230
Speed School classes from 2020, with 6,900 pupils. From March to May, GG-Ug brought 5,573
of these pupils into class. All facilitators completed Phase | and some advanced into Phase Il. In
October, authorities approved GG-Ug to conduct a home-based learning strategy. Small groups
of the same pupils completed activity-based lessons on their own, supported by facilitator visits
every two or three days until early December. GG-Ug used the SMS platform to guide the
facilitators and parents in supporting this effort. Of this group, 5,447 took the end-of-year
placement test to join conventional classes in 2022. Over 75% qualified to continue in P4.

The Self-Help Groups also struggled with the pandemic, receiving less training, focused on family
subsistence, missing the motivation of their children in school, and more. Still, most managed to
operate economic activities and to save, even if with lower profits and levels of savings. In
addition, most groups now split into micro-groups to respect the COVID restrictions.

Looking to 2022, GG-Ug plans again to implement 230 classes, adding one new Northern district,
Pader, and ten private low-fee schools in Kampala. The CPsdrole will now include technical
support to districts in their implementing Speed School. GG-Ug will also re-kindle aggressively
its outreach to the ministry to promote the adoption for sustainability and scaling agenda.

Geneva .
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Introduction

The pr esent report provides an overview of Geneva
program in Ethiopia and Uganda during 2021. ( See t he box fASpeed BSohobhea
programbs key ai msThisperbd aoincidgs avithehe tospletion of the 2020/21

and the start of the 2021/22 academic years in Ethiopia. The report covers the full 2021 academic

year in Uganda. The year also coincides with major disruptions to schooling and all of society in

the two countries, and globally. In Uganda, the worldwide COVID-19 pandemic kept the majority

of children out of the classroom for the full year, though some returned to school for just a few

months, from March to May 2021, to prepare for exams. This was the second year of no schooling

in the country, which first closed classrooms at the p a n d e nohsetbaamere three weeks into

the 2020 school year. In Ethiopia, schools re-opened for the 2020/21 school year, but until

December, late by many months. Students experienced shortened class times due to COVID-19

prevention measures; most notably, adopting a shift system to achieve small class sizes. More

disruptive to schooling in the Northern regions, especially Tigray and Amhara, was the armed

conflict that continued for most of 2021.

Facing these obstacles, Geneva Global
employed a variety of alternative strategies to
keep students learning. In Ethiopia, this was
essentially a matter of selecting woredas that
were well beyond the fighting. The country
team also supported the Ministry to maintain
learning standards system-wide despite the
shortened instructional time by helping it to
introduce certain accelerated learning
strategies from Speed School into
conventional primary school classrooms :
nationwide. In Uganda, Geneva Global and Teaching during COVATD.
its grantee and government partners
responded with alternative delivery strategies, capitalizing on ebb periods during the pandemic to
return pupils to learning. At the same time, the two country programs used the period to advance
more quickly with the government adoption agenda, embedding Speed School more solidly within
key national and local education structures and deepening the training of key education
authorities and technical agents.

Following are summariesofeach country programbs respective exp

Ethiopia

In 2021, Geneva Global and the Speed School program experienced important and exciting
growth in Ethiopia. The program expanded to two new regions i Afar and Somali i and received
funding for the first time from two major international education organizations: UNICEF and
Education Cannot Wait (ECW). The Ministry of Education and the participating regions took
concrete steps towards the official adoption of the Speed School model, investing financially and
institutionally in its long-term expansion and sustainability. This commitment saw the
government 6s funding ar ound fanthel2021/22fsch@olyéar. Balsme d Sc h«
yielded the creation of a dedicated Speed School Unit within the Ministry of Education along with
movement by a few regions to create similar units. Government ownership of Speed School is
consolidating further as colleges of teacher education (CTE) across the regions enlist Geneva
Global to help incorporate the Speed School model and methods into their teacher training
curricula and instruction. Their aim is both to produce future Speed School facilitators and to

Geneva
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strengthen the capacity and performance of all primary school teachers. An overview of these
and other aspects of Geneva Globald work in Ethiopia during 2021 follows, covering both the end
of the 2020/21 school year and the start of 2021/22.

Speed School at a Glance

Key Aims Key Components
1 Provide owtfschool children aged 9 to&éaond 1 Speed School Clas&roups of 386 students cove
chanceat a formal primary education. the official Grades 1 to 3 curriculd@ rimonths
1 Equip students with the skills, knowledge, mq Attending fudhy classes led by a trained facil
and confidence to continue in school and on students learn in groups of six. Over 90% co
and livelihoadth success and joy. primary school whersnjmn Grade 4 and progress
thrive.

1 Empower mothers economically and soc q

SCPpEr i t heir chil dr SelfHelp GroupThe mother of every Speed S

student joins a Sidélp Grouprhere thegngag in

welibeing. joint incomgenerating activities and group savin
underta&ks o c i a | actions to
Key Technical Elements schooling.
Condensed curriculumFocusing on core learry | I Primary School Capacity Strengthenifigain anc
objectives allows and requires teachers to cre support ministayd decentralizeducation structur
relevant lessons by drawing on the local context. to use Speed Schowthods to improve teaching
o learning across all primary classes i | i 3arkdg
Pedagogy:Activitypased, learneentered method eventually, in all primary schools

continuous formative assessment, small group v _ . _
abundant lewog/necost instructional materials f{ | 1 Gender equality and inclusiofingage parent

academic, practical, and perhﬂ‘[a]ng amgrowth. teachers, officials, and students to suppsrhdbt
. o ) enrolment, learningd gonyous participation of ¢
Teacher trainingh holistic approach combines prg children with disabilities, and other marginalized

based training workshops, dialmpesl supervisig
and peedriven education communities of practic§ | The implementation of Speed School has rested Ia
. local civil society organizations, benefiting fro
Par ent €lgaging parerds:and other comn | exherience, knowledge, and networksareasewher
actors in all aspects Speed School operates. Increasingly, responsi
access and success at home, at suimabetween. implementation is shifting to government structures

deliberate adoption strategy for sustainability and s

Et hi opiads 2020 inXNdmb&s ho ol Year
a’

I n Ethiopi 2 0 2 1-aseucsnubail ndbe dwi it bhu ssionnees ssi gni fi cant n.
done since the pr ogr am@®8ll/82tschooltyear, BG-BEh pnovideg graamts wi t h t
to local civil society organizations,orfi c ol | a b or a t(Chs)gto imgleménhSpeed School.

I n 2020/21, a total 18 CPs received grants“*to ope
classesodo) and t he -Help@®upn(8BHEhia Addi® Abab& €itly,fAmhara, and

Oromia where they enrolled 15,455 total children (about 45% girls) and the same number of SHG

members, comprising mothers or other guardians of the Speed School students. GG-Eth
operated no ALFA classes in SNNPR for the first t
funding to work there ended.

S-Link schools are those pr itonBpaey Scisool blasses Isecanist they wilkh reaeiveitiei n k e d o
Speed School figraduateso the following year. Most Speed Sch

4- ALFA is the acronym for Accelerated Learning for Africa, the name used in Ethiopia for Speed Schools implemented
with grants received from Geneva Global.
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Over the same period, the same regions funded with their own resources an additional 327 Speed
School cl ass es ] as aderdaehda tofalBI675 out-of-school children (53% girls).
This was 68 (26%) more ALP classes than the previous year, though implementation i i.e., the
training and continuous monitoring and support of facilitators and other operational elements and
data collection and reporting i remained mostly the responsibility of grantee CPs.

At the end of the 2020/21 school year, a total 20,413 Speed School students (48.2% girls), both
ALFA and ALP, took the end-of-year placement test. This translates into a dropout rate of 15%,
which was higher than the normal rate of just 5%. This increase is undoubtedly attributable to the
COVID shutdown from the previous year and late start to the 2020/21 school year. A full 99.2%
(20,248) of this group of test-takers transitioned to a conventional primary school for the 2021/22
school year, higher than the normal 95%. From this group, 46.0% (46.7% of girls) entered in
Grade 4, 47.6% (47.2% of girls) in Grade 3, 6.4% (6.1% of girls) in Grade 2, and none in Grade
5. The fact that just 46% of Speed School igr adu a tusuallp arceidt7®2 r ed Gr
percent) is likely attributable to the fact that schools nationwide only opened again in December
(nearly three months later than customary) following the COVID-19 shutdown in March 2020.
While a few Speed School classes launched in October or November, the majority began in
December, too. Indeed, given the late start, the fact that as many as 47% placed into Grade 4
would seem to be an impressive achievement.

New to GG-Eth in 2020/21 was the partnership with UNICEF. With funding from the Dutch
Government, UNICEF reached out to Geneva Global to provide Speed School classes to children
from internally displaced persons (IDP) communities who had recently returned to their homes in
Oromia. Working with five grantee CPs, GG-Eth operated 225 Speed School classes and SHGs
to reach 6,750 children (46% girls) and the same number of mothers (or other guardians) from
IDP and host communities in five woredas (districts). A summary of the basic Speed School
numbers for the 2020/21 school year, presented by funder, appears in Table 1.

Table 1: Speed School Numbers by Funder

Fundincamount Speed School| Speed School SelfHelp Conventional
Funders * Classes Students Grous Class Students

2020/21| 2021/22| 2020/21 2021/22 2020/21 2021/22| 2020/21] 2021/22| 2020/21| 2021/22
Private clienfson $25m. | $2.5m.

22 2257 5,800 | 6,150 232 205 N/A N/A

ECW class®s
Ethiopian governme N/A N/A 327 6318 2,250 | 14,580 - - N/A N/A
UNICEF $832120 | $771400| 225 87 2,625 | 3,210 225 118 N/A N/A

Education Cannot

Wai(2021 only) $2,071,400 41 1,476 41 5,914

5 - ALP stands for Accelerated Learning Program, the name chosen in Ethiopia to distinguish government-funded and
operated Speed School classes from those funded by grants from Geneva Global.

6 - Speed School classes and students under ECW project are all covered as cost-share, paid forbyGeneva Gl obal 6s
private clients

7 - Private clients in 2021/22 funded a total 300 Speed School classes, but 95 of these will be counted in 2022 because
they were allocated to the ECW project as a cost-share element. ECW Year 2 does not start until March 2022.

8 - The original government commitment was to implement 671 ALP classes. This number shrunk due to the armed
conflict in the North of the country, reducing especially the number of ALP classes in Amhara region.

Geneva .
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Et hi o g02H22 School Year in Numbers

The 2021/22 Speed School year brought the addition of three new regions i Afar, Sidama®, and

Somali i and one significant new funder, Education Cannot Wait (managed by UNICEF). The

year also saw a much greater investment by the Ethiopian Government in the Speed School

model, both financial and institutional, as well as a growing number of otheror gani zati ons o6 t
up the Speed School model. The business-as-usual granting to CPs to implement the Speed

School program resulted in the operation of a total 312 ALFA classes and SHGs across Amhara,

Oromia, Addis Ababa, and the three new regions. These aimed to bring 9,360 out-of-school

children (47.5% girls) into formal education for the firsttime. The gover nment 6s conf | i
in the North prevented GG-Eth from operating classes there for another year.

Perhaps the most visibl e aloptiodefthe 8peed Schdollpmgragno v er n me
was the surge in the number of ALP classes. Respectively, Addis Ababa, Amhara, Oromia,
Sidama, and SNNPR funded 8, 28, 365, 230, and 0 (631 total) to bring 20,130 out-of-school
children (49% girls) into formal education. This nearly doubles the number (94% increase) from
2020/21 and represents now a full 67% of all Speed School classes linkedto GG-Et hds ef fort s
the country. (See Table 1 to see that allocation of classes and groups by funder for the year.)
Even more noteworthy is the fact that the regions are now also implementing 90.6% of these
classes. This means they are no longer merely funding ALP classes for GG-Et hds gr ant ee C
to implement. The regions are now using their own agents or, in some instances paying CP
agents, to train, monitor, and support the ALP teachers. Implementation of the other 64 ALP

Diagram 1

Speed School classes, by year and funding source

1400
1200
1000
8
800
600
400
200
0
S g \&) o ) '\ 3%
QOISO I S g

F o S S S S

m Total Grantee Classroani®tal Government Classroemstal UNICEF Classroom

9 - Sidama was not really new to GG-Eth as it had simply been carved out of SNNPR, where Geneva Global launched
Speed School in 2011/12.
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classes remain entirely with grantee CPs.

Eth supported an additional 20 Speed School classes in the two regions.

Following a competitive bidding process, UNICEF, with funding from Education Cannot Wait
(ECW), awarded Geneva Global a three-year project valued at around US$ 9 million. Awarded
directly to Geneva Global Ethiopia, GG headquarters continued to provide instrumental technical
and administrative support in its design and operation.
accelerated (Speed School) and conventional primary and pre-primary education to IDP and host
community children in five woredas of Oromia. In Year One of this Multi-Year Resiliency Program
(MYRP), which launched in January 2021, GG-Eth and its Consortium Partners i Oromia
Development Association, Imagine One Day, Development Expertise Center, and Whiz Kids

See Diagram 1 for the number of ALFA and ALP
classes by year, starting from 2011/12, and to appreciate the shift towards government adoption.

Out of the total 943 Speed School classes (ALP and ALFA) in 2021/22, UNICEF funding permitted
GG-Eth to operate 87 Speed School classes, reaching a total 2,610 out-of-school children (49%
girls). GG-Eth signed a second one-year project agreement with UNICEF, called PROSPECTS,
to implement Speed School with new IDP and host communities in Afar and Somali regions. Both
regions were new to Speed School, but both had been exploring actively with GG-Eth the
opportunity to introduce the model since at least 2019. With funding from its private clients, GG-

The pr o] aimtis@cs provide both

Workshop i operated 41 Speed School classes, all of which were funded by GG-Et h 0 s

clients and served as cost-share. These reached 1,476 out-of-school children (49% girls). The
ECW funding allowed GG-Eth to support the operation of 130 Grades 1 to 6 classes across 13
primary schools, enrolling 6,870 children (48% girls), and of 26 pre-school classes and groups,
readying 1,818 young children (44% girls) for eventual enrollment and future success in Grade 1.
Under ECW-MYRP, GG-Eth and the consortium members constructed 73 semi-permanent
classrooms and 13 sex-segregated latrines and provided water to all 13 school sites.

Key features, achievements, and challenges of Speed School in Ethiopia, 2021

As indicated above, GG-Et h 6 s

following major ways:

T

T

Bringing Speed School to IDP populations. While this was not the first time GG-Eth had operated
Speed School classes for IDP children??, the UNICEF and ECW projects did involve two strategic

Bringing Speed School to internally
displaced persons (IDP) populations;

Receiving funding from prominent
international education organizations;

Continuing to operate and refine the
SHG component;

Supporting the delivery of quality
education in conventional primary
classes;

Advancing the official institutional
adoption of Speed School; and

Continuing to strengthen core Speed
School model, methods, and materials.

e ¢ghrograminingoim?2021 saw many new elements along
with the strengthening of existing efforts. All represent noteworthy evolution in the scope and
impact of the Speed School in Ethiopia and of GG-Et h 6 s mare lordadly, evident in the

®iivouti

' Speed School Program

O MYRP- ECW Program ' PROSPECTS/IDP Program 'hn\rmmemle.l ALPs

10 - 1n 2018, GG-Eth supported two Speed School classes for Somali IDPs in communities near to Bishoftu, Oromia.
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https://www.whizkidsworkshop.com/
https://www.whizkidsworkshop.com/

elements with which GG-Eth had only limited experience. First was the need to construct new
school infrastructure i classrooms, latrines, and waterpoints i or to undertake major renovations
of existing structures. This was necessary because of the massive destruction or deterioration
that occurred during and following the conflict that caused the original displacement. Previously,
GG-Eth had only supported more modest improvements to classrooms for Speed School
occupancy. While management and oversight of the actual work fell to the grantee collaborating
partners,t hi s component represent ed-Eth. Asnbng the lessans
learned was that temporary learning shelters to serve as classrooms is inappropriate. The plastic
sheeting quickly succumbs to high winds. Replacing these with semi-permanent structures
solved the problem at the same time that it required a significant budget restructuring.

The other new element was the incorporation of
training and other activities to address the
psychological trauma and other effects suffered
by many IDP students and their families and
communities. Required under the UNICEF grant,
these include classroom-, school-, and
community-based interventions linked to mental
health and psychosocial support (MHPSS), the
prevention of sexual exploitation and abuse
(PSEA), social cohesion and resilience, gender
_—— - , e equality (not new), and the inclusion of children
Speed School pupils photographed in front of | with disabilities (also not new). This has placed
a classroom structure renovated under the GG-Eth on a steep but valuable learning curve,
UNICEF funded IDP program. one the country team continues to scale

S o )

enthusiastically. Related interventions involve
the identification and, as necessary, creation of related materials i guides, lesson plans, readers,
technical notes, etc. T, teacher training, the organization of co-curricular activities, and community
sensitization and mobilization for action. GG-Eth continues to enlist technical expertise from its
grantee, collaborating partners, education authorities, faculties and colleges of teacher education,
UNICEF, and other outside experts to support these efforts.

Receiving funding from prominent international education organizations. The two grants from
UNICEF i first for the IDP project in 2020 and then for ECW/MYRP and PROSPECTS in 2021 i
signify a major change in several ways. For one, these clients have considerable international
stature and influence that could bring valuable increased visibility to Speed School and Geneva
Global. Next, they control vast resources that could permit Geneva Global to continue to grow
Speed School in Ethiopia as well as, potentially, in Uganda and even elsewhere. It is notable that
GG-Eth won ECW/MYRP through an open bid process.

From an operational perspective, working with UNICEF also brings certain challenges. One,
these projects entail much greater scrutiny at all phases. Whether during the original project
design and budgeting, throughout implementation, or when closing the project, UNICEF requires
meticulous detail and reporting and monitors often and closely. GG-Eth quickly adjusted both our
internal and external management and reporting practices, inspired and aided by UNICEF to
accommodate this new level of rigor. Both GG-Eth and Geneva Global headquarters (GG-HQ)
adapted quickly to accommodate this new level of intense involvement and oversight. Two,
UNICEF permits GG-HQ to charge only a very modest fee, covering just a small portion of the
actual technical and operational support that the HQ team provides to the country team.

Withouti t s p r i vrmoregenerbus adlatdtian 6f resources to GG-HQ to provide this support
to GG-Eth, it would likely not have been possible for GG-Eth to implement PROSPECTS and
ECW/MYRP. This outcome is even more true because of the 15% cost-share requirement to be
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a UNICEF grantee. In addition to counting GG-HQ6 s t echni cal and operationa
projects as cost-share, GG-Ethuses a portion of t heddithé wumbdere cl i en
of Speed School classes in the different IDP and host communities. In turn, the private clients

benefit by allowing GG-Eth basically to educate an additional four or so children for every one

out-of-school child whose schooling they fund directly.

Continuing to operate and refine the Self-Help Group component. The COVID-19 impacts on the
school year and on society in general also created some disruption with the creation and operation
of SHGs. To start, they formed later than normal, and the delivery of training was late and less
intense. Similarly, the groups benefited from a relatively less amount of support. Still, it is early
to tell what the long-lasting effects, ifany,on t he gr o uwlldé evenufar the 220-21
cohort. Technical support continued to come primarily from local development structures,
including prominently the woreda level Women, Children, and Youth Office, the Finance and
Economy Office, and the Cooperative Offices. This is a significant change from the original SHG
support model. For the first several years of Speed School, the grantee collaborating partners
provided both financial and technical support to the groups. Increasingly over the past few years,
t he @nRdavément is limited mainly to promoting the SHGs in fulfilling their education
responsibilities through the community management committee (CMC*!) and to mobilizing the
government development structures to delivery their support.

Looking at the 2020/21 data alone (2021/22
numbers are not yet compiled), GG-Eth
supported the operation of 537 total SHGs by

Table 2
SHG Income-Generation Activities

12,144 mothers or other guardians. SHGs IGAS, 2020-21 # of SHGs %
are not yet part of the ALP Speed School , o
package, though this is a situation that GG- | Facemask production 99 18.4%

Eth is striving to change. Over the same | Detergent Production 102 19.0%
period, the mothers engaged in income-

generation activities concentrated around five | Livestock 163 30.4%
major areas. Two were COVID-19 related | poyltry 36 6.7%
and the others of which were agricultural, as _ _

shown in Table 2. This resulted in total group | Milk Production 93 17.3%
savings of 858,510 Ethiopian Birr (about US | other 44 8.29%
$17,000), or 119 Birr (about US $2.35) per

mother; not a huge sum, but this is savings on | Total 537

top of costs to operate the activity and
expenses the revenues allowed mothers to cover at home. In addition to their economic activities,
mothers also engaged in raising COVID-19 prevention awareness during their regular meetings,
supervising their childrené sespect of COVID-19 protocols, and promoting theirc h i | dSpeed 6 s
School participation despite the various challenges. This was especially true during the period in
early 2020 when schools closed, and GG-Eth and its grantee partners kept learning happening

by organizing micro-classes. Lastly, the SHGs seemed to have an even greater impact in the

IDP communities, helping mothers there to re-kindle a sense of community. One indication of
thiswasthe mo t h ehoasifig themselves to meet more frequently than prescribed.

Supporting the delivery of quality education in conventional primary classes. GG-Eth first
supported the Ministry of Education to strengthen the quality of all primary schooling in January
2019. Having recently learned about Speed School, the Di rect or of the mini
Improvement Program (SIP) Directorate asked GG-Eth to train its agents in the core methods to

11 - The community management committee organizes parents to support the classes in which their children are enrolled
at school.
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pilot in 1,402 primary schools nationwide. The pilot initiative brought modest improvements to
teaching and learning, but the SIP Director let the effort end, drawn to other urgencies, even
though his appreciation for and interest in the model remained keen. His attention re-kindled
sharply with the return to school in 2020 following the long COVID-19 system closure. He, along
with other senior officials at the ministry, perceivedSp e e d S adtalecatedpsogram as vitally
relevant to Ethiopiad se-opening of its classrooms. Accelerated learning was precisely what the
system needed because of the greatly diminished number of instructional hours students would
receive in 2020/21. This situation resulted from two factors. First was the late start to the school
year, occurring in December instead of September, as customary. Second, most schools brought

students in only for a half-day, forced by the COVID-1 9 Asoci al di sttaenactan g 0

shift system to keep class sizes smaller.

Why Education for Children with Disabilities Matters: A Case Study from Ethiopia

Thirteen-year-old Abel Ahmed isa member of a Speed
School class in Oromia, Ethiopia. He is from a low-income
family and is visually impaired. In the past, his disability made
learning a struggle. He was clearly bright and eager to learn,
but his family lacked the resources and awareness to confront
the practical challenges and discrimination that children with
disabilities in Ethiopia routinely
confront. Abel recalled wanting to engage and talk with other
students but, due to his disability, he explained, i lesisted
contacting and playing with other children due to my fear of
discrimination. The cultural problem also created a challenge
i for me to actively interact with social services. My family

_— . assumed that most people had no awareness on disability
Abel (far left) and his Speed School peer jssyes,  believing they would exclude me and  were not
working together on a group assignment. nterested to let me interact with others.o

Ab e | bther, liya, added, i we d ihave emaugh information on disability issues, and we were not
ready to give Abel the chance to interact and play with other children in the surrounding areas. In
general, he has suffered a lot over his thirteen years. He faced much discrimination and received no
medical services. Basically,he was | osing his |ife without edu

Since joining his Speed School class, Abel has learned how to spell in Afaan Oromo and English,
can recite his numbers, and perform basic addition and subtraction with smaller numbers while using his
fingers or counting stones. Another subject he is learning in school is elementary environmental science,
which has helped him to develop agricultural skills. He has also benefited from some of the simple aids
that enhance his ability and confidence to engage in his studies and in life. These include a tape
recorder, a walking stick, braille slates, and a stylus.

As a Speed School student, Abel has begun learning and playing with his classmates and continues to
attend school despite his disabilities, something that his mother is very happy about. il coul d

this. It was amazing to see his engagement in the class and learning with other children. Now | am very
happy because the time was very challenging for us, everything was not good for ourchild Ab e | . o

Because of the Speed School facilitator s c obotmi
inside and outside of the classroom, Abel is working towards full literacy in the future. His ultimate goal is
to become a lawyer and help others. Both Abel and his family are exceedingly satisfied with the program
and the support that they have been given, and they extend that gratitude to the Speed School program.
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Facing a condensed school year, the SIP Director enlisted Geneva Global to contribute to the
g o v e r n metumttoésshool in at least three direct ways, beginning at the end of 2020. One,
GG-Eth participated asa me mber of t h durnttoischoos advisgry comnmittee. Two,
GG-Eth helped the ministry train trainers in the core Speed School methods to be able, in turn, to
train and support teachers nationwide in condensing the official curriculum in a way that allows
them to cover fully the core learning objectives at an accelerated rate. Three, GG-Eth technical
stafwor ked wi t h audioevisualiteam te graduyceédigital training modules that trainers,
cluster supervisors, teachers, and others could use for training and professional development
purposes. This included joining with EDA, a grantee CP, and the Media and Communications
Team from the Ministry of Education to produce a five-minute video lesson to guide and
encourage students to maintain COVID protocols in the classroom. The video was ultimately
broadcastviat h e mi n i gograny ratoonwid&/for three consecutive months.

Efforts to use the Speed School model and methods to strengthen the quality of teaching and
learning in conventional primary classes took two other forms as well. Under ECW/MYRP, GG-
Eth took on for the first time direct responsibility to support conventional instruction across all six
primary grades. This has given GG-Eth an exceptional opportunity to demonstrate the strong
relevance of the core Speed School& instructional methods even for learning at the upper primary
levels and for teaching that is not accelerated. Ithasalsodrawnat t enti on to the prog
approach to teachers training, and in particular to the vital importance of continuing, dialogue-
based supervision and of peer-led problem-solving and professional development. Lastly,
working with the conventional classes continues to generate lessons to guide GG-Eth and its
partners in tweaking the Speed School methods to deliver the curriculum for Grades 4, 5, and 6.

Towards the same aim and motivated largely by the ALP agenda, GG-Eth undertook in 2021 to

expand and solidify its effortstoengage Et hi opi ads col |l eges oésleacecacher
institutions in the pre- and in-service training of Speed School facilitators. This ambition is now

sharedbyt he mini stryds Teacher Diecotwdtcamagramingrimbergr am (T
of regional educati on .[@hernter@aisincorpoiatihg the SpaediSchodl E 6 s

model and methods into the official CTE curriculum is not just to train Speed School facilitators.

Many REB and CTE leaders state explicitly that they are also inspired to introduce the core

methods to all their teacher-trainees and to current primary school teachers.

Advancing the official institutional adoption of Speed School. The incorporation of Speed School
methods into the training of new teachers is just one indicator of GG-E t hpéogress in advancing
the official institutional adoption of the Speed School model and methods. Further evidence
appears in the following ways:

1 The Speed School programisi ncor por ated explicitly into the
official 2030 Education Roadmap and the latest five-year plan, The Education Sector
Development Program VI.

1 In June 2021, the Ministry of Education launched a dedicated Speed School Unit within
the Adult and Nonformal Education (ANFE) Directorate, the aim of which is to establish
policies, standards, programs, and strategies for accelerated education and to promote
and support Speed School in all regions. The Unit is supported by both a technical and a
steering committee comprising representation fromt he mi ni stryo6s ot her di

1 Several REBs have also committed to establishing similar Speed School Units as they
take measures to integrate the Speed School model formally into the standard primary
school system and structures and into their routine annual planning, budgeting, and
operation.

1 A total three REBs have now translated the Speed Toolkit into the local language i
Ambharic, Afaan Oromo, and Sidama Afu i and developed accompanying guides for use
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in training and supporting the creation, operation, and monitoring and support of Speed
School classes. Somali and Afar regions are presently translating the document.

1 Four REBs™ and the City of Addis Ababa are not just funding 631 ALP classes during the
2021/22 school year, representing a full 67% of the total Speed School classes, they are

implementing nearly 90% of these.

1 The Ministry of Education has officially incorporated a set of measures of Speed School
classes into the national Education Management Information System (EMIS) for the
collection and reporting of standard school data.

While these are critical steps in the direction of government adoption, the process is ongoing.
One action that GG-Eth will prioritize moving forward is the creation of more materials to support
the training, support, and use of specific pedagogic and classroom management methods. More
importantly, though, is to continue to work with the many federal and regional education structures
to concretize fully their institutional capacity and commitment to the steps listed above.

One problem is simply the fact that the
responsible structures and staff are still relatively
new to the model and need to grow more familiar
with it. Another is that the leadership of these
structures, both administrators and technicians,
frequently change, so Speed School is, at most
times, completely new to many even if it is well-
entrenched at the local level. For example, the
head of Amh aralffibned tHatESpeed
School must be fully built into the r e gi ¢
education programming moving forward. Yet,
putting this commitment into practice now will be
severely handicapped for the simple reason that
the heads of most of t h e r elgl6 wonedas
education offices are new as of the end of 2021.

GG-Eth will continue to work with senior
authorities to cement the incorporation of Speed

GG-Eth Country Director, Samuel Wollie, with
State Minister Getahun Garadew.

School into the official system and structures.
Eventually, we aspire to Speed

School s bei ngwamldbei nt egr ¢

as unlikely and inacceptable not to have Speed School in a community with many OOSC as it
would be not to have Grade 1. The country team will also continue to train and accompany key
structures i1 e.g., the CTEs and regional Speed School Units i in strengthening their knowledge,
capacity, and commitment to spread Speed School classes across the country and ensure their

consistently high quality.

Continuing to strengthen the core Speed School model, methods, and materials. Another critical

factor in advancingthegover nment 6s

full i nstit uisstrengtheningadopt i o

the quality of the mo d e dif@rent technical and operational elements. During 2021, GG-Eth
continued to add new technical documents and other materials for use by trainers, supervisors,
and teachers. These included sample lessons, training modules, technical notes, digital content,
and case studies, among other items. It also involved work with government structures to
incorporate Speed School into their procedures, strategies, and materials; for example, the

12 . The Tigray REB was one of the first, with Oromia, to fund its own Speed School (ALP) classes, in 2017/18. With
the recent armed conflict, GG-Eth suspended its cooperation with the region. The REB there may still operate its own
Speed School classes, but the lack of communication prevents the team from knowing this.
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creation of Speed School manuals. The team
similarly brought innovation to the delivery of
training and the provision of technical support.

Much of the inspiration for innovation in 2021
came from the 2020 COVID-19 school closure,
to which GG-Eth and its CPs responded by
organizing micro-classes, bringing students
together two or three days a week for two or three
hours a session to keep learning happening. The
guidance, support, and materials that GG-Eth
and the CPs provided the facilitators, cluster
supervisors, headteachers, and other key agents
became new ways to get the greatest learning
when classes resumed the next year. One
notable innovation was the use of SMS (text
messaging) to guide and motivate the facilitators
and to provide them with new content and
teaching tips. Another was the use of SMS to
coach and encourage parents in ways they could best support their childrené arning from home.

Speed School pupils and facilitator join in
micro-classes duringEt h i oQOVI®-A4%
school shutdowns.

Importantly, strengtheningS peed Sc h o ol hdsalseihcladacbuildisg flexibility into the
model to accommodate the diverse conditions and requirements found in different regions,
woredas, and even, sometimes, schools. Some of the variety in the core model with which GG-
Eth continued to experiment with its CP and government partners in 2021 include the following:

9 The option of just four-hour-long Speed School classes, responding to the resistance of
many certified teachers to facilitate Speed School lessons for the standard full 7.5-hour
day because they only teach a half-day in their conventional classrooms. (With this option,
students can usually only cover two grade levels, usually the Grades 1 and 2 curricula but
sometimes Grades 2 and 3.)

1 The option of a split Speed School day, allowing children in lowland, desertic areas to
return home during the hottest time of the day.

1 The provision of a noontime meal, perhaps linking this to the Self-Help Group.

1 The creation of Speed School programs for the upper primary grades to serve overaged
out-of-school children who have acquired sufficient literacy and numeracy skills.

1 The design and incorporation of a dedicated entrepreneurship and work orientation
curriculum to ready older out-of-school children who wish to acquire basic literacy and
numeracy skills but prefer to enter the workforce upon completing Speed School or after
just a few years of further primary education.

i The design and incorporation of dedicated teacher training, instructional modules, and co-
curricular programs to address personal and social development topics such as mental
health and psychosocial support (MHPSS), social and emotional learning (SEL),
prevention of sexual exploitation and abuse (PSEA), gender equality, inclusion for children
with disabilities, social cohesion and resilience, and peacebuilding.

9 The production of audio-visual training materials on the many core Speed School methods
and strategies to facilitate the model 6s rapid

At this point, a main goal of GG-Eth is to equip, motivate, and accompany the official education
structures and personnel across the system to identify the ways that Speed School can and
needs to be strengthened and to undertake this task themselves.
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Looking ahead
Looking ahead to 2022, GG-Eth plans to focus on the following priorities and activities:

9 Successfully complete the 2021/22 Speed School year with the grantee CPs in Addis
Ababa, Afar, Amhara, Oromia, and Somali, reaching out-of-school children from
traditional, IDP, and host communities; i.e., ALFA classes.

1 Train, guide, and support regional, zonal, and district (woreda) education authorities and
agents in Addis Ababa, Amhara, Oromia, Sidama, and SNNPR to complete the successful
implementation of government-funded Speed School classes in 2021/22; i.e., ALP
classes.

1 Continue to implement effectively the two UNICEF-managed projects i PROSPECTS and
ECW/MYRP i to educate children from IDP and host communities.

1 Work with CPs and government
education authorities to launch ALFA
and ALP classes successfully for the
2022/23 school year in Addis Ababa,
Afar, Amhara, Oromia, Sidama,
SNNPR, Somali, and, hopefully,
Tigray and perhaps other regions to
educate out-of-school children from
traditional, IDP, host, and other
conflict-affected communities.

1 Continue to implant the Speed School
program fully and indelibly into the
governmentd s f gnimarg kchool
system and structures at the national,
regional, zonal, and district levels with
training, policy, planning, and A typical Speed School classroom
technical support, documentation,
and other efforts.

1 Continue to accompany CTEs nationwide to incorporate the Speed School model and
methods into their official pre-service and in-service teacher training programs to prepare
teachers for both Speed School and conventional classrooms.

1 Work with ministry, region, higher education, and grantee partners to co-create new
versions of the core Speed School model to address the particular characteristics and
needs of a set of new beneficiary populations, including (i) the development of a home-
based independent learning (homework) strategy for children in lowlands (and maybe
conventional classes) that cannot remain in class a full seven-hour day, (ii) the design and
piloting of a Speed School program for Grades 4 to 6, and (iii) collaboration with existing
programs that focus on youth employability to enhance their work by including Speed
School dimensions focused on functional literacy and numeracy along with
entrepreneurial and life skills development.

91 Identify and, as necessary, create strategies, modules, and materials to incorporate more
explicitly into Speed School instruction and work with Self-Help Groups on the cultivation
of learning and personal development in the areas of entrepreneurship and workforce
orientation, social and emotional skills, MHPSS, PSEA, gender equality, inclusion, and
social cohesion, resilience, and peacebuilding.
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Uganda

Unable to operate the Speed School program in Uganda in 2020, with schoolsonationwide closing

just a few weeks into the new academic year due to the global COVID-19 pandemic, Geneva

G| o b pldndos 2021 was to remain with the same districts, schools, facilitators, and students

from the previous year. This postponed from 2020 the anticipation of adding four new districts i

Agago, Alebtong, Kitgum, and Otuke i and Kitgum Municipalityt o t he pr ofglreegmdcsy o o u
districts T Amuru, Gulu, Nwoya, and Omoro i and Gulu City that began with the start of Speed

School in Uganda in 2016 (see the map, below). It also put on pause the exciting challenge of

transitioning from the implementation of Speed School entirely by grantee civil society partners to

direct implementation also by government school

inspectors and teacher trainers (CCTs).

Sadly, schools in Uganda remained effectively closed
for all of 2021 as well. At the very start of the
shutdown in March 2020, the ministry attempted to
keep all children learning by combining the
distribution of texts and other learning materials with
television, radio, and web-based instruction.
Unfortunately, these were not realistic options for
Speed School pupils for a few reasons. One, they
had not yet even masteredt h e & AB @2r3&,%dl
following lessons on their own or only accompanied
by often illiterate parents was a non-starter. Two, the
— - ‘ government6 sadio education program was simply
peed School facil_itator with students in tooslowt o cover t haecelgrated gacea mo s
home-based learning during COVID-19 | Three, too few pupils would have access to the family
school lockdowns in Uganda. radio at the time that lessons aired.

Still, Geneva Global Uganda (GG-Ug) continued in 2021 the aggressive steps it had begun in
2020 to be ready to resume classes the moment government re-opened its primary schools. Key
to this was GG-U g @antinuing to pay facilitators their salaries. Schools finally opened in March
of 2021, but only for students in the grades scheduled for national examinations and only briefly.
GG-Ug leapt on the loosening of restrictions, procuring permission from the relevant education,
administrative, and health authorities finally to bring the pupils who had begun Speed School over
a year before back to the classroom. This lasted just ten weeks before COVID cases surged and
forced schools to close again.

Still, the brief opening was enough for Speed School pupils to gain sufficient literacy and
numeracy skills to be able to participate later in a second round of instruction, this time home-
based, running from early October to mid-December. One key step that made these moments of
instruction possible was the continuous training of both facilitators and education agents from GG-
U g &gevernment and grantee civil society partners. Another was the sustained coordination,
reflection, and planning with the same partners. A third was the establishment and operation of
a structured SMS (text messaging) platform and strategy for communicating with facilitators and
parents. All these strategies are described more fully below.

Ugandads 2020 and 2mMNumbe&c hool Years

As explained above, Speed School in 2021 served the same pupils who started originally in
February 2020. The hope at the start of the year was to allow them to complete the full Speed
School course. To do this, the program worked with the same facilitators in the same locations
and in collaboration with the same partners and agents. At the time of enrollment, a total 6,900
students (of whom 52% were girls) learned in 230 Speed School classes with instruction provided
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by 250 facilitators (60% women), including reserve instructors, in 98 total primary schools. As
expected, there were also 230 Self-Help Groups that, despite all the COVID-19 disruption,
managed to maintain the patrticipation of 6,708 mothers. Program implementation fell to nine
agents (just one woman) from the three grantee civil society partners in the original districts,

Notably, 140 (61%) of the classes were located in the new districts. This expansion was not
merely a matter of growing geographically. Perhaps more importantly, it was a new step in
establishing a f ound a t-term sustdinahility. t As enenfiooned, gatharthéns | on g
enlisting local civil society organizations to implement the Speed School classes, GG-Ug agreed
with the new DEOs to do this on their own, assigning inspectors and center coordinating tutors
(CCTs) to train, supervise, and support the facilitators. Similarly, the new arrangement aimed to
involve local government development agents to train and support the SHGs. In the legacy
districts, the DEOs agreed to implement 36

Speed School classes with their own Speed School Districts, Uganda
agents®®. In all instances, GG-Ug continued —

to cover all the operating expenses for the gt (L
classrooms, facilitator salaries, materials, - :i ’_(‘
training, and supervision. Obviously, ]{ \
COVID-19 interfered with this new initiative, % %f’ \
which GG-Ug understood would require 2{

additional oversight and support. This is O ¥ :
largely why GG-Ug added three new /‘ ‘\
Program Officer positions in 2020. ol Ugaitta
District-led implementation and support .?”gA'”a' districts

came from 10 prima_ry _school inspe;cto_rs > GTlldru

attached to the 10 district or municipality 3. Nwoya Tl il 2l
education offices, and eight CCTs deployed 4. Omoro

by t he threegcore prinary teacher J New districts \/
colleges (PTCs), located in Gulu, Kitgum, 1. Agago (

and Loro. (The graph in Diagram 2 plots the 2. ﬁ‘!emong ‘v
pr ogr awoldtisn siace its inception in i: O'ttgl:'én y«‘“ p
2016, showing also the percentage of e

classes implemented by government.) After
all the COVID-19 disruptions, 5,573 pupils (52% girls) from the 2020 Speed School cohort (80.8%)
returned to learning. Of this group, a full 5,447 (97.7% of the returned pupils) took the standard
end-of-year placement test. While the number of pupils who returned to class may be less than
hoped for, it is still a testament to the perseverance, dedication, and ambition of the facilitators,
the program staff, the parents, and especially the children. Indeed, the numbers achieved are
worthy of celebration given the extraordinary challenges created by the pandemic. Based on the
results, 84% of the test-takers qualified for entry into Primary 4 (the fourth year of primary school)
and the rest (16%) qualified for Primary 3.

Key features, achievements, and challenges of Speed School in Uganda, 2021

Despite the disruption to Speed School classes and the Self-Help Groups (SHG) by the pandemic,
GG-Ug joined with its grantee and government partners to achieve meaningful results for both
components. At the start of the shutdown, the main concern was to remain ready to return pupils

13 - The three remaining grantee collaborating partners starting in 2020 were Acholi Education Initiative (AEI), Camboni
Samaritans of Gulu (CSG), and Hope and Peace for Humanity (HPH).

14 - Omoro and Amuru each implemented six of their own Speed School classes and Nwoya and Gulu City each
implemented 12.
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to learning as soon as classes re-opened. The expectation was that this would be a matter of
just a few months, and, but certainly not a whole year let alone two. Regardless, GG-Ug decided
it would only resume instruction in a district with the full and official approval of the relevant district
education office (DEO) and COVID-19 task force. The Speed School COVID-19 response
comprised the following strategies, which featured at different moments and evolved over the two
years, reactingtothe ebbandfl ow i n the severity of the Hover nmer

1 Continuous employment and training of the Speed School facilitators from 2020,
eventually lowering their salaries to just 75% starting in August of 2021,

I Use of an SMS platform for training, coordinating, and generally communicating with
facilitators and parents;

1 On-going training, reflection, and strategic planning with grantee and government
partners;

9 Temporary operation of Speed School classes;
1 Short-term implementation of a home-based independent learning program; and
9 Ongoing training, support, and encouragement of Self-Help Groups.

Continuous employment and training of Diagram 2: Number of Ugandan Children in
Speed School facilitators. | n t hi s Speed .School classes. 2016 to 2021
by o6 mtbedpeogram chose to keep all '

250 facilitators on the  payroll.

Furthermore, the GG-Ug team and 8,000 6,900
partners  communicated  with  the 6,000 5p73
facilitators regularly both to provide

updates and, increasingly, to deliver 4,000 6,8757,4517,2005’2804,265
additional training and direction. The 2000 4,500

provision of continuous training was 16201308
especially important for the new - '
facilitators, which was all the facilitators in 2016 2017 2018 2019 2020 2021
the added districts and municipality. With .

the eight-day initial training in February Grantee CSO operated Gov't operated

2020 as their only exposure to Speed
School, the fact that they could not begin to concretize what they had learned in the classroom
with students, mainly learning by doing, nor benefit from supervision visits and support left them
highly vulnerable to losing what they had gained in the training.

The ongoing training and contact took a few different forms, all of which varied over time, dictated
by the status of the pan@¥IDilereskictiahs. tEhsest gas the r n me n t
distribution to all facilitators of additional technical documents with which they could study further
the core Speed School concepts and practices. These included technical notes, sample lesson
plans, case studies, and other materials. At moments during the closure when COVID-19
restrictions lightened, the implementing agents i grantee supervisors and coordinators, DEO
inspectors, and CCTs i brought groups of facilitators together for a few hours or a day for training.
Sometimes this was just an opportunity to review different aspects of the Speed School model
and method in person. At other times, it was more strategic, readying the facilitators to engage
again directly with their pupils, as described below, and, later, following up to reflect together on
how instruction was proceeding.

15 _ At the height of the restrictions, there was a severe curfew, public transportation was suspended, and it was not
even possible for private persons to travel from one district to another.
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Use of an SMS platform for training, coordination, and general communications with facilitators
and parents. The third continuous training and contact modality was new to the program. This
was the use of an open-source SMS (text messaging) platform and software to communicate
regularly with all teachers. Supported by FrontlineSMS (a private company that has since closed)
in the initial construction of a customized SMS architecture, GG-Ug and its partners used SMS in
a few ways. One, the program texted prompts, questions for reflection, and activities to guide
facilitators in their study of the technical materials they had received to strengthen their
competence and confidence with the Speed School model and methods. Two, the facilitators
received messages with instructions and requests related to the program, general hews about
ministry decisions and other relevant matters,
reminders about COVID-19 protection
measures and restrictions, and other
information. Lastly, the SMS platform allowed
GG-Ug to gather information from the
facilitators, using its survey tool to inquire
about f ac i | istatag, oheirs @upils, the
COVID-19 conditions in their locales, their
ongoing professional development activities
and progress, and theirt eachi ng and puy
learning during those moments when
instruction was possible. From July 2020
through December 2021, GG-Ug adhered to a
schedule of 15 SMS to facilitators per week,
mixing the different types of messages and
formulating the content in consultation with the
agents from the grantee and government
Speed School facilitators engaging in an outdoor partners. (See an article from the
training exercise amidst the COVID-19 pandemic. FrontlineSMS website on GG-U g 6 SMS
experience here.)

GG-Ug also used the customized SMS platform to communicate at least twice weekly with

parents. The messages kept parents up to date on the status of the school closure, reminded

them about COVID-19 protection strategies and the government restrictions, and apprised them

of GG-Ug 4 ans concerning t heDuringthdperiods whremidssucterdwas at i on .
happening, text messages included instructions and suggestions for ways parents could
supervise and support t h e i the podraml udad NS t© inforemar ni ng.
encourage, and guide mothers in order to sustain their activities and group savings within the

Self-Help Groups. Recognizing that not all parents are literate and that many do not even own

cellphones, GG-Ug enlisted the facilitators, link school headteachers, and partner agents to match

such parents to those who could receive and understand the messages. These same actors

provided to GG-Ug the names and phone numbers of all willing and able parents.

Ongoing training, reflection, and strategic planning with grantee and government partners. GG-
U g dresadiness goal also translated into frequent, mostly virtual (primarily via WhatsApp and
Zoom), interaction with the grantee civil society organization and government agents who were
responsible for Speed School in the respective districts. Again, this was especially important for
the agents from the five new districts and municipality. Similar to the facilitators whom they were
responsible to train, oversee, and support, the agents from these new districts had received only
an initial orientation to the core model and methods and were at great risk of losing both their
understanding of and enthusiasm for the program. Efforts to prevent such loss also involved a
combination of virtual and direct communication. When opportunities arose, GG-Ug convened
with grantee and government partners in person, mostly at the district level but occasionally as a
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larger group. These meetings served to plan together the return to instruction during 2021 and
the full return to Speed School classes in 2022. Coming together, GG-Ug and partner agents

also formul ated messages for the SMS strategy,
_________________________________________________________________________________________________________________________________|]

Self-Help Groups Use Soap-Making to Aid Sanitization Concerns and Increase Income

I n an effort to curb

effects on families and communities, Geneva
Global Uganda turned its attention to the Self-
Help Groups. Self Help Groups exist for every
Speed School class, created to promote the
economic and social empowerment of the
student s6 mothers so t
children6s future scho
being of their families. Core to the strategy is
engaging the mothers in income-generating
activities (IGA). Unfortunately, the drastic
economic downturn spurred by the pandemic
eliminated many common I[IGAs with which
groups have found success. One SHG member

A

GG-Ug Community Engagement Manager, Carol

conf essed, AiDuring | oc . .
to do. Our children could not go to school, we Adokorach, purchasing a bottle_ of liquid soap
could not work. We were just waiting and from a Self-Help Group in Gulu.

watching our money go. O

GG-Ug identified liquid soap-making as a promising, viable option. With hygiene a cornerstone of the
public COVID-19 response, everyone needed readily available, affordable soap. This was even more
evident when schools re-opened briefly in March of 2021. All students were required to report with liquid
soap, hand sanitizer, and face masks, clear evidence that the market for liquid soap would continue to

expand. So, in September 2021, GG-UG contracted the Doubl e Wome

conduct a first training in liquid soap-making for members from five SHGs from Gulu City.

Following the training, SHGs quickly drew up an action plan. Their first step was to share what they had
learned with remaining group members and to identify markets for their product in and around their
communities. They tested the market by selling liquid soap they had produced during the training.

The groups quickly arranged follow-on training for all members. Having confirmed there was a market,
they quickly mobilized the money needed to purchase the raw materials they would need for further

training, with each memberés contributing 4,00

trained, they set about producing their own liquid soap to sell.

Greatly excited and proud of their achievement,
Club Uganda and GG-UG to observe and critique their production set-ups and hear about their success

during one of their weekly group savings meetings. GG-U G 6 s Program Manage
Engagement , Caroline Adokor ach, and t he |l ead

accomplishment in terms of both their production and their sales.

After only a few months, the groups reported production of 40 liters of liquid soap each during their
second round of training and 140 liters in total since launching the business. They were expecting profits
of around 120,000 UGX (about $33). All five SHGs have now developed several strategies to turn their
new-found skills into even more profitable ventures. This has allowed them both to increase their
production and to expand their markets.

The liquid soap-making initiative has demonstrated the dynamism, motivation, and readiness to organize
that the Self-Help Group initiative unleashes among the mothers of Speed School students. Having
mobilized around the deep commitment to giving their children a second chance at formal education and
received initial training from GG-Ug and its partners, the mothers remain primed to capitalize on this and
future opportunities.
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