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Stunted
to school
TEILA BEBG

I'r snslvls STRANGE To ME THAT pEopt.E srIouLD FIcHT so hard, and so
rightly, over education for children l'rom tive upwards-primary, second-
ary, university-ancl not care at all what has happened to the child
before this.

For their first live years, thousands ol'our children are unable to
grow. They live in llats new l'lats where their mothers have to keeP
all windows permanently locked bocause the child might climb and fall
to the concrete grountll where the balconies, the only nearby play-space,
are also kept permanently locked because the walls have been built too
low; where the inside walls and lloors are so thin, and let so much noise
through, that children cannot run across the floor to greet their father
when he comes home from work; where mothers walk round and round
the block with the baby in the pram and the small children hanging on
to the pram handle because father, who is working nights, is asleep;
where the children who cannot play upstairs cannot play downstairs
either because the mother-eight or nine stories up-cannot see them,
or get to them quickly when they need her, and dangerous traltrc ruus
nearby.

It is, ironically, the gradual realisation that there must surely be a
better, saner, happier, more human way of living than this, that will
finally break the ban on nursery school building. Mothers cannot go on
like this much longer. I heard recently of one who arrived hysterical at
a nursery school that was already filled to capacity, and said if they
would not take her children she would abandon them; they took them-
and now she has begun to have joy in them.

So mothers come to the nursery school with children whose infant
education has already been stunted by their environment, and those of
them who are lucky enough to get in-how pitifully inadequate the
number is-begin to grow.

They have space, they have a tranquil and interested love, they
have time, the long time of childhood, that is abundantly theirs, they
have access to the basic things-sand, water, earth, grass, and clay, with
a flowing changing uncramped sky above-and they begin to make
relationships, to appreciate first themselves and then other people as
unique human beings. They begin to make patterns of casual co-operat-

LEILA BERG who used to run a nursery school at her home is a
writer of children's books who contributed lo nNmcrrv 39.
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ing that is very beautiful to see, like baliet." And their parents too begin to grow. In nttrsery schools, parents
are welcome, pirents are part of the whole educational vision. There
are no noticei in nursery schools that say " Parents may not come
beyond this point." They are not kept outside -the .gates while thei,r

children rcream for them- They come in with the children, and they
stay, ancl they talk an<i watch and discuss and wonder. The realisation
comes to them that it is possible lo reioice in a child's laughter, a

child's dancing, a chilit's exlloring. ,. chilcl's developing skills, a child's
growing independence. a child's glee. All these things, which had been

io twisiing them with anxiety and anger. lbr they saw them only as a
threat. because their environment had become morc important lo them
than the child. they begin at last to see as the humttn heritage. They
sudclenly see that to behave like this-joyously. spontitneously, cr.rri-

ously-is possible. Nothing dreadful happens. Ihey sky clocs, not l'all.
Their children are happy, not depraved. And then they see that what
is wrong is their enviionment, the way they are living. And this they
will then begin to change.

"Ihen we will have homes where children can play together' where
they can have cats and rabbits, where they can dance and sing without.
guilt. We will have as many nursery schools as mothers need' because
imall children, even in the best of homes, need a bridge into the outside
world. And then the children will not come already stunted to the
primary schools.

Frirmary Gourtesies
GHARTOTTE FRA]ITIIN

EvrnvoNs KNows rHE DIscREPeNcv between private and public services
in England in Health and in Education. In rnany cases the essentials-
medical or teaching skill are no better in one or the other.

But some of us like to pay, quite a lot even, for being treated as an
individual with feelings and possibly even ideas of our own.

With more and more compulsory education greater efforts must be
made to make it as palatable as possible or else the fundamental aim of
producing able and civilised individuals is defeated. A change in
attitude towards the parents and children by the local Education
Authorities is essential.

The Welfare Clinics seem to be able to combine courtesy and
efficiency and achieve the co-operation of the mothers in the current
phases of medical hygiene. Their positive approach must be carried
on in the educational field at the primary school stage.

In my own area, London, which has had a pioneering, enlightened

CHARLOTTE FRANKLIN lives in North London and has four bots
who have experienced a variety ol schools.

2s9

Education Cornmittee for years, the parent of the flve-year-old is con-
frontecl with the most unenthusiastic, unwelcoming and clumsy note
straight away I 

tsrorn L.C.C. Schoor . . .
'' Dear Sir/h'tradam,

I arn to inform you tlrat il- your child X is not attending school and there
has been no infection or conlageous iilness in the home during the last three
weeks he/she can be admitted to the above named school."

Of course this is purely formal and unimportant. Nevertheless ir
re{lects ttie whole attitude which is most important. Frorn a Private
school the parents might get a slightly different letter:

" We are pleascd to tcli you that we have a vacancy for your child
\tarting next term ."

and only then a sentence to the effect please inform the school if there
has been an infection or a conlagcous disease in the house.

The emphasis, the spirit is so different.
Most Educational Authoritics seem only to understand if you

write to them in their own linrited language. On the following point I
myself have had cxpcrioncc in l.ondon only, but a friend in Norwich
and one in Cambriclgo huvo l'ouncl the same in their areas.

We all thought (cluitc intlepondently) lhat lor our live-year-old
children the morning at sc:hool woulcl be sulficient and that in fact
spending the whole day at sc:hool was very tiring and possibly doing
more harrn than good.

Our ideas as parents were ol'no interest to the heads of the schools.
Only a doctors letter, that the child had started bed wetting again or
something similar was understood and accepted as reasonable.

ln the Middiesex area some schools make it very dillicult for the
parent to meet the teacher of the child without complicated appoint-
ments. The school has no telephone number available to the parents.
Every call has to go through the Town Hall.

We have found jn the private school an entirely different approach.
Any problem, please let us know at once-we are here to help, to

work together with you.
I should point out that Parent Teacher Associations are not the

answer. They can have ihteresting meetings and help in educating
parents in the work o1' the schools. But my experience of this is that
parents join logether in a kind of minor plot to redress grievances. This
Trade Union atmosphere is also wrong and no substitute for a direct and
irusting contact between parents and the schools.

The state primary schools are still permeated with a critical
approach towards the parents. In fact collection of dinner money,
taking numbers in a class, meclical inspections have an importance in
the minds of the poor child quite out of proportion with actual import-
ance.

The nhole bureaucratic, slightly bullying. we-knou,-hou,-to-do-it,
keep-out-of-it tone has, of course historic reasons. but it must be changed
rrow and quickly. Unnecessarily, the gap between private and public
education widens. And if private education should be abolished, a1l
;he more reason thal the civilised approach towards the chrldren and
:heir narentr mr.rst win through and noi the authoritarian.
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Teacher's dilemma
ilIIETER P.

My ngeolue.sTER l-(X)KIjD Ul' IrRoM I'lll.l R(x)K Illi wAS RraotNc, and

although I had been teaching on his stafl lor ten years I still retained

it ut rirr" of guilt whenevei I disturbed hinr. A quiet, gcntlemanly
type the hea6 Is-modest, undemanding, kindly-*a .lace wrinklcd with
dtiy oOa years of experience. Rather like an amiable bloodhtund the

sori you want to pat on the head. Some of the boy-s say he s. too nluch

of a gentleman to be headmaster of a Secondary Modern School. Ffis

voice"is one of undertones, a whisper almost. He is rarely roused. His

equable nature seems incapable of deep emotion.
When a boy was caught looking at pornographic photos we all

thought it would break the trend but it didn't.

'' Where did you get them ?" the head asked in a dull monotone.
He could even have bein thinking of the weeding still to be done in his
back garden. The boy said he found thern on the floor of a public
lavatory.

" Which one ?"
"... The one by the Green, sir."
The head turned in that direction before he replied.
" I doubt the story. Go away and think it over. Then come and

tell me the truth."
The incident was never referred to again. I admired his attitude,

but soon realised it was right not because of deliberate motive but
because of a dreadful indifference. Thirty years of State School teaching
had tainted the head's enthusiasrn with cynicism. He was in that
vacuum when the curve of success flattens and when there is nothing
ahead but retirement. But in all sincerity-a good man, seeing the
follies of politics, of systems, of ideals. Turned in on himself. The
fight given up. Just jog along. Read quietly behind _the. closed door
and let the school run like a well tuned machine. Enthusiasm is there
on his staff-but they'll learn with the years. Disappointment will seep
in. Repeated failures with disgruntled, aggressive pupils see to that.
The staff will perhaps join the pupils and rebel-give up. An unlikely
event, since their livelihoods depend on it. Or they'll stifle their dedi-
cation and save their nerves.

. . . So the headmaster looked up from the book he was reading
and I felt guilty.

" This boy David," I began. The book closed. Sad, tired eyes
raised themselves up enquiringly. His face reflected an assumed interest.

761

" Yes. Mr. P.?"
" ie iust doesn't like Science-thal's all there is to it," I said' " Can

I put him'in the library during these periods ? He won't learn' He
hasn't a capacity for Science."--- --''W. 

ian't-help that.' A few papers were pointlessly shuffied'
" Don't accept so many explanations from these boys--{hey only make

vori jou more difficuli. li'ell the boy you expect the.work done' If
iri aoLrn't do it, keep him in after school-and keep him in until it IS
done."

It was hopeless, of course, but I persisted'
" The boy is unhappy. His mother has no affection for him and

there is tension between his parents-"'
A little more useless paper shuffling' then;
" Don't look l'or excuses. 

-fhese boys must do what is asked. You
always seem to ge em<ltittnally involved. Do1't. It doesn't help your
discipline. Just <Jo the teilching ancl take it for granted they'll .follow.
They will if you insist. Don'l gcl side-tracked on these sort of issues."-Problem- solved. 'l''he book was carelully reopened at the page to
intimate the interview was over. I was left wondering how any teacher
could inspire without being emt'rtionally involved. Surely it means just
that-an emotional involvemenl with one or more pupils. Of course,
the system of packing thirty boys into a room with one teacher who is
expeCted to be a light and inspiration to them all is absurd. The
Aicient Greeks knew the answer, but unfortunately their method was
not extended to the masses. No Government can afford to experiment
along those lines because in our too complex society the individual
doesn't count any more. The Greeks gave the warning Iong ago-the
individual must be more important than the society.

" The greatest training (not education) for the greatest number "-
this is the adage of our school system. The Government, that far
remote body with its hierarchy of serving officers, is well out of touch
with those who are expected to apply their rules, and even further
removed from those who are forced to obey them. Of course, amenities
are available for the recalcitrant in the form of Child Guidance Clinics,
but I have never yet succeeded in getting a boy into the hands of a
person who has done more than the merest superficial remedial work.
The surprisingly high number of stammerers in our schools shows this:
little, usually absolutely nothing-is done to help them.

I have 32 boys in my form. They are in their third year-avprage
age about 14. It is a typical "B" stream of a Secondary Modern
School. Here are some details concerning a few of them.

l Father and lr4other separated. Mother regards son as a husband
substitute and appears amazed to find boy is uncontrolled. He has been
unruly but has responded to a very personal approach, and welcomes
opportunities to be a child and not an adult.

2. Repeated migraine keeps this boy away from school. No
action or treatment from his doctor. Parents are quite indifferent and
lack common sense, though they are kindly.

3. Noisy, boisterous child, who has been in the courts for pettyMISTER P. teaches in a London secondary modent school.
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stealing three times in the last year. No serious work done to resolve
his problems" IIe has no parents and lives with his grandmother who is
too old to cope.

4. A difficult child who gets ternper tantrums and iras tried to
injure himself by banging his head against the playground wall. Father
a dominant ex-army sergeant who believes in " the iron fist " upbringing.
'" It did me no hann-made a man of me." he says. Father divorced
and boy hates his step-mother. Boy recommended for Child Guidance.
After three short talks with " ;r nice lady " he was dir;charged, and the
tantrums continue.

5. A long lristory ol truancy, clishonesty. migraine und asthma.
Mother is baflled by his disorders and says she can"t understanr.l the
child. After successive interviewing her contidence was won and she
admitted the boy is illegitimate, but he has been led to believe that the
rnan he regards as his father is his father. Mother says his real father
was a cruel man who " used the belt on rne often." The boy feels a
tension at home, especially with his " father ". There is lately an added
burden--the arrival of a baby which " was an accident " ancl " is an
awful nuisance to us all ". The quotes are the rnother's.

6. An inaccessible, quiet, introvert with no personality. Parents
show no interest in his education and have not appeared at the school.
Boy now opening up a little and has become emotionally upset because
of the frequent quarrels between his parents. There are repeated threats
that they will part and the boy doesn't know which side to take.

7. This boy has no interest in anyone or anything. He seems
spoiled by well-to-do parents (hairclressers) who have guaranteed him
a o' cushy job " in the family firm. Has had frequent intercourse with
l3 and 14year old girls and hzrs also hornosexual tendencies. He regards
all these activities with pride, feeling it is a flout at authority.

8. A pleasant lad who is experiencing diffficulty with certain
teachers who use an authoritative approach. This rnakes him react
aggressively. His father uses this method and the boy resents it. but is
unable to demonstrate his resentment. His father lost one arm during
the war and is envious of the boy being able to be " the man of the
house " by. doing all the jobs he cannot do. He says the boy is trying
to usurp his euthority and tries to make hinl feel inferior in the home.

_ 9. A!_ extremely pleasant boy rvho is very emotional, craving
affection. He shines academically only when shown affection and when
a special interest is taken in hirn. His father and mother live together
but decided -three _vears ago to go their own ways. He is rarely at
hgme-" preferring the company of the chaps in the local " she says.
The rnother has an affair with a rnan residing in the room upstairs whom
the boy has come to know as his Uncle Peter. This man spoils him
and_encourages his extravagant ways. The boy has definite homosexual
tendencies.

10. A stammerer. Father and rnother are keen Salvation Army
workers who have little understanding of the problerns their child is
experiencing. N{other says, " He'll grow out of it. We have faith. both
of us. We knov;," I hope. for the boy's sake, they do.
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11. Rather inamentive and dreamy. Lives within himself. Not
surprising. His father is in prison serving a ior-g sentence for robbery.

In my form there is also an lndian, a boy from Hong Kong, another
irom Moiocco and two lrorn Ghana. I had one from Cyprus but he
was removed to a remand school because he was discovered by a police
constable masturbating a boy of twelve behind a bush on a common.

How is it possible with such diversity, to rnake them fit into a
scheme ? lt is to be expected that any teacher, however conscientious,
must by the sheer force of the burden, break under the strain and adopt
a lss serious attitude if his sanity i:i to be kept. How can he gain the
r'onfidence of every pupil'? A rnan cannot turn himself into 32 per-
sonalities. And how can he cope with the boy who is resentful because
he has been made to I'eel a I'rrilure b1 lidin5r himself damned to a
" lorver stream ". no nla{tor irrlw lttr,.l 1to wttt'lis'.' The Grarnmar Schools
are streamed into A, []. ancl ('ltlltrts in irrst lhe:;ame manner. Natur-
ally the reputation ol'lhc schrlol rcsts with exantination results, so the
A's are favoured- -tho dlite. A " goorl " scltool is the one with " goori "
results. Exanrs are lhe c!.rrrcncy ol cducation and the rot spreads to
the staff rooms. 'fhc.A strernl teaclters pride themselves as being the
chosen, while the Cl strcilnr lcirchers arc resardccl with a certain disdain"

As well as this, the scrlrmble atter " special allowances " l'on sup-
posed responsibilties crn only be ct-rmpared with what goes on in the
ivorst type of business concerns. I'hese privileged merrrbers are natur-
ally envied, and the iealousies ferment. It is the fault of the system
rvhich does not recogr"lise that all teachers, no matter rvhom or what they
ieach, are valuable contrib'-ltors ot" equal importance.

Of course, this systenr exalts only the few academically minded
pupils who. with their crushed individuality. succeed in knuckling done
under the pressures. All incentives go to create schools which fit these
and tolerate the rest. lf the majority of pupils leaving our schools leave
them free of bitterness, it is more luck than planning, fr:r there is only
boredom for those who do not shine at examinations. This is the age
of Science and Technology and the Government intends to glorify only
those things. No politician sincerely beliei,es that the mind ot a child
is sacred-that it shoLrld be respected and encouraged to develop natur-
ally-surely the real task of the teacher is to guide each child indi-
vidually, not to force a group along one channel laid dorvn by politicians.
It is quite astonishing how few people realise the dangers arising from
a system of education based on government poiicies-a sovernment
'uvhich holds the purse and calls the tune, whilst the teachers are the
l'assals who merely dance to it.

I see no way in which the position can be improved-at any {ate,
not so long as we have a State education. Of course. ihere are many
cledicated teachers who are struggling against impossible odds in pur
State Schools. They are trying to create some sort of reforrn. Without
ihem the position would be even \\'orse.

The tragedy of it all is that schools can make a child into anything

-a patriot or a traitor; a Fascisi or a R.ocker; a saint or a scourge: and
alrnost, it seems, in spite of himself.
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ALIVE MARKHAM also writes chil,dren's books, some ol which have
been illustrated by her daughters.
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ridiculously low fee of S30 per child per tenn.
When our two eldest daughters started, Burgess Hill was not as

completely unauthoritarian as it became later. There was no school
uniform, smoking and swearing were allowed, but a few simple rules
had to be obeyed. Lessons were compulsory, though games were not"
There were fixed hours for going to bed and getting up. If you went
out in the evening you had to get permission and say where you were
going and when you would be back. There were rotas for washing up
and helping to clear away meals.

The teaching was of a very high standard and the teachers were
more imaginative and original and less neurotic than in most State
schools. A school meeting was held every week at which the children
aired their grievances and settled disputes. There were no marks,
punishments or examinations. but it' children wanted to take the State
examinations before they lel't, and many did, they could get all the help
they needed. The theory was tltat any lively-minded child could pass
an examination il'it wanted to. without all the pressure, forcing and
stuffing that most state-educated children have to put up with. This
theory was born out by our eldest claughter, an academic type, who
insisted upon taking her General Certilicate after live years at Burgess
Hill. She went on her own to Hampstead Town Hall and in spite of the
fact that she had never taken an examination in her life, passed in tive
subjects, getting nearly 100 per cent in both the French papers and over
80 per cent in both English papers. This is not written in a spirit of
pride (I personally abominate examinations and have never cared
whether my children passed any or not) but to refute the charge that
schools like Burgess Hill can never get examination successes.

It was in Geoffrey Thorpe's time that the children were asked to
write end of term reports on the teachers and these were sent to the
parents together with the reports of the teachers on the children. In
spite of some showing-off, the children were honest and were able to
judge their own progress far better, in many ways, than the teachefs.
I still have one of these reports headed: Pupil's Own Report. It reads
like this:

ENGLISH I have nothing to say. Peter thinks I haven't been working but
I think I have.
GEOGRAPHY I don't think I take it quite seriously enough. I haven't
done enough work on it.
SCIENCE t like it very much and have worked quite hard. Mary is very
helpful and cheerful.
FRENCI{ I know a lot of vocabulary. But I'll have to do more essays.
ART I have done some good things in clay and was just " letting myself
go " over a painting only it was burnt which is rather a waste.
GAMES AND SPORTS Hockey I like. It would do John Rhodes good
to play.
OTHER COMM ENTS School meetings are much better with John as Chair-
man and me as Secretary. I like expeditions. I would like verl' much to do
cooking.

Of course, there were doubts, r€grets and difficulties. The school"
being tolerant and without racial prejudice, took in many problem child-
ren who were often a great trial to the more normal pupils. A child

Progressiue
expeHenGe
OTIUE MABIffiA]UI

Oun nouR cHTLDREN, ALL GrRLs, were educated at Burgess Hill School,
where the three eldest stayed until they were ready to leave. The young-
est had to change to a more conventional school when she was thirtcen,
because Burgess Hill closed down.

Their father and I had been educated at Public Schools, where we
had both been unhappy. His was worse than mine and his unhappiness
was more acute. I made a sudden unpremeditated attempt to run away
when I was sixteen but I was seen from afar (we wore red jerseys under
our gym-tunics) and brought back by the matron in a taxi.

When we had children of our own, we cast about for happier ways
of educating them. Through an article by Marie Louise Berneri, we
became interested in Wilhelm Reich. Then in A. S. Neill. Looking
tor Neill's books led us to Freedom Bookshop. Someone in the book-
shop rccommended Burgess Hill School, then in Hampstead, as being
co-educational, fairly free and unorthodox. It was also one of the few
schools that didn't mind taking weekly boarders. Our children had
never wanted to be whole-time boarders at any school; partly, I think,
because I'm a good cook, and we have a small farm with our own cow,
:so that they had always been used to good food. lt would have been
difficult to get them to school daily because the farm is very isolated and
I can't drive a car. There was a village school four miles away, but
it was only a primary school and the headmistress used the strap.

When we first saw Burgess Hill School, Geoffrey Thorpe was the
headmaster. He interviewed us, or we interviewed him-I think it was
mutual-sittlng on lard chairs in a big bare room heated by a very
meagre gas-fire. Afterwards we went round the school and found it
ugly, untidy, bare and comfortless. Only the walls, covered with paint-
ings and drawings, showed signs of creative activity. At the back there
was a sooty looking garden with huge leafless trees. But somewhere
trehind this unpretentious and forbidding exterior, we smelt a whiff of
the freedom and non-conformity which we so wanted to incorporate in
our childrens' education. At any rate, we arranged tbr our two eldest
daughters to start the next term. The school, though extremely poor
and without any financial aid from the State, did all it could to hLlp the
children of artists, actors and musicians, and for years we paid the
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with violent tempers (during wirich she atlacked, shook and bit those
nearest to her) shared a bedroom with two of our children who became
so terrified of her that at one time we told Geoffrey Thorpe that either
our children or the problem would have to leave' The staff were very
sympathetic but nobody wanted to abandon the difficult child who had
already been expelled or rejected by various State schools, and was
unhappy at home. In between tempers, the child was friendly and
co-operative. The whole thing was discussed at a school meeting when
all the children put their points of view and it was finally decided to
give our children a bodyguard o[ tough boys who would come to their
assistance at the onset of an attack. As far as I remember. the tantrums
gradually decreased. Or perhaps our children, as they grew older,
learnt how to deal with them.

Another of our troubles was the Press. Progressive Schools have
a weakness to opening their doors to " sympathetic " journalists whose
articles always turn out to be anything but sympathetic. The closing
down of Burgess Hill was assisted by two journalists of this kind, who
bought a bottle o{ whisky at a nearby pub and tried to persuade some
of the children to drink it so that they could take pictures of them
wallowing in a drunken orgy. As parents, we suffered a good deal from
seeing Iurid pictures of our children used as illustrations to untruthful
and salacious articles in the gutter-press. Relations and friends harassed
us with criticism. Were our children turning into savages ? Were they
learning enough ? What would happen when they had to fend for them-
selves in the real world ?

Some of these questions we are now in a position to answer. Tu,o
of the children are self-supporting. The eldest has held for several years
a difficult and responsible job requiring extreme tact and forbearance.
If she had shown even the slightest inclination towards savagery, she
would have been out on her ear at once. The youngest child like an
occasional cigarette; the other three don't smoke. They are all excellent
cooks. Their sexual relationships have varied according to their tem-
peraments, but so far, unwanted babies have been avoided. They have
a great affection for us and we for them. What more could parents ask :)

During the last lew years, interest and support for schools like
Burgess Hill, has been growing less and less. When Geoffrey Thorpe
retired and Jimmy East took over the headmastership, the numbers
were already dropping and the L.C.C., which had for years regarded
Burgess Hill as an unsightly boil upon the residential face of Frognall,
had condemned the building because of supposed bomb damage. Eventu-
ally, the house in Hampstead had to be evacuated, and after frantic
efforts to raise money to add to the rniserable compensation paid by the
L.C.C., the school moved out to High Canons, a derelict mansion in
Flertfordshire.

By this time, our two eldest had left and the two youngest were
installed. The school had become in some ways more anarctriistic and
experimental. School meetings continued, but carried much more
weight. The children did really run school affairs. Bed-time and get-
ting-up time were Ieft to the child's discretion. You could stay up all
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night if you wished: sorne children, who came from authoritarian
homes, did, at first. [f you got up too late you missed your breakfast.
Lessons were no longer compulsory. At the beginning of each term,
children made contracts with the teachers whose lessons they wished to
attend. One child went to no lessons at all but planted out a big patch
of garden where he worked all term, producing a wonderful crop of
vegetables and flowers for his grandmother, who looked after him.
Reports rvere abolished. We rather missed them but made do with
verbal ones. I think Jimmy East felt that reports were incongruous
when staff and children lived on such equal terms.

At High Canons, the staff problem. both domestic and academic,
became rnuch more acute. No-one rvho has not actually had children
at a Progressive School, can realise the awful conditions, due to per-
petual shortage of money, which such places have to contend with. Not
only is the teaching of voluntary pupils more exhausting than the teach-
ing of conscripts. bul the stafl and children have to cope with most of
the domestic duties as wcll. Jimmy East was a very competent cook,
but it wore him oul and shorlsned his teaching periods. One of the
things that Burgess Flill cirn be said to have proved is that children,
whatever their home envinlnmcnl" are nol nalurally tidy and clean.

The move I'rom Hampstead to Hertfordshire might have put new
Iife into Bqrgess Hill. but. in fact. it killed it. For one thing, a huge
financial debt was incurred, which lay like a deadweight on staff, parents
and even children. 'fhere is no doubt that all those forty-five children
who followed Burgess Hill from town to country, cared enormously
about the school. You had only to see the efforts they made when the]
heard that the School Inspectors were coming, the startlingly beautiful
rnural that two o{ rhem painted along one wall of the vast dining-room,
the pride they took in showing visitors round, to realise how thei felt.

It was the adults who bickered, vacillated, were unreliable and
failed to clarify, Iet alone live up to their ideals.

Even so, behind all the ambiguities and excuses, a real spirit cf
tolerance and freedorn, unique in many of its expressions, existed in
Burgess Hill to the end. _An imaginative Ministry'of Education might
have th-ought- it worthwhile to preserve such a place, if only as a st;dy
for anthropoiogists.
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JAillcE GREER and PEG BI0S80I$

JANICE GR8ER and PEG BLOSSOM have been trying to interest
otiier parent.; in the Chicago area to t^tart a school, perhaps on the
nodel of Sunnnerhill.

[r rS rlug FoR US TO COME TO GRIPS WITH THE FACT thAt WC ATC thc

on* ."rponrible tor creating the violence. that i:1 present in our society,

;; th"d we can do someth-ing about it by realisinS yltqt we're doing-
pJy"ni.rtry has iaid bare the falgt that we affect the child in infancy- and

ctritOt oori. But once we put the child in the schools we .stop probing.

dun;i-*" 
"ortinue 

the seirch and find out what conditioning in the

schools fosters so much hatred in adults ? The very methods. we are

,o uiriro"t about in the schools are not giving_the-results we.think-they
oi", Uui are creating an anger and resentment that lasts the whole of our
ii*r. At the High"Schoollevel this conditioning reaches its peak. The
ibtio*ing notes dn High Schools are the result of discussions between

concerned parents.
School's create life and death pressure to succeed, but to succeed

into what- High schools pressure kids at a College level for the-school's
giory, and pa.ints sit on the side lines and root thern on. We take
iauurtun" 6t tt e fact the children want to please the parents and
teachersl They do a Iot against their own grain for the parent's approval
(love). The parents exploit this. The students should^please themselves.

itigh'scfrool'should be a time for seif discovery, and for sampling at the
stu?ent's olvn speed. Instead they are taught techniques, n-ot -how to
think. The students are interested in knowing where they will fit, what
they would be good at, but instead are driven for excellence in subjects

thai have no meaning to them at this time'
We dull them in an incubation period so they won't know what the

world is really about. They get reward for falseness in testing instead
of truth. The truth of the matter is they really dcin't understand, can't
possibly understand most of what they are writing or reading, or-getting
iested on. But they have to lind tricks for studying to get a good grade.

To get a good grade things have to be done sup-erficially. so everything
thaiis required-can be finished on time. A trick for doing things you
don't like to do as well as what you do like thereby dulling your true
feelings. There is no energy left for what you really want to do-there'
fore setting a pattern for all your life. It leads to a subtle feeling of

-euilt if your really are having a good time at something'

768

u.$.[.

269

we don't let students start at their own level. we set up standards

to, tfrem. 
-they 

should be allowed to start at a beginning level, even if
-"iiirr.-*t"ii,"i ln clothes, music, art, history, ideas, anything' We

Soni i.t thern begin at the bottom and work up to 
^the .level they are

;;i;"t;-*;;t. dly through a long slow procesi of freedom of choice'

;;A dt;at ;f trial ancl erro*r' plenty; of errors, can a qerson develop any

u"iiriiit,'o" his own. We would then be able to break throu'! the

r*ai".iity "f our culture, and wouldn't rely on fashion or critics to

ilG; l;;'rt. We must have the judgement to act on our own insight
'a.ndaecis;on, and not frona the mere wish to copy convention'

Another destructive aspect ot' the grading system is the emphasis

out on-eich student lor seif-tttainment-and the continual competition
io.i"i.O-Uit*een each chikl. A whole group of children can't be doing
well, each at his own speed undcr the present. system. But we are SO

nroud of the curvc systcm wherc some'are Champions, some failures,
irA-tt"v can rise only ilt someone else's expense. Work isn't done for
a ieelin-g ol'sell-1'ulliim0nt, or I'or the community, but for the grade.
pu"1, ir"ron-,e lower gracles where the grading system has been abolished
tn. ito* learners still I'eel pitted against the fast learners. And under
it i ,"* SRA reading method the ahild knows by the colour pencil he

has to use. The methods are subtle but even more deadly than report
iirOs. A line graph, black and white which seems invulnerable, your
Uiio* ur".uge,In 'the middle or above average. A- mother feels as if
Coa t ur spiken when they show her where her child rates against his
roorrr mates, the area, and the nation. After 12 or more years_ of this
-on<iitioning what woncler the adult thinks more of his profit than the
value of hii product or service. He has never had the experience of
community aition. lt was wrong if you helped another pupil write a

theme, or pass a test.

For at least 80,000 years man was a hunter. until possibly 8,000
years ago when he began to settle into agricultural communities' Man's
emotiois, drives and physical inheril.ance all are geared for sur,vival as

a hunter. Our patterns of living should take into account what is a
natural part of our rnake-up. In the near past boys of high school age

satisfled"their drives by going 1o sea, into armies, the frontier' or becom-
ing apprentices in the econbmic world. It wasn't necessarily -perfect
roT tlbirr to their needs, but now the children seem to be in school hs

much because there just. isn't any olher place for them' They aren't
wantecl in the home or 1he economic world. So we pile them into
bigger and bigger schools of hundreds or thousands of children' the
arihitecture of which is like a rnodern jail, and fearfully watch them
so anticipated violence won't break out. Well for the most part the
students 

'bave 
been so well conditioned through grammar school that

very little violence breaks out there. But is it any wonder that our
woild fantasises on the greatest of all possible violence. I agree with
Jung that maybe we shouldn't maintain that atomic physici-sts are a
pack of criminals. but unconsciously they must be aiming at some kind
bf violence when they plan a weapon" and they could just as easily be
inventing something usefi;l and beneficial to humanity. And we could



270

be giving a healthy direction to the rnstincrual drive.s instead of creating
a pent up danger through distortion and submerging of the hereditary
urges.

Since the educationai institutions tend to perpeluate themselves and
seem to be indisinguishable from freedorn and democracy one musl
overcome a feeling ol' extreme disloyalty to critise it's foundations. Just
as a parent retains a feeling of submission when entering a .school build-
ing or talking to a teacher. But thcre ure alterrrutives. and there should
be as many different types of schools as there are communities" Perhaps
we needed a ht.rmi>geneous systern to draw together our large country
into a workable whole. but now it is outmoded and detrinrcntrll to a
creative thriving people.

The great architect Le Corbusier, who was apprenticed ro archi-
tects, but never went to school past the age of 13j wrote, "The schools
are the product oT lgth century theories. In a time of complete upheaval
they have, with their diplomas, officially applied the brake" They have
killed architecture." And t would add they kill and dull and mairn
innumerable minds in every field.

While schools might be varied there are some basic musts f'or arly
school that aims at gil'ing the students selt-esteem, and a feeling of
achievement.

l. Schools musr be small" tr would say between 50 and 300
students, obviously you cannot get cn organic community in the large
prison-like structures we now have"

The ideal environment is one that the students can modify. One
ot the barriers against change is the excuse it will cost money. This
however is easily breached. There are tenements going begging to any-
one who will take them off the landlords hands, and mansions left to
estates that would be charitably given. Considering the tremendous cost
of the huge buildings we no\\ put up, a change-over would be relatively
economical. The buildings should be small and unimportant. New
buildings or old they should be so unimportant that they invite change

-of the space, colour, wall. They should allow for experimentation
and each new group of students should be encouraged to modify their
surroundings to suit themselves. This includes being messy, splashing
or splattering paint. making murals on the floor, stars on the ceiling"
anything. We have a fetish about being neat and set up arbitrary idpas,
this alone makes us angry inside. All children have their own sense of
order, and it is very different at different stages.

Groups of boys could learn construction together and with today's
rnobility they could meet from the sutrurbs and city. The boys who will
go off to college to becorne architects and the boys who will go into
construction trades. There is a nesting urge in us and rnost important
are the students who will construct for the sheer delight a rnan takes
in building, repairing anC seeing rvhat their hands can produce" Archi-
tects moan because their clients don't want or appreciate good form,
or the joy of a beautiful wood. A boy who has worked with lurnber
and had the teel of lumber would elemand good materials and work-
manship when he bu-vs a house. tn addition all of ttle students should

271

be involved in making the environment. If they feel they have some

control over their environment they will demanci, not ignore better city
planning, and will not allow destruction of what is beautiful whether
inade b"i man or nature. But this insight cannot come about through
books-it can only be learned through the handling of space and rnater-
i als.

2. There rnust be no grades" The grading system is destructive
and has no positive vaiue.

The children fr:orn the most economically deprived areas are humili-
ated by being pitted against the averages of others who have been
trained from-nursery school in the techniques for success in school.
Haven't these chiidien feelings, sensitivity like any others. For l2
]-ears we tell them they aren't goocl enouilh. Bu-t good enough^inrryhat ?

in writing a paper, orgltnising wtlrtls lottncl in reference books ? Passing
tests with- syh6ols not trnder:stootl. ptrtting dorvn these words they don't
understand. I coulcl quotc lront 'l'olstoy, Goethe' Plato, Pavlov, Thoreau,
Ruskin, Kierkegartrtl ull ltl the point thlrt words are the most super-
ficial level ol learning. trhglbcrt Reird writes. " lt is not nlerely that
lve have disguisecl ottr leelingts ls symbols, but what in effect we have
done is to accept a limil.er.l nunrber ol' symbols as an adequate account
ol the total reality, antl whlt escapes our consciousness is what ulti-
mately destroys ui" incliuidualty in the form of insanity' socially in the
lorm of war ",

The student working with his complete self, without pressure of
time, who develops his own project will know how he is doing, he will
-judge himself. If he makes poor choices he knows eventually where it
hoein't work, and will progress. If his work is carefully kept' valued
end respected-never marked on and written on'-if it is kept in. order
his progress will be eiisy to see" and he will evaluate it himself. He
begins tb value himself il' the work he does is valued.and r-espected (and

il it is degraded, he is degraded). If he is pleased he will have a tre-
mendous 

"desire to share ivhat he's learned.' This is a natural human
need. We negate the need to share knowledge with our system of
competition. The chiltl who has the desire to give, and the opportunity
to give will be able 1o take in other areas.

What a cross we have given each child to bear. Those who feel
inadequate because theY cannot hope to compete, and the s-tudent who
has managed to pleasc the teachers teels guilty because he has cheated
himself.

3. A lluid Curriculum" The curriculum may be stimulated by the
teacher, but shoultl be planned by the students within a very loose time
structure.

There should be regionai differences in courses. Why shouldn't
the special problems relating to an area or culture group be dis,cussed'
orobed, evaluated in depth. Why minimise them in an overall story
*,hich we pretend is tristory. One of the important aims of education
should be to give students some idea of who he is and where he came
from. The Puritans have no immediate relevance to the problems con-
fronting a negro student whose farnily is supported by ADC, but he
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could certainly understand a discussion about his position in our society
politically and economically. FIe could understand evolution and sur-
vival of the fittest, as well as the idea of the individual cell being part
of a total whole, a community. He would have something to say abogt
morals and ethics in our society. We have humanists, psychiatrists,
anthropologists who could help with Seminars and projects with these
students (and all students probing their background). And from experi-
ence I know it would be reciprocal, the professionals would find them-
selves learning things from the students.

It is the last time most of them will be in school and there is no more
important knowledge we can give them than some insight into their
emotions, into the problems they are confused and worried about. Why
can't we be truthful with them and let them discuss and probe into the
areas that bother all of us. Using the same method as used in group
therapy they could find out they are not carrying fears that are unique
with them, but are common. Fears of homosexuality, disturbing dreams
and emissions, family relationships full of tension. Why lie and call the
Oedipus drama theatre when it is a myth dramatising the relationshSs
within every family.

Our advertising tends to glorify in a glow of perfection lovers, wives,
mothers. It makes the average person feel inadequate and a failure. in
their real life situation. How muoh better the old fairy tales of queens
who were jealous of the princess, brother against brother, and children
being put out of their house by their parents (rejected) like Hansel and
Gretal. It is the last time they will be in school where they can learn
the real dance we all go through, and perhaps some bad family patterns
can be broken and some insight given into the compulsions that deter-
mine who we marry.

Every subject studied is actually to find out Who we are, Why we
are here. Psychology and religion are at the basis of every subject
studied whether it be chemistry, literature, history or biology. At the
basis of all our studies is our search to find out what our life really is,
and if we treated subjects from this vrewpoint what subject could be
boring. But in the present curriculum each subject pompously parades
as an end in itself.

But learning should not be emphasised as a verbal process. Art
materials, drama, music, dance should be the most important part of
the school. In the creative process the student reaches into himself for
perceptions. He learns to see and feel for himself. Forms take shapes
particular to him, and feelings will not be sublimated to become the
breeding ground of hates. A person who can work through his feelings
and relationships in the art mediums does not have resentments that
fester in him. He develops confidence because every line he has put
down or every movement he has made is a part of himself and he sees
the progress and achievement that comes from his own attempts. He
should feel satisfaction and be relaxed after each day at school. Now
students speed out of school after five hours of being pent-up, and
tensions are set up that are never released.
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4. Human Relationships: When you think of a great teacher you
think of someone who is excited about a particular field, and,has a
rtr&g viewpoint. Ideally the teacher should be hired because she has

u tor"" and'excitement for a subject, instead of a desire to teach in
eenirat. Her preparation should'be in her field and the educational
r-yit"* should 6e iet up so that she contirtues to work in it in conjunc-
iion *itn teaching. Instead of years of lesson plans, traffic plans, and
iu*culum planning she can woik out her methbds ani ways of- teach-
ing and traiatng tle group by trial and error. Teachers should also
LE girin a kno"wledgJ of 

' 
themselves through psychological help all

thro"ugh college. ThJ student must not become tbols the teacher mani-
pulate"s to satlsfy her own weaknesses. There should be.some-place the
ieacher could 96 at any time to discuss his relations to his students, and
as a group thJ teacheis should be able to talk over problems- 

.

fhe ieachers shoul6 lose their fear of having relationships with
oupils. Attachments to teachers is one way of breaking away from the
iaririty when he is not ready for the responsibilities involved in sexual
relati6nships. It has the eliment of sex-but can be constructive and is
a normal and healthy way of development.

We don't call it fascistic, but our school, teacher set-up has a strong
element of fascism in it. The students shouldn't be dictated to, they
want to talk over their own ideas, the beginnings of their own solutions,
they want to make their own decisions, set their own goals.

A teacher who is herself working on a project part of the day will
automatically show the pupil more by example than can be learned
through any-other teaching method. When there is a good relatiolship
the students tend to work out solutions to problems that the teacher is
struggling with, and she incorporates it into her own work. She refines
the iiudents ideas and in this way they both go forward. In a natural
atmosphere a group will develop between certain students and the
teacher. If a teacher is right for them there is no reason she should be
forced to stop at the end of a semester or year, and the students forced
to readjust to a new situation. There is usually a breaking point where
the teacher and the group will be finished with each other. At that
point the group too might rearrange itself. We all know the feeling of
being finished with a friend who was really a teacher to us and suddenly
you know enough or had worked through the relationship and it was
over. If we continually break into activities and relationships before
they are consummated we contribute to the fragmentation that is a
problem in our culture.

Everytime a variation on our education is broached you get the
response there aren't enough teachers available. Poppycock, there just
aren't enough diplomas. Everywhere there are people who come into
small schools and give a little of themselves. Who would be glad to
give of their time, for the pleasure they would have being needed for
themselves. Doctors, lawyers, merchants, chiefs. The school hours
could be flexible to enable the students and teachers to take advantage
of the hours that can be given to them. When personal relationships
develop between students and " resource person " apprenticeships could

rt
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tlevelop. Working as an apprentice a fell' {ays. a week or a- {ew- hours

;;;y would bc a"way for students to. \ample the real atmosphere of a

proi.ittion, or to just partake of the adult world as he feels ready'

Jane Addams knew what Tolstoy rneanl when he said we spread a
.' S^u*- 

"i 
-preparation " before the- young. people's feet. "' hopelessly

""tungiing 
them ln a curious inactivity at ihe very period of .lite when

;ti;t "; ionging to construct the world anew and to conform it to their
own ideals "I We deaclen their intuitive abilities'

There is another source for teachers that we neglect, and that is the

studeni himself. An excitecl student want to share what he has learned.

oriA tfr.* shoulcl be a constant interchange between the students all day

i;.g." T[" i,i", tnrl sterile silence is thebest environment for education

ii t'itr". How tkres a student know that he has really learnt somethil-g

untess he tries to pass on that knowledge in his own lvay_ while he is still
involved in it. ln a ncw book on ed-ucation by a leadr_ng^authority it

""r 
r,Gg.rt"ci that thc stlclents each hlve their own cubicle tor studying.

We ,iE"ali"nareii. lragrnenred. isolated in the words of psychologists

t"JuV. 
- 

fVny not let the sturle nts grow up in an atmosphere of friendship,
nelationship.s, and awareness ol' each other 'i

SOME ADDRESSES OF ORGANTSATIONS h{ENTIONED IN
THIS NSUE.

ADVrsoRy CENTRE FoR EDUCATIoN (ACE), 57 R ussell Street, Cambridge.
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NdTT6NAL FEDERATION OF PARENT-TEACHEII ASSOCIATISNS: HonOrary
secretary, Mrs. B. lv{. Humphrey, 127 Herbert Gardens, Harlesden,
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CONFEDERATION FOR THE ADVANCEMENT OF STATE EDUCATION: HONOTAry

Secretary, Mrs. N. Rein, 277 Trinity Road,, I-ondon' S.W.18. Annual
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teachers
BeflectEuns on
parents,
and schools
JOHl{ ELTERBY

Wru,r eNanCHISTS ,\r{tr r\l,nl{ is personal and social autonomy-the idea'

that inclividuals anri their 6rganisations should be self-regulating autono-
mous boOies. It is this which nrakes us advocates of workers'control
in-inOustry and which nrakes us enthusiastic about .such examples as

n'e f,nd of-social organisations spring up lrom below, from people's urge

to satisfy their own needs. as opposed to those which depend on a. struc-
ture of irierarchy, power ancl adthority in which one set of people give
instructions and another .set of people carry them out.

The theorelical application of our ideas to the organisation of
education is clear enougt]. The autonomous self-governing school is
the aim, and in view of rhc obvious limits within which children may be
said to govern thentselves, this means in practice a school controlled by
teacheriby virtue of their functional responsibility to children,.and by
parents beiause of their biotogical responsibility for them. But the issue
is more complicated, for in both primitive and complex communities
it is recognised lhat all aclul.ts have ,r responsib.ility_ towards children,
rvhich beJause of the vagaries and vicissitudes of individual parentage,

may have to be exercisetl on its behalf or on the child's behalf. Once
thii is admitted. we have of course admitted that education is the con-
cern of the community. But what community? The state as in France,
the local authority as'in the Unilccl States, or a mixture of the two as in
Britain? And where does the responsibility of the community begin
and end?

Should education be compulsory anyway'i (And is the compulsion
to be applied to the child or to the parent'i) Bakunin saw the question
dialectically:

The principle of authority, in the education of children, constitutes the'
natural point oi departure; it is Iegitimate, necessary' whe,n applied to children
of a tenider age, wLose intelligence has noi vet openly developed itself. But
as the develop'ment of everythlng, and consequently of education' imqlies the
gradual nega[ion of the point ot departure. this principle must diminish as
fast as education and insiruction advance. giving place to increasing liberty.
All rational education is al trottom nothing but this progressive immolation
of authoritl for the benefit of tiberty. rrhe final obiect of education necessarily
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being the formation of free men full of respect and love for the liberty of
othe"rs. Therefcre the first day of the pupil's life, if the school takes infants
scarcely able as yet to stammer a few words, should be that of the greatest
authoriiy and an almost entire absence of liberty;.but i-ts last day should be
that of ihe greatest liberty and the absolute abolition of every vestige of thc
animal or divine principle of authority'

Eighty-five years later, Ethel Mannin in her utopian survey Bread
<tnd Roses took a more absolutely " libertarian " line:

At this point you perhaps prolest, " But if there is no compulslon, what
happens if a'child does 

-not 
want to attend school. oI any kind' and the parents

ar6'not conccrned to persuade him?" It is quite simple. In that case the
child cloes not attend any suchool. As he beiomes adolescent he may wish
to acquire some learning. Or he may develop school-going friends and wish
to attencl school because they do. But if he doesn't he is ncvertheless learning
all the time. his natural child's creativeness working in happy alliance with
his freedom. No Utopian parent would think of using that moral coercion
we call 'persuasion'. 

' By ihe time he reaches adolescence the child grows
tired of iunning wild, a-nd begins to identify himself with grown-ups; he
perceives the usefulness of knowing how to read and write and add' and there
is probably some special thing he wants. to learn-such as how to drive a
train or birild a bridge or a house. It is all very much simpler than our
professional educationists would have us believe.

Some of us think it is not that simple. But the point is academic,
for in practice the decision is that of the parents. Nowadays it is only
highly sophisticated and educated people who bother to -argue aboul
wf,ether or not it is desirable that children should learn the three Rs.
The law in this country does not in fact require parents to send their
children to school; it imposes an obligation on them to see that their
children while within the compulsory age, are receiving " an appropri'
.ate education ". The occasional prosecutions of recalcitrant parents
usually reveal a degree of apathy. indifference or parental incompetence
that hardly provides a good case for the opponents of compulsion,
.though they do sometimes rope in highly conscientious parexts whose
viewi on education do not happen to coincide with those of the local
authority. (Mrs. Joy Baker's account of her long and in the end success'
ful struggle with the authorities will be reviewed in a coming issue of
ANARCHv). Usually, apart from a few of the rich, with their gover-
nesses and tutors, there are not many parents with the time or skill to
teach their children at home, and of those who could, many must feel
it unfair to deprive their children of the pleasures and social experience
,of belonging to a community of their peers, or may cherish the right of
parents to have the kids out of their way for some of the time-and
ihe reciprocal right of their children to bi outside the parental atmos-
Phere' * * *

Historically, in this country, the struggle to make education free,
,compulsory and universal, and out of the exclusive control of religious
organisations, was long and bitter, and the opposition to it came, not
from libertarian objectors, but from the upholders of privilege and
dogma, and from those (both parents and employers) who had an
'economic interest in the labour of children or a vested interest in ignor-
ance. The very reason why it had to be rnade compu)sory ninety-four
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vears aso was because children were an economic asset. Readers of
lhupt"rl 8 and 12 of Marx's Capital will not dissent from the assertion
thai the industrial revolution was made by the children of the poor.
As late as 1935 Lord Halifax, as President of the Board of Education,
oDDosing the proposal to raise the school leaving age from fourteen to'
n'ttien, 

-declarid ihat " public opinion would not tolerate an uncondi-
tional raising of the age " and the Bradford textile manufacturers
assured him that " there was work for little flngers there."

The notion that primary education should be free, compulsory and
universal is very much older than the English Act of 1870. It grew up
with the printing press and the rise of protestantism. The rich had been
educated by the Church and the sons of the rising bourgeoisie in the
grammar schools of the Middle Ages. From the l6th century on arose
a gradual demand that all should be taught. Martin Luther appealed
" To the Councilmen ol' all Cities in Germany that they establish and
maintain Christian Schools ", observing that the training children get
at home " attempts to make us wise through our experience " a task for
which life itself is too short, anr"l whir:h could be accelerated by systema-
tic instruction by nreans ol' hooks. Contpulsory universal education was
founded in Calvinist Ceneva in 1536, and Calvin's Scottish disciple
John Knox " planted a school as well as a kirk in every parish." In
puritan Massachusetts l'ree compulsory primary education was intro-
duced in 1647. The common school, writes Lewis Mumford in The
Condition of Man:

. contrary to popular beliel', is no belated product of 19th century
democracy: I have pointed out that it piayed a necessary part in the absolu-
tist-mechanical formr:la. Friedrich Wilhelm I of Prussia, following Luther's
precept, made primary education compulsory in his realm in 1.717, and founded
1.700 schools to meet thc ncecis of the poor. Two ordinances of Louis XIV
in 1694 and 1698 arrtl onc of [,ouis XY in 1724 required regular attendance
at school. Even England. a straggier in such matters, had hundreds of private
charity schools, some of thcm for-rnded by the Society for Promoting Christian
Knowledge, which had bcen incorporated in 1699. Vergerious, one of the
earliest renaissance sch<lolmasters. had thought education an essential function
of the State: and centraliscd authority was now belatedly taking up the work
that had been neglected with the wiping out of municipal freedom in the
greater part of Europe.

All the rationalist philosophers of the l8th century thought abouf.
the problems oi education, and o[ them. the two acutest educational
thlnkers ranged themselves on opposite sides on the question of the
organisation of education : Rousseau for the State, Godwin against it.
Rousseau, whose Ernilc po:;Lulates a completely individual education
(human society is ignored, the tutor's entire life is devoted to poor
Emile), did nevertheless concern himself with the social aspect, arguing,
in his Discourse on Political Economy (1758) for public education
" under regulations prescribed by the government ", for

If children are brought up in common in the bosom of equality; if thev
are imbued with the laws of the State and the precepts of the Generai Witt . .'.
we cannot doubt that they will cherish one anothei mutuallv as brothers
to become in time defenders and fathers of the countrv oi which thev will
have been so long the children.
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William Godwin, who, in his Enquircr attacks the concealed auth-
oritarianism of Rousseau's educational theories, criticises inhis Enquirv
Concerning Political lustice (1792), the idea of national education. He
summarises the arguments in favour, which are those of Rousseau,
adding to them the question:

If the education ol' our vouth be entirely confined to the prudence of
their parents. or the accidenlal benevolence of private individuals. will it not
be a necessary consequence, that some will be educated to virtue, others to
vice, and others again entirely ncglected ?

Godwin's answer is:
The iniuries that result from a system of national education are, in the

first place, that all public establishments include in them the idea of perman-
ence. They endeavour, it may be, to secure and 1o ditltrse whatever c'i
:rdvantage to society is already known, but they forget that more remains 1o
be known But public education has always expended its energies in the
support of prejudice; it teaches its pupils not the fortitude that shall bring
every proposition to the test of examination. but the art of vindicating such
tenets as may chance to be previously established " This fcaturc runs
through every species of public establishment; and, even in the petty institution
of Sunday schools. the chief lessons that are taught are a superstitious venera-
tion for the Church of England, and to bow to every man in a handsome
coat Refer them to reading, to conversation, to meditation, but teach
them neither creeds nor catechisms, neither moral nor political . . .

Secondly. the idea of national education is founded in an inattention to
the nature of mind. Whatever each man does for himself is done welll what-
,ever his neighbours or his country undertake to do for him is done itl. [t is
our wisdom to incite men to act for themselves, not to retain them in a stale
of perpetual pupillage. He that learns because he desires to learn will listen
to the instructions he receives and apprehend their meaning. He that teaches
because he desires to teach will discharge his occupation with enthusiasm and
€nergy. But the moment political institution undertakes to assign to every
man his place, the functions of all will be discharged with supineness and
indifference .

Thirdly. the project of a national education ought uniformly to be dis-
couraged on account of its obvious alliance wjth nationa.l government. This
is an alliance of a more formidable nature than the old and much contested
alliance of church and state. Before we put so powerful a machine under the
direction of so ambitious an agent, it behoves us to consider well what we do.
Government will not fail to employ it to strengthen its hands and perpetuate
its institutions . . Their view as instigator of a system of education will not
fail to be analogous to their views in their political capacity: the data uporr
which their conduct as statesmen is vindicated will be the data upon which
their instittitions are founded. It is not true that our youth ought to be
instructed to venerate the constitution, however excellentl thev should be
instructed to venerate truth . (Even) in the countries where tiberty chiefly
prevails, it is reasonably to be assumed that there are important errors, an<l
a national education has the most direct lendency to perpetuate those errors
and to form all minds upon one model.

Godwin's arguments are worth quoting at this length, not only as
the classic statement of an anarchist position on this issue, but because
they have had such ample subsequent justification. On the other hand
he dges not really answer the question of how we can ensure that every
child can have free access to whatver educational facilities will suit irs
individual needs.
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ln practice, in this country today people.-who want to try an

anarchisi approach to education have two possible courses- of -action:
to work in'the private sector-independent schools of one kild or an-
other, a minoriiy of which are progressive, or to work in the normal
school system and try to influence it in a " progressive "-direction. These
two couises are by no meuns mutually exclusive, and there is plenty of
evidence of the influence of the lormer on the latter.

It is surprising, and certainly saddening, considering -th-e number
of people interested in "' progressive ".schools, how few of them there
are and how they seldoin inspire other people to start them' For
example, the publication ot summerhill a compilation of -the-writings
of A. S. Neill brought about a great deal of interest in his school and his
ideas in America; therc was alt cinbarrassing procession of overseas
visitors to Neill's little school in Suffolk, but how few of the admirers
and visitors set about starting more schools on similar lines' A few
did: one of the contribuli()lrs in this issue of ANAncHY comes frorn
people who are trying to.

Why shouldn'l the parents of a group of babies in the same age-
group get together and plan a school for. them well in advance, so as

t-o aicumulatE the I'unds required before they are needed? They could
as several groups of parents do, run their own nursery school when
their childrEn reach the appropriate age and then develop from the
primary stage onward. The wealthy who are also intent on educating
iheir children in independent schools, have found a variety of ways for
financing them by way ol' Deeds of Covenant, endowment policies and
so on. (John Vaizey estimates that at present something like [60 mil-
lion a year is spent on school fees and f.l5-f20 million of this is found
by tax-avoidance).

Many of us on the other hand, are more concerned with changing
the ordinary primary and secondary schools which the vast majority
of children attend, changing the teaching methods and changing parental
and social attitudes. Some will simply say that this cannot be done-
this would be the view of the secondary modern school-teacher who con-
tributes an honest account of his problems elsewhere in this issue. But
others will say that it would be l'oolish not to try to take advantage of
the present wave of interest in education and in the state of the schools.

The anarchist. seeking functional. as opposed to political, answers
to social needs, and contrasting the social principle with the political
principle, sees in the state's control of education a usurpation of a social
function. (Historically ol course, the Education Act of 1870 didn't
" usurp " anybody's lunction, but if you accept the conception of an
inverse relationship between the state and society-the strength of one
resulting from the weakness of the other-you can see how the social
organisation of popular education was, so to speak, atrophied in
advance, by its political organisation. That this has not been the
disaster--though sorne would say it has-that anarchist thinkers like
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Godwinpredicted,hasbeenduetothelocaldiffusionofcontrol.the
O-ii"tg""t'"i"* ofi"a"h".t and the resilience of children)'

Functionally, the administration.-of the school is the concern of
.,^."rrti- uoa teachers. and if we really seek a society .of autonomous

i"u;#;i;;;;; ; ;;i 
-sei 

such bodies as parent-teacher. a"ssociations

i, it " kind of organisation whose eventual and " natural " Iunctron ls

to take over the r"froJtrJio* if," IrAi"i*t y, the-County Councils' the

iiir'itori Intpiito.t, iviurug".t and. Goverriors who, in a-society-domi-

"'"i":J"["'tf,i 
bolticai piinciite are inevitably their contro]lers. I don't

know *hethei schooli so administered would be any better or any

*oir" ttrun they are at present, but I do believe that a " self-regulating."

;;i;iy;;;id iun its sdtroots that way. Among independent schools in

;[ir;6;try *t",i.t, "^i*plify 
this kinil of organisation. tfrerS used to be

ii;;c,;;'Hilt S"t ooi (deicri'bed bv one o-t tl.re parents i1 ttt!1 issue of

;.;i&:ri;hich was ownea by a Fiiendly Society of parents and teachers

;;,i rh;;; .iiit ir King Altrei School, governeri by a_ society of people

interested in modern educational methods and " admlnrstered Dy an

;a;i-ilt;j[niit of pupils and.staff ".. I lave not heard of a,,v parent-

;;;h;;';;ciations in'the ordinary school lystem which^aspire to such

iri.ti"rr, tft""gh with the development of a variety of organisations

in- tfre fuit few-years concerned with interesting parents in education'
;;";-iilgirdit" members reflecting after f time on whether their

;;; ir;;;?;-partiiipation " had not iendered the usual-complicated
anA eipensive Lureaucracy of school administration superfluous.

The mention of parent-teacher associations-in theory an epitome
of tni [inO of social'organisation which anarcfists envisage-reminds
;; ;i-th.iagreater divel5pment in America, and the fact-that_this has

not-t uO 
"*u"tly 

the resulti that we as anarchists would find desirable.

in-iris Uoot dn Being Hunun, writing about the school as "a most
irnr*tunt agency in the teaching of thJ art and science of human rela-
i6il';, the 

"anthiopologist and biologist Ashley Montagu declares:

We must shift the emphasis from the three Rs to the fourth.R, human
retatiori.,-'unJ ptice it first, foremost, and alwa_ys in_tha1 order of. importance
.i' tte or;n.ipal reason for the existence of tlie school. It must be.clearly
una"irt,|oa, cince and for all time, that human relations are the most import-
ani oi att ielations. Upon this understan{ing must be- based a_11^our educa-
tionut poli.i". -.. Our teachers must, therelore. be specially qualified to teach
human relations .

But the kind of thing that happens when this point of view filters
into the school system is discussed by David Riesman in his " Thougttts
on Teachers anai Schools ". The teaching function, he observes, " has

been extended to include training in group co-operation, manners, the
arts, and self-understanding, as well as large residues of the traditional
curiiculum ". For Human Relations has in fact already become a
classroom subiect, but somehow not in Montagu's sense. - " The school
is implicated and embroiled ", says Riesman, " in the changing forms
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of America's preoccupation with success-the .patP1. of--success now
Uii"g AinoiU by such iermr as " glogp co-operation ", " self-understand-

inili ;' e;rsonil adjustment " an'd " getting along with. peopl.e "r The

"i[ni"r.iri iaucati6n movement, spreadihg in a distorted fashion
fir."ilh the state school systems, has, he feels, dovetailed with the;*inft"rr pragmatism and yocationalism " which the schools absorb

trom-itreir dociil surroundingi, from parents, supervisors, taxpayers and

lhivariety of pressure groups, great and small which surround the
Ame.ican schooi boards.- Me:anw-hile the teachers lead lives of harried
Oeiperation fighting a " losing battle in defence of the traditional intel-
lectual values;. aiO fre evolves, on tfie analogy of Keynesian economics
i counter-cyclical theory of education. Just as Keynes recommended
soendins in times of depiession, so Riesman recommends that " teachers.
ii select'ing among the bxpectations held out to them, have some modest,

opportunit-ies to 6ppose life in its momentary excesses ". He. wants
"'tb encourage some of them to give up trytng to be psychiatrists'
mothersm and moralists, to give up making citizens, democrats, and
tolerant children. Could they not be persuaded to concentrate more
than many now feel iustified in doing, on their roles as teachers of
specific sribjects? This is, after all, a job no one else is assigned or
trained to do."

Montagu writes that " A society such as ours, in which human
realtions aie submerged in the economic system, can rescue itself only
by submerging its economy in the matrix of human relations . . . And
tliis is the iask that the schools must assist in undertaking, no less that
the rescue of man from his debasing enslavement to the principles and
practices of an aquisitive society ". But how does t[e attempt work
out? We may gain a clue from the book Cresfii)ood Heights: A North
American Suburb by Seeley, Sim and Loosley. Crestwood Heights is
built around its modern, well-equipped and enlightened schools. It is
particularly " child-oriented " and the Crestwood Heights parents
" appear to have accepted nearly all the values which the humanists,
the liberals, and the psychiatrically oriented speakers and writers have
advocated over the last fifty years." All the right adjectives are used.
" In the city ", writes William J. Newman, " competition is open.
acknowledged, and brutal; in the suburb toleration, permissiveness, and
individual choice are the rule. The child is brought up as an autono-
mous spontaneous individual: thus the open glass school. The suburb
will provide the arena in which the family and especially the children
can emerge as 'free' and 'responsible', ready to take their place in
the world." But the well-meaning parents of Crestwood Heights are
pursuing for their children two contradictory goals, " success " and
" psychological maturity ". The authors observe that:

The child must be free in accordance with democratic ideology; but he
must, by no means, become free to the point of renouncing eithcr the material
success goals or the engineered co-operation integral to thc adequate func-
tioning of an industrial civilisation.
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And Newman comments:

But it is not only the functioning cf an industrial civilisation which
prouJi' *" ari* UetiirO ttre overmasiering of individual choice: it is t6e
;g" to go from status to status. for one. generation to achieve in the eyes

;i-th"i, ieeri what the other could not, whiCh is the motive force of American
iiL-i" iti" irUurb. The child 'is forced into the position of lavittg to choose
iiio." -"unr rrhi"h *'ill assure his uitimate entrante into an appropriate adult
;;;h;ii;;l siatus'. Since it is a choice made on the slv through an omni-
pi"tJrt iottur., the child 'sees ni) authority figures _against which to. rebel,
it ortA t" feel tlre desire to do so . The child has tl.rerefore, only one
i""6.ri."-to turn his attacks against lrirnself.' A pleasant society this. a new
iociety. in which freetlcm is ins.tituti.nalised, where ch.ice is dictated,

So this " free and progressive " education becomes. with the best
of inlentions. no better than Rousscau's sy$teol which Goclwirr dcscribed
as " a puppet-show exhibition, of which the master holds the wires' and
the scliolii is never to suspect in what manner they are moved."

Ashley Montagu, in another book, The Direction of Hunru:n
DevelopmZnr writes of the coming together of parents and teachers in
the complementary task of developing the potentialities of the child:

The parents would contribute what the teachers ought to know, and the
teachers would contribute what the parents ought to know, for the benefit of
the child as well as for the benefit of ail concerned. The teaching the child
receives at home and the teaching it receives at school must be joined and
unified. The teachfng of the elementary skills of reading, writing and arith-
metic is important. but not nearly as important as the rnost inrportant of all
skills-human relations.

But David Riesman again, in his book Indiviclualisnt Reaonsidered
makes this observation on the children of Crestwood Heights:

Their parents want to know how rhey have fared at school: they are
constantly comparing them, judging them in school aptitude. popularity. what
part they have in the school play; are the boys sissies? the girls too_ fat? All
ihe school anxieties are transferred to the home and vice versa, patlly because
the parents. college graduates mostly, are intelligent and concerned with
education. After school there are music lessons, skating lessons. riding lessons,
with mother as chauffeur and scheduler. In the evening, the children go to
a dance at school for which the parents have groomed them, while the parents
go to a Parent-Teacher Association meeting fot' which tl-re children. directly or
indirectly, have groomed them, where they are addressed by a psychiatrist
who advises them to be warm and relaxed in handling their children! They
go home and eagerly and warmly ask their returning children to tell them
everything that happened at the dance, making it clear by their manner that
they are sophisticated and cannot be easily shocked. As Professor Seeley
describes matters, the school in this community operates a " gigantic factory
for the production of relationships ""

This really frightening description pulls us up with a jerk. Accus-
tomed to think of parent-teacher co-operation as a Good Thing, we
seldom consider its possibilities as a tender trap, a well-intentioned
conspiracy against the child. For where home and school are two
separate worlds a child unhappy at home might find a rneans of escape
in the different life of school, and a child who is miserable at school
rnight find consolation in the atmosphere of home. Eut if home and
school are " _ioined and united ". all avenues of escape are closed. After
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all, how many ihildren of your acquaintance enjoy discussing their
school life rvith their parents or their home life with their teachers? Is
not the plurality of environment one of the child's means of defending
itself against the payrng ornnipotence oi the adult*rvorld'l

In this counlry the pioneer of parent-teacher co-operation was the
FIome and School Committee of the New Education Fellowship. An-
other body, the National Federation of Parent-Teacher Associations was
founded in i956, linking together many existing bodies. Some of these
sssociations have sprung up in a negative way to resist, and in some
cases successfully avert " closing-down " orders for schools. In the
case of one independent school in l-ondon (St" Paul's Junior School,
Hammersmith) due to be closed down because the existing building
could not economically be kept in repair while the trustees could not
find the money for a new building, the parents successfully raised loans
for it, announcing that they " would accept linancial and educational
responsibility for a new school ". Othcr associations connected with
both primary and secondary schools have provided their schools with
srvimming baths, or have seen their function in improving the school's
equipment-providing such equipment as record-players, lilm-projec-
tors, stage-lighting and so on. On the pitfalls and possibilities of this
kind of organisation, the staff at one school reported that:

. . . the progress of several children in arithmetic was being impeded by
well-intentioned efforts to help them at home. At a series of evening meetings.
the staff worked throirgh specimen arithmetic papers with the fathers and
mothers, explaining the particular methods in use at the school. Similarly,
the headmistress of a village school introduced italic handwriting, a move
which appeared to perturb some parents. As a result of discussion several
mothers became interested and asked her to arrange evening classes so that
they might learn it for themselves.

Formal association between parents and teachers does face certain diffi-
culties, on occasion it may provide a hunting-ground for the cornmittee-minded
man or woman, and a trap for the excellent teacher who may be less adapt
at committee work. Another criticism is that it dr:es not necessarily bring
in the type of parent with whom contact it most needed: for example those
whose children present particularl.v difficult problems. perhaps because of their
home backgrorr.. 

* {< *

Another of the difficulties frequently met in the relations of parents
and teachers is the narrow concern displayed so frequently by the
anxious middle-class parents in little Johnny's 1l-plus or GCE prospects,
to the exclusion of an interest in the class or the school or the age-group
as a whole. The attitude may be understandable, but it is nevertheless
primitive to those who see as one of the pleasures of parenthood an
enlargement of sympathy and concern from one's own biological off-
spring to children in general. Two other more recent developments in
educational organisations may help to bring about this wider view which
is certainly a prerequisite for the parent-teacher contro! of education
which we see as an eventual aim.
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The first of these rs ACE, the Advisory Centre for Education
founded in 1960. This is another brain-child of Michael Young who
started the Institute of Community Studies and the Consumers' Associa-
tion, and just as the latter organisation and its journal which seeks to
improve tfie quality o1' our consumption of goods and services' so ACE
and its journal Where? (subscription fl a year) seeks-to grve the same
kind of independent, unbiased assessment and advice for the consumers
of education. ttr" consumer approach with its implied philosophy of
" he who pays the piper calls the tune "' could be the vehicle of a narrow
philistinism,- but iti practic:e il is sound and sensible. Michael Yogng
ieturns to the theme'in the annual report ol the Consumers Association,
published lasl month. The altitude of regarding parents as intruders in
ihe schools is ruinous to good education, hc declares, " How can
parents take an interest if tliey are barely allowed inside the schools?
The sooner parenls play a part in our schools, the sooner will the money
be found for their impiovement." In fact, ACE, as readers of Wltert?
will agree, is an invaluable rnedium for closing the gap between parents
and teachers.

The second of these new trends is the springing-up of Associations
for the Advancement of Stale Education. This movement again began
in Cambridge in 1960, when a group of parents tried to hurry along
improvements to a Newnham primary school. They found that the
poor conditions were more widespread than they had realised and that
iestrictions in educational expenditure prevented anything from being
done. From the original pressure group, others sprang up in difterent
parts of the country and today there are about 90 such associations with
I total of 10,000 members lederated in CASE, the Confederation of
Associations for the Advanc:ement of State Education, which has been
conducting national enquiries on a variety of educational topics. Un-
doubtedly this movemenl_co-exrsting. not competing, with Parent-
Teacher Associations, has helped to widen people"s field of concern
from one child in one schc'rol. 1o the schools of the city or county and
of the country.

Before getling too excited aboul this trend of course, we should
attend an association meeting. to discover, once again, the solidly
middle-class attendance and the disconcertingly vocational attitudes to
education expressed from the floor. However, what better forum could
there be for the education of parents? And is it inconceivable that
some. without adopting an attitude of patronage or superiority, could
devote themselves to bringing others in?

Certainly the phrase " Advancement of Sralr Education " is unfor-
tunate from our point of view (and is an indication of the middle-class
origins of this movement since it is people who normally think in terms
of private education who most frequently refer to the " council " schools
: s " state " schools). Continual use of the phrase in The Observer led
l] a protest recently from Mr. Terence Kelly who wrote:

I am sorry to see references to State education in yr-.ur columns from time
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to time. In less happy lands the Minister of Education (or of Public lnstruc-
tions) determines whii is taught in every school. In this country-the State-
thank God-does not own or run a single school. Those which are not
independent of direct grant are maintaincd by local education authorities, who,
with- their various sublcommittees and divisional executives on which teachers
are represented, run an education systcm which is the envy of thc world.

I understand that there are even societies for the advancement of State
education. Do these good peopte know what they are asking for? Do they
really want a State system on the Communist or Fascist model?

In case anyone should think this is an idle quibble on words, I ask you to
consider, Sir, what the view of your readers would be if you began referring
to the State police.

It is not an idle quibble from another point of view: because we
tend to be hypnotised by the idea of an educational monolith we take
far too little advantage of the local autonomy that does exist, nor of that
degree of autonomy (differing widely from place to place) which individ-
ual head teachers have, or could demand. Informed local pressure from
parents and teachers is a weapon which we have hardly learned to
exercrse.

**r.

Are there ways in which parents can push further into the decision-
making bodies on education. The original Cambridge Association for
the Advancement of State Education put up two members as independ-
ent candidates for the county council elections. One was elected and is
now on the education committee. This is hardly a procedure which
tits into an anarchist approach to the problem, although one of our
frequent contributors, Paul Goodman is proud to be a School Board
member in New York. But what about parents as school governors or
school managers? (Readers interested will find an article on what their
functions are and how they are appointed in Where? No. l0). Discus-
sing parent-teacher relations in a letter to the New Stqtesman in March
this year, Mr. John McCann made an interesting point which most of
us never knew and which should provide useful ammunition in argu-
ments with local authorities: that back in 1944 the government gave
a pledge that parents would be properly represented on the managing
bodies of the schools attended by their children. Mr. McCann says:

At the Committee stage of the 1944 Education Act the government gave
an undertaking to see that parents would be properly represcnted on thc
managing bodies ol' primary schools. It was stated that they were not to be
" drawn from a different social stratum from that in which the pupils of the
schools are found, but that some, at least, of the Managers will be ptople who
live the daily liie of the village or town, who are in close associati6n ivith thc
parents, and can make the wishes of the parents known to the Managers and
to the teachers." This admirable principie was laid down in the forir of an
undertaking which is binding--for it was on that assurance that a Member of
Parliament withdrew an amendment he had proposed.

This undertaking has not been implemented. Some authorities trv to see
that parents are genuinely represented, some pay Iip service to the piinciple,
some regard the principle with suspicion. The bodiEs which appoint'Founda-
tion Managers of voluntary schools often come into the last thteeorv. Hun-
dreds of years of strife over clectoral representation have shown tliat-there is
only one way to achieve adequate representation; that is for the people con-
cerned to elect their own representative. No nomination from ab6ve'is going
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io work or to satisfy the people who want to be represented.
The government undertaking could be honoured very simply, without any

change in the law, if the Minister of Education would ask local authorities to
appoint one Manager who ltad been elected at a meeting of parents convened
btt the headmaster. The parents should have the right to elect one of them-
seives or any other person (other than those already disqualified-teachers at
the school, tradesmen supplying the school, etc.). Local education authorities
appoint one, two or four Managers according to whether it is an Aided.
Controlled or County sclrool. I am suggesting in all cases that this election
procedure be applied to the appointment of one LEA Manager.

It is sometimes said that School Managers have no powers. At Aided
schools they havc vcry real powers, at all schools they have duties. Managing
bodies vary greatly in the extent to which they fullil their cluties, but in the
most successl'ul schools they perform a valuable service particularly in the fleld
of parent-school relationships.

And how do teachers react to aU this? Many of course are
delighted to make contact with the parents of their pupils and to feel
that they have a shared concern. Their only regret is that the parenrs
whom they most need to meet are the very ones they never see at
open-days, parent-teacher functions and so on. Relations are closest
in the infants' school and seem to dwindle away later. " What happens
'then " asks Jean Rintoul, " that this close parent-teacher relationship
should be broken as the child gets older until, in the later secondary
years, it is worse than non-existent? ls the teacher to blame and, if
the teacher is, will a brief talk with a parent at an appropriately-spaced
' surgery' suffice? The answer to that is in the answer to another
question: 'Who are the parents who are going to attend the surgery?'
That's an easy question and every teacher can answer it. They will be
the same parents who attend the parent-teacher association meetings,
the school_ prize-givings, the school concert or play; the same parents
whose children are readily identifiable in every class because such
children exhibit all the well-being and confidence that a privileged home
provides." This is one of the problems of parent-teacher relations for
which a solution has not been found.

Ihere are teachers too. who have a deep suspicion of parenral
encroachment on their functions and their autonomy. Their ioint oi
view was put with more-than-usual frankness by Mi. C. B. Cbrrin in
a letter to the Times Eclucational Supplement (10 14164). Commenting
on.a proposal- by_ an AASE secretary that time for evening meetingi
with parents should be wrillen into the reacher's conditionslf servi&,
-Mr. Corrin asked:

when the child of one of _rhese parenls goes inro hospitar for an operarion.d. they demand a meeling rvith the surgeonk a time convenient ro thLmse!vrs
and then criticise his methods? I consider myself as highly trained and as
experienced. in my work as any surgeon, and 

-I 
resent tiiis 'intrusion Ly ti-.e

ignorant-,who apparenrly have no failh in my abiliry ro do the iob for whic:.rI am paid. Parcnt-teacher associations and such-likomay be useiuL foi raising
money which the government- is too parsimonious to provide ina airangin!
sccial acti'.'ities for those who have notiring better to do,'but. i" rnv 

"ip"ii"'"..ithey in no way benefit the education of the chirdren and .un'hecorie ,'posltive
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nuisance because of their inability to resist the temptation to interfere. Cer-
tainly, many parents are ignorant about education, but -is it, the teachers'
busii6ss to instruct them? If so, let classes be arranged and the teachers
rernunerated. But parents cannot plead ignorance and at the same time
demand the right to interfere with those who have been properly trained to
carry out the education of their children.

Obviously the writer of this letter would be not only hostile, but
derisory about our view that the form of educational organisation which
we should see as our airn is one in which control of the schools is in
the hands of associations of parents and teachers. For teachers, as Sir
Ronald Gould once put it, " neither love nor trust the parish pump."
The vehemence with which London teachers opposed the intended
break-up of the LCC's education service shows how strongly they prefer
the remote and impersonal control of County Hall to the near-at-hand
interfering bureaucracy of " the omce " which teachers in many other
parts of the country suffer and resent. We can certainly understand, jn
view of the sheer number of bosses which the organisation of education
has set over them, why they regard encroachment by parents beyond a
certain point and beyond certain topics, with suspicion. And when you
see some of those self-conlident high-income consumers in some of the
AASEs, wJro quite obviously regard the teachers as their servants and
not as their partners, you can see the point of this suspicion.

Nor would it be wise to assume that it is a question of progressive
parents and reactionary or time-serving teachers. It is much more often
the other way round, as everyone who has tried in humble ways to
introduce progressive methods into the schools has found. When Teddy
O"Neill was headmaster of Preslolee School in Lancashire and set about
transforming it, it was with the support of the local education authority
and of the Inspectorate, and against the hostility and abuse of local
parents-and it took him years to win them over.

t**

ln Iooking for the roots in our existing society for a different kind
of organisation, we have found pitfalls and dangers everywhere-for
children" for parents and for teachers. This is not surprising, for our
society is riddled wilh thes;e problems of status and hierarchy, and the
concept of social organisation which most of our fellow-citizens under-
stand, is one in which one lot of people order another lot of people
around. But somehow, somewhere we have to develop the germs of a
non-authoritarian method of co-operative social organisation. Where
better to make the attempt than in the schools?

I
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AIIARCHY on

education :

Some other issues of ANARCHY still available:

ANARCHY 2l on Secondary Modern Schools included
articles by Anthony Blond, Judith Tudor Hart, John ^..--
Duncan, i4artin Diniel and-David Downes. ANARCHY
I8 on Comprehensive Schools included articles by a

headmaster, a teacher, a Parent, a sixth-former, an early
leaver and a first-former.

ANARCHY I5 discussed the work of David Wills and

Dachine Rainer's review of A. S. Neill's " Summerhill "'
Neill himself contributed a characteristic account of
Summerhill education to ANARCHY ll which also
includes Paul Goodman's reflections on " The Children
and Psychology ". Goodman's book on universities,
" The Community of Scholars " is discussed at length in

ANARCHY 24 which also contains Simon Raven's
" Stolen Fruits of a Classical Education ".

ANARCHY 27 is about Youth and its authors included
Joe Benjamin, David Downes, Nicolas Walter,
Colin Maclnnes, as well as Charles Radcliffe on
" Anarchism and the Public Schools ".

ANARCHY 17 contains a challenging article " Towards
a Lumpen-Proletariat " discussing the implications of
educational selection, and Martin Small's review of
Brian Jackson's " Education and the Working Class ".

ANARCHY 39 on the Legacy of Homer Lane has
articles on this great educator by David Wills,
A. S. Neill, Anthony Weaver and Roy Frye"
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