II  4LNALYSIS.

The Department of Education assuned responsibility for the cduca-
tion of Aboriginal children in 1939. Howover, dus to tho shortage of
teachors, conditions in Reserve schools did not become remotely comparable
with those of the othor public schools until the 1ate'1950's. As & resuli
of the defioiencies in educational facilitios, along with the poor onviron-
nent of the children, it has been found from the N.S.W. Toachers! Federa-
tion Survey of Aboriginel Children in N.S.W. socondary schools, that only
one Aboriginal child proceeds to fifth year, conpared with 35-40 students
from the same nunber of European children.1

The facts revealed by thes Surfey show how unwarranted is the offi—
cial complacency expressed by the Aborigines! Woelfare Board, in the 1963
Lnnual Report, which states that,

"Aboriginal students are in & better position than their white
counterparts as far as education is concerned,"

The following arguments indicate why the Board has no grounds for
such complacencys

(2) The Sixth Grade Bursary Examination is the stipulated test of entrance,
oven though the  student does not have to pass, for qualification for .a
Board Bursary. This is not really a vory satisfactory tost of en-
trance, for the following reasons:

(b) Under the prosent system teachers have beon uninformed about the Abor-
igines!' Welfare Board Bursary, owing to the fact that they are not nado
aware, through the Education Gazette, of the special case, viz, that
a2ll their aboriginal pupils of the sixth graie should be entered for
the Sixth Grade Bursary. This automatically qualifies then, even
should they fail the Sixth (rade Bursary, for consideration for the
i£4W.Be. Bursary.

(¢) Beozuse the word "bursary" is associated in the ninds of toachers and
paronts, with fairly high acadenio attainment, this in itself serves
to naintein a low numboer of Aboriginal applicants for the preliminary
oxanination, and the 4.W.B. Bursary, wheroas in fact, the Board bascs
its award on a nunbor of othor qualitios and qu.lifications of the

scholar, known broadly as '"social intcgration."

1 N.S.d, Toachors! Fedoration, 4 Survey of Aboriginel Childrem in Socon-
dary Schools, p.ls




(ii) A1l of the primery school toachors donied that thero was
any discrimination anong thc pupils at sphogl, oxcept for occasional
"cligues", normal in any school., To roitcrate, their nost-emphatié
conplaints wore dirgoted against the home environnent which, in nost
casces, pértioulérly for thosc living in resorves, is not conducive to
homework and study. | Théso toach0¥s who éoroperatod stated unaninoualy
that reserves should be abolished and the Aborigines encouraged to settlo
in the téwns whare tﬁc.children could mix socially, and so gein incentive
to learn the social aé woll as tho educational goals of the Australian.
connmunity.

(iii) In those towns whore Aborigines were barred from public
facilitics, the tcachers expressed their_opposition to the anomaly of
admitting children during school hours,Lbux oxcluding them afterwards.
Thoy agreed it is this which leads to discrinmination anong classmatcs in
secondary schools, and dulls incentive aﬁoné Lborigines. betunafely,
the bans on Aborigines in the Moreo and Kempsey Swinmning Pools have beon
lifted, in a progrossive step for wﬁioh‘S.A.F.A. belicves it can claim
some rosponsibility, owing to the publicity to which these unjust ro-
strictions were oxposed.

(iv) Another problom, voiced by the teachers, was lack of cn-
ployment, which they soe as a prime rcason for the lack of ambition, in
both Aborigines and white Australians,

Froo theso findings and opinions of N.S.W. primary and secondary
school toachers in Wellington, Gulargumbonec, Walgétt, Morce, Bowravillec
and Kempsey follows a broader analysis of the problems that Aborigines
face in the educational process, from childhood to adolcscence and

adulthood. 1In addition are some rocommendations to counter theso

problams.



