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Introduction

Under new safety and health guidelines due to COVID-19, California’s early intervention and preschool special education
programs may be providing services through a range of options. In some programs, services will continue to be provided
in-person. In other programs services may be provided through a blended approach of in-person and distance learning
or entirely through distance learning. Regardless of the approach used, DRDP data will still be collected for instructional
planning, family information, and federal reporting.

Depending on the approach used, assessors may have fewer opportunities to observe children and collect other
documentation to confidently rate the DRDP. To support assessors in special education to complete the DRDP, a number
of policy changes and resources have been put in place. A central policy change is that assessors will report on an interim
version of the DRDP with a reduced number of DRDP measures. This reduced set of measures will enable assessors to use
the DRDP regardless of the approach used. It will be used temporarily beginning in fall 2020 until further notice.

The purpose of this guide is to assist special education assessors in completing the assessment across a variety of service
delivery models in addition to in-person services, including distance learning and blended approaches. It includes a
number of key considerations, recommended practices, and resources. Please read this guidance carefully, keep it handy,
and refer to it when you are completing DRDPs.

Contact Us

As always, please contact us for assistance:
Phone: (800) 673-9220 | E-mail: info@draccess.org | Website: DRAccess.org
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The Interim DRDP for Special Education

In response to the range of service options used during COVID-19, a reduced number of measures have been identified
for use by special education in the fall of 2020.

« The “Interim DRDP for Special Ed/Preschool” has 23 measures, 20 fewer than the DRDP (2015) Preschool
Fundamental View.

« The “Interim DRDP for Special Ed/Infant-Toddler” has 20 measures, 9 fewer than the DRDP (2015) Infant/Toddler
View.

The measures required for fall 2020 include all domains of the DRDP (2015) Fundamental View except for English
Language Development (ELD) for preschool. The ELD measures will not be assessed as these measures focus on a
child’s increasing mastery of English at school and not all services will be delivered in-person at school. Table 1 lists the
requirements for special education assessors on using the DRDP beginning in fall 2020. Tables 2 and 3 list the measures
that will be used.

While the total number of measures is significantly reduced, the measures remaining will continue to:
- Support assessors to plan and deliver instruction;

« Assist families to learn more about their child’s development and ways that they can support their child’s learning;
and

- Generate valid and reliable scores to inform California’s required federal reporting on child outcomes for children
with |EPs or IFSPs.

Table 1. Requirements for Special Education on using the DRDP during the COVID-19 Pandemic

When should we start reporting on the Interim DRDP for Special | Beginning in fall, 2020 (and until further notice).
Ed measures?

When must children begin services to be included in the fall Before November 1.
assessment?

When must children begin services to be included in the spring Before April 1.

assessment?

What is the deadline for assessors who are submitting This date is locally determined; contact your program

DRDP (2015) data? administrator.

What is the deadline for SELPAs to submit data for No change: February 1 for the fall assessment and July 1 for the
DR Access Reports, SEIS, and SIRAS? spring assessment.
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Table 2. Interim DRDP for Special Ed/Preschool beginning in fall 2020 until further notice
Measures to be rated Measures not to be rated
1 ‘ ATL-REG 1 ‘ Attention Maintenance
ATL-REG2 | Self-Comforting
2 | ATLREG3 | Imitation
ATL-REG 4 ‘ Curiosity and Initiative in Learning
3 ‘ ATL-REG 5 ‘ Self-Control of Feelings and Behavior
ATL-REG 6 Engagement and Persistence
ATL-REG 7 Shared Use of Space and Materials
4 | SED1 Identity of Self in Relation to Others
5 | SED2 Social and Emotional Understanding
6 | SED3 Relationships & Soc. Inter. w/ Familiar Adults
7 | SED4 Relationships & Social Interactions w/ Peers
SED 5 ‘ Symbolic and Sociodramatic Play
8 |LLD1 Understanding of Language (Receptive)
LLD 2 ‘ Responsiveness to Language
9 |LLD3 Comm. & Use of Language (Expressive)
10 | LLD 4 Reciprocal Communication and Conversation
11 | LLD 5 Interest in Literacy
12 | LLD 6 Comprehension of Age-Appropriate Text
13 | LLD7 Concepts about Print
LLD 8 Phonological Awareness
14 | LLD9 Letter and Word Knowledge
15| LLD 10 Emergent Writing
ELD 1 Comprehension of English
ELD 2 Self-Expression in English
ELD 3 Understanding & Response to English Literacy
ELD 4 Symbol, Letter, and Print Knowledge in English
16 | COG1 Spatial Relationships
17 | COG2 Classification
18 | COG3 Number Sense of Quantity
COG 4 Number Sense of Math Operations
COG5 Measurement
COG6 Patterning
19 ‘ coG7 ‘ Shapes
PD-HLTH 1 ‘ Percept.-Motor Skills and Movement Concepts
20 ‘ PD-HLTH 2 ‘ Gross Locomotor Movement Skills
PD-HLTH 3 ‘ Gross Motor Manipulative Skills
21 | PD-HLTH4 | Fine Motor Manipulative Skills
22 | PD-HLTH5 | Safety
23 | PD-HLTH 6 | Personal Care Routines: Hygiene
PD-HLTH 7 | Personal Care Routines: Feeding
PD-HLTH 8 | Personal Care Routines: Dressing
PD-HLTH9 | Active Physical Play
PD-HLTH 10 | Nutrition

The Interim DRDP for Special Ed/Preschool Information Page and Rating Record appear in Appendix 1 and 2 and can be
downloaded here or accessed as an accessible interactive pdf: DRAccess.org/drdp2015_ps
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Table 3. Interim DRDP for Special Ed/Infant-Toddler beginning in fall 2020 until further notice
Measures to be rated Measures not to be rated
1 ‘ ATL-REG 1 ‘ Attention Maintenance
ATL-REG2 | Self-Comforting
2 | ATLREG3 | Imitation
ATL-REG 4 ‘ Curiosity and Initiative in Learning
3 | ATL-REG5 Self-Control of Feelings and Behavior
4 | SED1 Identity of Self in Relation to Others
5 | SED2 Social and Emotional Understanding
6 | SED3 Relation. and Social Inter. with Familiar Adults
7 | SED4 Relationships and Social Interactions with Peers
SED 5 ‘ Symbolic and Sociodramatic Play
8 |LLD1 Understanding of Language (Receptive)
LLD 2 ‘ Responsiveness to Language
9 |LLD3 Communication and Use of Language
(Expressive)
10 | LLD 4 Reciprocal Communication and Conversation
11 | LLD 5 Interest in Literacy
12 | COG1 Spatial Relationships
13 | COG2 Classification
14 | COG3 Number Sense of Quantity
15| COG8 Cause and Effect
16 | COG9 Inquiry Through Observation and Investigation
COG 11 Knowledge of the Natural World
PD-HLTH 1 | Perceptual-Motor Skills & Movement Concepts
17 | PD-HLTH2 | Gross Locomotor Movement Skills
PD-HLTH 3 | Gross Motor Manipulative Skills
18 | PD-HLTH4 | Fine Motor Manipulative Skills
19  PD-HLTH5 | Safety
20 | PD-HLTH 6 | Personal Care Routines: Hygiene
PD-HLTH 7 | Personal Care Routines: Feeding
PD-HLTH 8 | Personal Care Routines: Dressing

The Interim DRDP for Special Ed/Infant-Toddler Information Page and Rating Record appear in Appendix 1 and 3 and can be
downloaded here or accessed as an accessible interactive pdf: DRAccess.org/drdp2015_it
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Rating the Interim DRDP for Special Ed

The guidance material in the introductory sections of the DRDP (2015) Preschool Fundamental View manual was written
primarily to support the use of the assessment in a classroom setting. The information in this section illustrates how to
conduct the DRDP assessment when distance learning is the primary service delivery option used.

Observation and documentation

Whether connecting with children through distance or in-person sessions, it is still possible to observe DRDP skills.

The DRDP has always been an authentic assessment. Ratings on the measures are based on observations of children in
natural settings by familiar adults such as the teacher in classroom settings, the family at home and in the community;
and also through examples of children’s work from school or home. Gathering information for rating requires ongoing
documentation of children’s knowledge and skills in everyday routines and activities. Each of these authentic assessment
practices can be used in a range of service approaches including in-person, a blended approach of in-person and
distance learning, or entirely through distance learning.

As always, from the beginning of the school year, it is important to plan ways to collect
the information needed to rate the measures. Having a system in place to collect
information will make it much easier and faster to confidently rate the measures.

Gathering information

for rating DRDP measures
requires ongoing
documentation of children’s
knowledge and skills in
everyday environments.

As you plan distance learning activities or suggest activities for families to use, note
how these activities might provide opportunities to observe behaviors or skills

that will inform your ratings. As you observe children engaged in distance learning
activities, observe, take notes, and organize these notes of the child’s skills so you can
use them later when you rate the DRDP.

Getting to know children and families during distance learning

The DRDP should be completed by someone who knows the child well. When the pandemic began toward the end of the
2019-20 school year, most children who were receiving services were familiar to assessors. As the pandemic continues
into the fall, it may be more challenging to get to know the children who are receiving distance learning. Children who
were already receiving services also might need some time to recognize and interact with service providers at a distance.

The following strategies may be useful to establish rapport with children and their families:

« Talk with the family by phone or video conference before services begin or soon after they start.

« Check to make sure they are safe, healthy, and have their basic needs
met; if they need support, refer them to those who can provide it.

Describe what the instructional model will be like, identify what the
family’s priorities are for their child, what technology the family can use
for distance learning, and how they would like to participate in their
children’s learning experiences.

Check to see if the family has the materials and technology that the
child will need for distance learning; if not and you cannot assist them,
refer them to those who can.

Provide the family with any needed training on the technology they
will be using; if you cannot assist them, refer them to those who can.

Explain to the family what the DRDP is all about. That is, it helps

to inform everyone about the child’s progress and skills in key
developmental and pre-academic areas. It also helps in planning

IEP goals and skills to target for instruction (something you will do
together). It is especially important to monitor children’s skills and
behaviors during the pandemic because children may be affected by
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Leading Focused
Conversations with Families

Leading conversations with families
has always been an essential part of
completing the DRDP and is even more
so now. When combined with what
you know about a child, observations
from family members help you gain a
more complete picture of a child. See
Leading Focused Conversations with
Families in the Appendix for additional
guidance. For more information

and materials: DRAccess.org/
LeadingFocusedConversations.html
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changed circumstances at home, or other stressors that influence their development and learning.

- In accordance with your program’s policies, invite the family to share photographs or videos of their child engaging
in routines and activities at home, or to show you work samples such as drawings.

- If the child attends school in-person part of the week, use a home-school communication platform or application
to let families know what'’s happening in school so that both the assessor and the family can create an accurate
picture of the child’s skills across both settings. This will be helpful not just for rating the measures of the DRDP but
for planning and measuring progress towards |IEP goals and learning targets.

« If families do not speak English, find someone to interpret so the family can understand what you are asking
and you can understand their responses. A teaching assistant, family member, or friend may be able to assist if

interpreters are not available.

Two important notes about collaborating
with families:

1. Do not ask families to alter their typical
routines, activities, or environments
or create “testing situations” for the
purposes of instruction or assessment.

2. As the assessor, you are responsible for
completing the assessment; families
should always be partners in providing
observations and other documentation,
but assessors are responsible for rating
the measures. Families should never be
asked to rate measures.

Use of adaptations

Talk with families about how using adaptations, when necessary, can help
us better understand what a child can do. Talking about everyday activities,
routines, and transitions with families may help identify adaptations that
are needed at home. Provide adaptations that will assist the child’s learning
at home and participation in distance learning activities as well as in the
classroom. It may be helpful to provide adaptations that were used in the
classroom at home, such as a speech output device. More information
about the use of adaptations can be found here: DRAccess.org/adaptations

Observing children during video conferencing

You can observe skills related to many measures during a family’s typical
routines and activities. If it is agreeable to the family, discuss their typical
routines and activities, and then schedule a session to observe one or more
of these routines and activities. Table 4 provides examples of typical family
routines and activities that children might participate in at home.

Table 4. Typical family and child routines and activities in which the child might demonstrate skills related to the

DRDP (2015) domains
DRDP domain Routines and activities
Approaches to Learning-Self-Regulation (ATL-REG) Playing with toys, listening to stories, transitioning between

routines or activities

Social and Emotional Development (SED)

Playing with people, talking on the phone, or video visits with
friends or siblings

Language and Literacy Development (LLD)

Meal or snack time, playing, bath time, dressing, handwashing,
story time

Cognition, Including Math and Science (COG)

Playing with toys, meal or snack time including helping with
preparation, bath time, dressing

Physical Development-Health (PD-HLTH)

Outdoor play, going for walks, moving from one place to
another, getting on and off of furniture or in and out of high
chairs, dressing, bathing, meal and snack time

To learn more about considerations for using video conferencing with families see Video Conferencing 101: Guidance for
early interventionists on using video conference for home visits (and other purposes) during the COVID-19 Pandemic
https://ectacenter.org/~pdfs/topics/disaster/Video_Conferencing_101.pdf
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Collaboration with other teachers and service providers

During the pandemic, you may not frequently see or hear from others who know or provide services to the child. Take
time to find out who else is working with the child and family and connect with them to assist in gathering information
about the child. Remember that the DRDP is to be completed using multiple sources and methods of gathering information
across people and settings.

Applying classroom-based terms to home environments

Some measures in the DRDP were written with the assumption that observations of children will most frequently be
made in classroom settings. During distance learning, you can base your ratings on how children demonstrate their skills
and behavior at home.

If you find that the nouns (words that describe persons, places, and things) You can generalize nouns (persons,

in the descriptors and examples of the DRDP are focused on classrooms, places, things) used in the DRDP to the
you can generalize so that they can also apply to home environments (see home environment

Table 5 for examples). :

Table 5. Applying nouns that are descriptive of classrooms to home settings

Terms in the DRDP descriptive | ...can be generalized to refer to these terms
of classrooms settings. .. | descriptive of home and community

“Peer” or“another child” | brother, sister, or cousin of a similar age

“block area” | den, living room, bedroom, play area

“supply shelf” | bookshelf, desk drawer, counter, closet, basket, bin

“playground” | back yard, front yard, park, outside area

Do not change the meaning of verbs.

It is important to note that although you can generalize the meaning of nouns from classrooms to home settings,
do not re-interpret verbs, which are words that describe the behaviors and skills that the child actually does to
demonstrate mastery.

For instance, in PD-HLTH 5: Safety (Child shows awareness of safety and increasingly demonstrates knowledge of safety
skills when participating in daily activities), Exploring Later includes an example in which the nouns “classroom pet”and
“a familiar adult,” can be generalized but the meaning of the verb cannot be changed (“Pats...gently”).

Original example in the DRDP: Example that does not change the verb, but generalizes the noun:
Pats the classroom pet gently when a familiar adult Pats the family pet gently when his father communicates,
communicates, “Gentle touches.” “Gentle touches.”

Use of “Unable to Rate”

Before the COVID-19 disruption of in-person services, Unable to Rate was to be used only when the child was absent from
the program for such an extended period of time during the 4 to 6 weeks before completing the DRDP that you could
not gather information to rate the measures. During distance learning, you may find that even with the observations you
are able to make, combined with the information you can gather from families and others, you cannot confidently rate
certain measures.“Unable to Rate” may be used in these cases, but only in extreme cases when you have exhausted all
ways of gathering information.
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Entering DRDP Data

Data entry for the Interim DRDP for Special Ed will be modified within the management information system that each
SELPA or school district uses to manage DRDP data collection (e.g., SEIS, SIRAS Systems, DR Access Reports). For specific
questions about the system you use, contact the appropriate system administrator.

You will enter your Interim DRDP rating records using the same procedures as used for the DRDP (2015) Fundamental
View. On the measure rating screens, the measures that are not required for the Interim DRDP will be grayed out and you
will not be able to rate them.

DR Access Reports

When you submit your rating records for the Interim DRDP for Special Ed, you will still be able to produce the Detailed
Child Report in DR Access Reports. DRDP rating records will continue to be automatically transferred from SEIS and SIRAS
Systems to DR Access Reports every night. When using the Interim DRDP for Special Ed, the Detailed Child Report can
assist with:

« lllustrating a child’s areas of relative strength and areas that may need additional support;
« Planning and individualizing instruction, including writing IEP goals and determining what to teach next; and
« Sharing information with families.

Please note: the measure ratings will be displayed in the Detailed Child Report, but because a reduced number of
measures are being rated in each domain, the domain ratings will not be displayed. In addition, the Child Report, Peer
Reference Report, and the Group Report cannot be produced because they only display domain scores.

For more information about DR Access Reports visit: DRAccess.org/reports
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DEFINITIONS ON REVERSE Appendix 1
DRDP (201 5) An Early Childhood Developmental Continuum 1. Child's first name (Legal)

2. Child’s last name (Legal)

i i For use with Early Intervention
Speaal Education . y . 3. Date DRDP (2015) was completed (e.g., 03/07/2020) / /
Inf tion P and Early Childhood Special month day year
nrormation rage Education Programs 4. Assessment period (e.q., Spring 2020)

. ° . , . .
Child Information Child’s Educational Setting
5. Student ID (Issued by district) 13. Where does the child receive early care and education services, including special education

) ) services? Check all that apply. [0 Remote Service Delivery/Distance Learning
. [J State Preschool [ Family Child Care Home
7. Gender [1Male [lFemale LINon-binary [ First5 [0 Private Infant/Toddler or Preschool Program
8. Birth date (e, 02/05/2017) / / [J Early Head Start/Head Start O District Infant/Toddler or Preschool Program
’ month day year [J Tribal Head Start [J Separate Class/Special Day Class

9. Special education enroliment. Check one. 0 Migrant Program [0 Separate School for Children with Disabilities

[J Individualized Family Service Plan (IFSP) [J Individualized Education Program (IEP) LI Child Care Center L Service Provider Location (e.g. clinic or office)

[0 Home-based [ Other

Child’s Language

Program Information
10. Isalanguage other than English spoken in the child's home? [Yes [No

If yes, complete the ELD measures for a preschool-age child. 14. SELPA
Ifthe child is Deaf or Hard of Hearing and not learning a spoken language, mark “No” and do not complete the ELD measures. 15. District
Special Education Information Assessor Information
11. Special education eligibility. Check one. 16. Name of primary special education assessor
O Autism. O Hard of Hearihg - O Sr.)ecii.i.c Learning 17. Role. Check one.
[J Deaf-Blindness O Intell.ectua.l DIS.a.bI|Ity Disability [J Early Intervention Specialist [0 Speech/Language Pathologist
[ Deafness L Multiple Disability [ Speech or Language [0 Occupational/Physical Therapist [ Teacher of the Deaf/Hard of Hearing
[ Emotional Disturbance [ Orthopedic Impairment Impairment [J Program Specialist or Administrator [0 Teacher of the Visually Impaired
[ Established Medical [ Other Health [J Traumatic Brain Injury [ Special Education Teacher [ Other
Disabilit Impairment [J Visual Impairment .
SRty pal sy pair 18. DRAccessReports.org account email
12. Adaptations used in the assessment. Check all that apply. 19. Did you collaborate with someone to complete the assessment? [Yes [INo
[0 Augmentative or alternative communication system [ Functional positioning Ifyes, check all that apply.
[J Alternative mode for written language [J Sensory support [ General Education Teacher or Child Care Provider
[J Visual support [J Alternative response mode I Family [0 Occupational/Physical Therapist
[J Assistive equipment or device [J None [J Speech/Language Pathologist [J Other
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DRDP (2015)

Information Page

and Early Childhood Special
Education Programs

For use with Early Intervention

Definitions

# | Field Definition
Child’s Educational Setting
13 | Child’s educational | This lists the educational settings where the child receives early care and
setting education services, including special education. Check the box(es) where
the child receives educational services, including both general education
and special education. Check all that apply.
Program Information

14 | SELPA Enter the name of the SELPA that is responsible for providing services to the
child and reporting data. If you do not know the name of the SELPA, check
with your administrator.

15 | District Enter the unique identifier for the district that is responsible for ensuring
that special education services are provided for a child with an IFSP or IEP
whether or not the services are provided within this district.

Assessor Information
16 | Name of primary Enter the name of the person responsible for completing the assessment.
special education Others on the IEP team or who know the child well may contribute their
assessor observations to the measure ratings; however, the IEP team should
designate one person to complete and submit the rating record.

17 | Role Check the box for the job title of the primary person completing the
assessment. If the role is not on the list, check“Other”

18 | DR Access Reports | DR Access Reports is where you generate reports of DRDP (2015) results.

account email If you enter your email address for your DR Access Reports account, your
results will be automatically transferred every night. (This email address
may be different than the one you use in SEIS, SIRAS, or DR Access Learn).
You can create an account at DRAccessReports.org.
19 | Collaboration If others worked with you to complete the DRDP (2015), check “Yes” and

to complete the
assessment

then check the box(es) that identify their role(s).

# ‘ Field ‘ Definition
Heading
1 | Child’s first name Fill in the child’s legal name that is on the IFSP or IEP.
2 | Child’s last name Fill in the child’s legal name that is on the IFSP or IEP.
3 | Date DRDP(2015) | Enter the date the DRDP (2015) Rating Record was completed as
was completed mm/dd/yyyy.
4 | Assessmentperiod | Enter the assessment period for which the assessment is being completed,
e.g., fall 2020 or spring 2021.
Child Information
5 | StudentID Enter the unique identifier assigned by the SELPA or district to the child.
6 | Statewide Student | Enter the unique 10-digit number, issued by the California Department of
|dentifier Education, assigned to the child. If the child does not have an SSID, contact
your administrator to obtain this number.
7 | Gender Check the box indicating the gender identification of the child using
information obtained from the child’s family.
8 | Birthdate Enter the child’s date of birth as mm/dd/yyyy.
9 | Special education | Check only one box—either for a child age birth to three with an
enroliment Individualized Family Service Plan (IFSP); or a child age 3-5 with a preschool
Individualized Education Program (IEP).
Child’s Language
10 | Child’s language - If alanguage other than English is spoken in the child’s home, check “Yes”
and complete the English Language Development (ELD) measures.
- If no other language than English is spoken in the child’s home, check
“No”and do not complete the ELD measures.
- If the child is Deaf or Hard of Hearing and not learning a spoken
language, check“No” and do not complete the ELD measures.
Special Education Information
11 | Special education | Check the primary disability category contributing to the child’s eligibility
eligibility for special education. Check only one box. If a child has more than one type
of disability, the child can be reported under Multiple Disabilities.
12 | Adaptationsused | Adaptations support a child’s participation in everyday activities and
inthe assessment | routines. Check the boxes for the categories of adaptations that are used

Supplemental Guidance for Special Education on Using the DRDP During the COVID-19 Pandemic (09/28/20)

in the child’s daily activities and routines that must be in place during the
assessment. Check all that apply and record on the IEP.
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Appendix 2

Interim DRDP for Special Ed/Preschool

I nte ri m D R D P An Early Childhood Developmental Continuum Child’s Name (First and Last)
o = Student ID or SSID
Special Education For temporary use with preschool- , ,
PS Fundamental View age children with Individualized Asessment Perod (e Sping 2020
Rating Record Education Programs (IEPs) Date Interim DRDP was completed (e.q., 03/07/2020) p— / = / =

This temporary Rating Record is for use during the COVID-19 pandemic beginning fall 2020 until further notice. Use with the Supplemental Guidance in conjunction with the DRDP (2015) Preschool Fundamental View
manual to keep track of your measure ratings as you complete the assessment. Mark the latest developmental levels the child has mastered for the measures that appear in white.

Responding Exploring Building Integrating
Measure | Measure Name Earlier Later Earlier Middle Later Earlier Middle Later Earlier Not yet EM UR
ATLREG1 | Attention Maintenance O O O O O o | o

i _witen ___________ | o o lo o o | | |0/ 0

slf-Control ofeeings and Behavior o o o oo O OO | o0]l0]

SED1 Identity of Self in Relation to Others O O O O O O O O O O
SED2 Social and Emotional Understanding O O O O O O O O O O
SED3 Relationships and Social Interactions with Familiar Adults O O O O O O O O OO
SED 4 Relationships and Social Interactions with Peers O O O O O O O O O O

LLD3 Communication and Use of Language (Expressive) O O O O O O O O O O O
LLD4 Reciprocal Communication and Conversation O O O O O O O O O O O
LLD5 Interest in Literacy O O O O O O O O O O
LLD6 Comprehension of Age-Appropriate Text O O O O O O O O | 0O
LLD7 Concepts about Print O O O O O O O OO
| LLD9 Letter and Word Knowledge O O O O O O O OO
I LLD 10 Emergent Writing O O O O ) O O O O
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Interim DRDP for Special Ed/Preschool

Interim DRDP For temporary use with preschool- Child's Name (First and Lat)
PS Fundamental View age children with Individualized tudent D or SSID
Rating Record Education Programs (IEPs) Hem e

Conditional
Measure

Measure | Measure Name Discovering Language = Discovering English Exploring English Developing English Building English Integrating English |  (Not rated) EM UR

Responding Exploring Building Integrating
Measure | Measure Name Earlier Later Earlier Middle Later Earlier Middle Later Earlier Not yet EM UR
(061 Spatial Relationships O O O O O oo
(062 Classification O O O O O O O O O O
063 Number Sense of Quantity O O O O O O O O O O

] O O O O O | O | O o0|0

POHIH2  Gros LocomotorHovement il o o o o ol o o OO | o0

PD-HLTH4 | Fine Motor Manipulative Skills O O O O O D) O O D) O O
I PD-HLTHS  Safety O O O O O O O O o | 0O
PD-HLTH6 | Personal Care Routines: Hygiene O O O O O O O O O O
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Infant/Toddler View
Rating Record

Interim DRDP

Special Education

An Early Childhood Developmental Continuum

For temporary use with infants
and toddlers in Special Education
Early Intervention Programs

Child’s Name (First and Last)
Student ID or SSID

Interim DRDP for Special Ed/Infant-Toddler Appendix 3

Assessment Period (e.q., Spring 2020)
Date Interim DRDP was completed (e.g., 03/07/2020)

month

day

year

This temporary Rating Record is for use during the COVID-19 pandemic beginning fall 2020 until further notice. Use with the Supplemental Guidance in conjunction with the DRDP (2015) Infant/Toddler View manual to keep
track of your measure ratings as you complete the assessment. Mark the latest developmental levels the child has mastered for the measures that appear in white.

Responding Exploring Building Integrating
Measure | Measure Name Earlier Later Earlier Middle Later Earlier Middle Later Earlier EM | UR
AT-REG1  Attention Maintenance (-] () () O O o o

ATL-REG5 | Self-Control of Feelings and Behavior O O O O (D) o O
SED1 Identity of Self in Relation to Others O O O O O O 0O
SED2 Social and Emotional Understanding O O O O O O 0O
SED3 Relationships and Social Interactions with Familiar Adults O O O O O [ |
SED4 Relationships and Social Interactions with Peers O O O O O O g

LLD3 Communication and Use of Language (Expressive) O O O O O O O d
LLD4 Reciprocal Communication and Conversation O O O O O O o | d
LLD5 Interest in Literacy O O O O O O 0O
061 Spatial Relationships O O O O O O O
(062 Classification O O O O O O g
063 Number Sense of Quantity O O O O O o | d
Note: COG 4 - COG 7 and COG 10 are only for use for preschool-age children
068 Cause and Effect O O O O O O O
069 Inquiry Through Observation and Investigation O O O O O O d
PD-HLTH2 | Gross Locomotor Movement Skills O O O O O O O | d
PD-HLTH4 | Fine Motor Manipulative Skills O O O O O O O g
| PD-HITHS | Safety O O O O O O O
PD-HLTH6 | Personal Care Routines: Hygiene O O O O O O d
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Appendix 4
@ 4 Desired Leading Focused Conversations with Families

lA{(e::slsts to Help Complete the Interim DRDP for Special Ed
Project (Preschool or Infant-Toddler)

Visit DRAccess.org/leadingconversations to access worksheets for organizing and leading focused conversations with families.

Leading focused conversations with families to help complete the DRDP is not new; this process has been an important
part of the special education guidance for more than five years. During the COVID-19 pandemic assessors may have
fewer opportunities to directly observe children and will increasingly rely on information provided by families.

The ongoing conversations that we have with family members during our typical interactions with them are rich
opportunities for learning about their child. Notes of what the family shares during these conversations should be
captured and included as documentation in the child’s portfolio, home visiting notes, or other system of organizing
information about the child. These kinds of general conversations should occur whenever we have contact with the
family. Additionally, it may be useful to lead these conversations in a particularly focused manner during the two times
a year when the DRDP is completed. When combined with what you know about a child, observations from family
members help you gain a more complete picture of a child. Research findings suggest that parents’ observations

are reliable and valid sources of information and should be considered an essential component of a comprehensive
assessment process.

In general, having conversations with families should always be an important part of completing the DRDP (2015),

but it is particularly important during the COVID-19 pandemic, when early intervention home visits are frequently
delivered via video conferencing and many preschool services are provided through distance learning and tele-
therapy. In these situations, it is likely that assessors may not have adequate opportunities to observe the child to inform
their ratings on all the Interim DRDP for Special Ed measures. Having a focused conversation with a family member may
be a primary way to gather information about a child’s skills to inform ratings on measures that you might not have as
many opportunities to observe directly. During these conversations, focusing on routines and activities provides a very
useful context for asking a family about their child’s everyday learning opportunities and skills. Additionally, with the use
of distance learning, family members are also more directly involved in their preschooler’s special education and related
services. For example, if you have not had the opportunity to directly observe the child interacting with peers (SED 4:
Relationships and Social Interactions with Peers), the family can share observations of their child spending time with
other children of about the same age (e.g., siblings, cousins).

Be sure that the families you work with are familiar with the DRDP right from the start. Here are some points you might
share with them early in the service delivery relationship:

- The DRDP is based on ongoing observations of a child’s skills in typical, everyday routines and activities with
familiar people.

- The DRDP is completed twice a year, and after each time it is completed, an easy-to-understand report (the
Detailed Child Report) will be available.

- There are many benefits to the DRDP. It provides service providers with up-to-date information that helps them
plan and carry out learning activities. For families, the information helps them know more about their child’s
development and ways that they can support their child’s learning.

« When family members share observations and information about their child, it helps assessors confidently
complete the DRDP.
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Four Steps to Leading Focused Conversations

The four steps below will guide you in planning and leading focused conversations with families to help complete the
Interim DRDP for Special Ed.

Step 1: Take an initial pass at completing the Interim DRDP for Special Ed measures

[] Gather together the materials that you will need:
« The appropriate (preschool or infant-toddler) manual;

« The “Worksheet for Leading Focused Conversations with Families to Help Complete the Interim DRDP for Special
Ed”; and

« Your documentation, which might include your observation notes, home visiting notes, portfolios, information
gathered from conversations with family members and other providers, observations that you made to inform
other authentic assessment tools, etc.

« Interim DRDP for Special Ed Rating Record (Preschool or Infant-Toddler).
O Using the assembled materials, take an initial pass at completing the Interim DRDP for Special Ed.
- For measures you are confident you can rate based on your current observations and other documentation:

» Assign a rating; you might jot this rating on the “Worksheet for Leading Focused Conversations” or on the
Interim DRDP for Special Ed (Preschool or Infant-Toddler) Rating Record.

« For measures that you need additional information/documentation to confidently rate:

> |dentify those measures for which you want to make additional observations or have further conversations
with the family (or others) to gather more information.

Step 2: Identify classroom or family routines and activities for observation

In the previous step, you identified measures for which you need more information. Following are some strategies for
making additional observations.

L you are seeing the child in-person in a classroom: plan times to observe the child participating in typical classroom
routines and activities in which you might observe the child demonstrating skills in those measures.

] If you are providing preschool or related services to a small or large group of children via video conferencing:
plan times to observe the child in the video conference participating in group activities in which you might observe
the child demonstrating skills in those measures. Be aware that these situations may not be ideal for making accurate
observations: children might not feel at ease in such situations nor may they have adequate opportunities to
demonstrate their latest level of skill mastery.

L] If you are providing home visits, preschool, or therapy services to an individual child/family via video
conferencing:

« Use your knowledge of the child and family and discussions with the parents to identify everyday family routines
or activities that might be opportunities for observing skills related to those measures during one of your video
conferencing sessions. For example, if you need information about measures related to the Social and Emotional
Development domain, you might focus on what happens when the child plays with his siblings, cousins, or
other children with whom the child typically interacts. Table 4 provides examples of typical family routines and
activities that children might participate in at home. You might observe skills in particular measures during video
conferences where these routines and activities are observed.

[] Other strategies:

« In accordance with your program'’s policies, you might also ask the family to text or email you videos or photos of
the child participating in selected routines and activities.

« You should ask other teachers, related service staff, or child care providers to share their observations.

Once you have exhausted your opportunities to make additional observations move to the next step.
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Step 3: Lead a focused conversation

] Using the everyday routines and activities that you identified in Step 2, plan a focused conversation to have with the
family. Jot down some general questions you will ask the family about those routines or activities. For example, if Max
has a sibling around his age, you might ask, “Please tell me what happens when Max and his brother play together.

If the child does not have siblings you might ask, “Does Max ever interact with children around his same age? If so,
what happens?”You can jot down these questions in the appropriate column on the “Worksheet for Leading Focused
Conversations.”

[] At the beginning of the conversation, remind the family about the things you've previously shared about the DRDP.
Describe, in family-friendly language, the general domains or measures you want to focus on (avoid reading the exact
wording of the measures). For example, if you want to focus the conversation on measures within the Social and
Emotional Development domain, you might say, “Let’s talk about how Max interacts with familiar people.”

L] Ask the family to describe what their child does when involved in everyday routines or activities. For example, related
to the feeding measure of the Physical Development and Health domain you might ask “Please tell me what Max does
during mealtime.” As the family describes what Max does, use follow-up questions as needed to get more specific
information.

Examples of General Follow-up Questions

* You said that he [does this], tell me more about what that looks like.

* What changes have you observed in mealtime over the past month or so?

* What parts of mealtime does he need help with?

* What have you been doing to help him?

* Does he use any special equipment or other things during mealtime? If so, what does he use? Is it working?
* How does he let you know what he wants and doesn’t want during mealtime?

If the kinds of general follow-up questions listed above don't help you get the information you need, try the additional
strategies on the next page.
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Additional Strategies for Asking Follow-up Questions

Ask More Focused Questions In some cases, you might ask more focused questions that will help you understand

the child’s latest level of mastery on specific measures, e.g., “Tell me what he’s like when he plays with his brother?”
However, avoid asking close-ended questions based on comparing two descriptors or examples. For example for
ATL-REG 4: Self-Control of Feelings and Behaviors, avoid asking questions that simply repeat a descriptor verbatim, such
as“When Max is upset, does he seek out an adult for comfort or does he calm himself?” Rather, ask more open-ended
questions, such as, “All children get upset from time to time - what happens when Max gets upset?”

Ask Wondering Questions You might use “wondering questions” to help identify the latest level of mastery. For
example, you might ask a family member, “On our last video conference, | saw Max pick up his toy phone. | was
wondering, when he plays with the phone, what does he usually do with it?” After the family member answers, you
might follow with more specific follow-up questions, such as“Does he ever pretend to talk on it?”

Narrow the Choices If you are able to narrow down your choices of the child’s latest level of mastery to two adjacent
descriptors, then you might ask the family, “Does he do it more like [this] or [that]?” Reviewing the examples from the
two adjacent descriptors may help you come up with wording for the “this”and “that.” For example, for PD-HLTH 2:
Gross Locomotor Movement Skills, if you're thinking that the child’s latest level of mastery is either Responding Earlier
or Responding Later, based on your review of the examples from these two descriptors you might ask, “When Max sees
something interesting, does he look at it and does he also reach for it?”

Discuss Recorded Video or Photographs You might ask the family about a video clip or photo that they sent. You can
each share what you observed and talk about whether this documentation is consistent with what the family sees at
other times.

Ask the Family to Plan for More Observations If the family says they are not sure what their child does during a
particular routine or activity, think about other ways to ask questions to help clarify what you want to know. If they

still say they are not sure, ask if they can watch for specific skills during routines or activities; you might plan strategies
with the family for how and when they might focus their observations. Make sure the family understands the need for
authentic observations, rather than setting up artificial situations. For some families, you might ask if it would be useful
to write down the questions you're hoping to answer, or you might offer to schedule a video conference observation
during a particular activity or routine.

Summarize After every conversation, summarize with the family what you've talked about and how the information
helped inform your ability to complete the DRDP. For example, “Thanks for letting me know more about how Max
interacts with others. | learned more about what he does when he gets upset, and how he acts around children his age.
This really helps me understand his development better and will help us track his progress on the DRDP”

Repeat these kinds of conversations with other routines or activities you have identified until you have enough
information to confidently rate the measures in question.

Step 4: Take another pass at completing the Interim DRDP for Special Ed (Preschool or Infant-Toddler)

] Take another pass at completing the instrument, using the additional observations that you have made and
information that you gathered from conversations with the family.

L] As you complete the measures that were in question, also double-check the measures for which you assigned earlier
ratings. Keep in mind that talking about routines and activities with families often leads them to share information
about not only skills that appear in one measure but skills that might appear in other measures. For example, by
asking what Max does during mealtime, the family might describe what Max does related to self-feeding and also
how he interacts with others during mealtime.

If there are still measures that you still cannot confidently rate, repeat the steps above. If after repeating the steps, you
still cannot confidently rate a given measure, you may use Unable to Rate, but ONLY in extreme cases when you have
exhausted all ways of gathering information.
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