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Introduction

“1 think that a really relevant issue is the idea of connecting the wilderness and
the city, and talking about environmental issues within a city...environment doesn’t
necessarily mean woods and trees, because environment is wherever you happen to be
living...” -- Julie, amentor in the OLEEP program

A 1996 EPA report assessing environmenta education in the United States stated that
this type of education has five components, which are:

1. “Awareness and sengtivity to the environment and environmental challenges

2. Knowledge and understanding of the environment and environmenta chalenges

3. Attitudes of concern for the environment and amotivation to improve or maintain
environmenta qudity

4. Skillsto identify and help resolve environmental challenges

5. Participation in activities that lead to the resolution of environmenta challenges”*

Environmenta educeation has numerous benefits to today’ s society, which include, “ Protecting

environmenta hedth, advancing qudity education, expanding employment opportunities,

promoting sustainable development, and protecting America s nationd h 2 However,

according to the EPA, thisfield dso currently faces many chdlenges, in that “ Environmentd

education is not a priority across the country, and important audiences are not being reached.”®

Although an important component of American education, environmenta education is currently

not given the importance it deserves.

OLEEP, or the Outdoor L eadership Environmental Education Program, isone

program which seeks to integrate the five components of environmenta education listed above,

! National Environmental Education Advisory Council USEPA Env. Ed. Division, Report Assessing
Environmental Education inthe U.S. and the Implementation of the National Environmental Education Act of
1990, (Washington D.C.), Dec. 1996, p. 2, referencing UNESCO, 1978.

?lbid, p.4.

®1bid, pp. 14 & 16.



advance the aforementioned benefits, and address the listed current challenges of the field of
environmenta education.

What is OLEEP?

OLEEP is a cooperative program between Brown University and the Met School, a public
charter high schoal in Providence, Rhode Idand, and provides three different avenues of
exploring the relaionship between urban youth and the environment:

weekly workshops examining environmenta issues

periodic hiking and camping experiencesin ‘the outdoors

one-orn-one mentoring relationghips

ltsmissonisto:

“Provide the Met School students an opportunity to explore outdoor and urban environments,
and make connections between the two by learning about locd environmenta issues and by
becoming involved in loca environmental action.””

Asamentor in OLEEP from the period of 2000-2001, | witnessed an enthusiasm among fellow
mentors for educating urban high school youth about environmenta issues. Asthe program
moved forward in new directions, though, there was an uncertainty among these mentors asto
the best methods of environmental education, due to alack of communication with the high
school population itself. Thus, | hoped to fill this communication gap between mentors and

mentees in the OLEEP program, asking the centra question:

* OLEEP, 2001.



What are urban high school students' current perceptions of the physical
environment, and how can these perceptions be used to design curricula and advance

the mission of OLEEP?

This question will be addressed in the following chapters, which provide:

1. A Background on the OLEEP program, the Met High School, and the relationship of
urban youth to the outdoor environment

2. Anexplanation of the M ethodology of the socia research conducted to answer the
centra question

3. Findings of this research conducted with the stakeholdersin the OLEEP program

4. A Discussion of theimportance of these findings in the context of OLEEP

5. AnlInformation Packet for mentorsin OLEEP on the curriculum of an environmental
action project, digned with the learning god's of the Met High Schoal.

Agan, the Outdoor L eader ship Environmental Education Program isoneingtance of an

environmenta education program exploring the relationship of urban youth to ther

environments. Read on to see how these students themsel ves percelve ther reationship to

the environments around them, and what that means for thisloca environmenta education

program.



Background

History of OLEEP

In order to fully understand the OLEEP environmenta education program, one needs an
explanation of its history. The OLEEP program was started in 1997 by a group of Brown
students as an outgrowth of a program called BOLT, or Brown Outdoor Leadership Training
Program. BOLT is a program which enables Brown sophomores to develop leadership skills
through a week-long backpacking trip in the White Mountains, and through group activities
throughout the academic year. Many of the nine origind mentorsin the program had been
involved inthe BOLT program as participants or as leaders.

Thus, OLEEP started as the Outdoor Leadership Experientid Education Program in the
fdl of 1997 as atwo-part program, involving one-ortone mentoring, and outdoor leadership on
periodic trips. In the following year, weekly workshops were introduced in an attempt to give
the program more educationa weight. These workshops started as away to reinforce the
leadership skills emphasized on the trips. However, in thefal of 2000, the OLEEP program
metamorphosed yet again, and changed its name from “ Experientid” to “ Environmenta”
education. It isimportant to note here that OLEEP and programs similar to it have been labeled
as everything from “experientia” to “outdoor” to “wilderness’ to “environmenta” education.
However, it is clear from the present mission and action of the program that OLEEP isan
environmental education program, as it accomplishes the five previoudy mentioned goas

established by the EPA for thistype of education.



When OLEEP changed its name to environmental education, it changed its identity as
well, as environmentd issues became the focus of the weekly workshops. Instead of teaching
students how greet the placesin which they did not live were, the OLEEP program chose to
focus on connecting different environments in order to foster an awareness and an gppreciation
of environmentd issues. The program has exigted in this state for the past year and a half, and
plansto maintain this focus in the coming years.

To restate, OLEEP currently seeks to involve Met studentsin exploring both * naturd”

nments, and in making connections between these environments by learning
about environmenta issues and by becoming involved in loca environmentd action. However,
to gain acomplete grasp of itsmisson, it is necessary to gain afuller understanding of the Met
Schoal, the high school with which the program works.

What isthe M et?

The Met Schoadl is officidly named the, “Metropolitan Regiond Career and Technica
Center.” It isadtate career and technical school which was started in Providence in 1996. It
has two campuses composed of 100 students each, located on Westmingter S. in downtown,
and on Peace S. in the South Side of the city. The student population, following with the
population of Providence, is an ethnicaly diverse one, of 38% Caucasian, 32% Hispanic, 22%
African-American, 2% Asian, and 6% “Other” ethnicity.”> Thisis of rdevance to the OLEEP
program, as the EPA dtated that one of the main challenges facing environmental education is

that important populations are not being reached, and it lists “people of color” as one of these

® The Big Picture Company, Inc., “The Met 1999-2000 Portfolio,” Providence, RI, 2000, p. 18.



populations® OLEEP faces this challenge head-on in attempting to reach the diverse population
of the Met through environmental education.

However, the Met and OL EEP have more in common than amisson to educate ALL
sudents. On atheoreticd leve, the Met School believes in educating, “one sudent at atime,”
through the progressve godss of:

individudly developed curriculum — each student decides what he or she wantsto learn
through the creation of an individud learning plan.
real-world experience — each student participates twice aweek inan LTI, or Learning
Through an Internship.
assessment — each student exhibits his or her work at quarterly pointsin the year to Met
advisors and other interested parties in the Met community.
family engagement — parents are expected to play an active role in their child’ s education.
community involvement — students are expected to extend their work beyond the confines
of the schoal itself.’
Aswill be explained in the findings and discussion sections, many of OLEEP s gods overlap
with those of the Met Schoal listed above, notably those of individualy developed curriculum,
real-world experience, and community involvement.
Equipped with a basic knowledge of the history of OLEEP and its relationship with the

Met Schooal, it will be appropriate now to examine the history of the interaction of urban youth

® USEPA National Environment Education Advisory Council, p. 16.

" The Big Picture Company, Inc., pp. 1-18.
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with the outdoor environment in order to develop an entirely complete understanding of the

OLEEP program.

Thehigory of taking urban youth to “the outdoors’

Given that OLEEP is a program examining the relaionship of the urban youth to
surrounding environments, one must wonder where thisidea originaly developed. The
relationship between urban youth and the outdoor environment has endured a very complex
history dating back to the end of the 19" century. Just as perception currently plays a strong
role in human interaction with the environment, it srongly affected the way Americans viewed
their environment a this time period. With the rise and expangon of the American indugtria
city, people longed for a sense of “wilderness’ that was socially constructed. Cronon offers an
explanation of thisidea when he writes, “By the end of the nineteenth century, dl this had
changed. The wastelands that had once seemed worthless had for some people come to seem
amost beyond price...Wilderness had once been the antithesis of dl that was orderly and good

it had been the darkness, one might say, on the far side of the garden wal — and yet now it
was frequently likened to Eden itself.”® As urban populations increased, alonging developed
for a connection to natura wild beauty. In 1872, afirst program involving urban youth, based
on this culturd narrative, emerged. Upper class urban youth engaged in aleisurely retreet to the
“country” in the summers, to get away from the heat and dirt of the city. The higher classes

came to take pity on poorer children who stayed in the city. Thus, the New York Times

& William Cronon, “The Trouble with Wilderness; or, Getting Back to the Wrong Nature,” in Uncommon
Ground, William Cronon, ed. New Y ork: W.W. Norton, 1996, pp. 71-72.
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created a program at thistime called, “Fresh Air Charity,” which enabled New Y ork City
children of lower socioeconomic class to go on day excursonsto the countryside. This charity
was saized as agreat idea, and immediately other programs sprang up in cities across the
country. The charity ultimately evolved over the next fifteen years into the Fresh Air Fund,
which gave thousands of New Y ork City children afull week of experiencein nature. Schmitt
writes, “Participants in Country Week (the name for the week) welcomed

reared in poverty’ into their own families, fed them alittle more than usud, answvered a bit more
gently such questions as, ‘Migter, do you have to buy gum for al them cowsto chew?, and
otherwise introduced them firsthand to country life.”® Poor urban children were thus exposed to
the culturally constructed idea of returning to wild nature.

Just as lower socioeconomic classes were being moved to a state of nature at thistime,
wedthy urban children were heading to the “great outdoors’ aswell, but for different reasons.
Thefirst evidence of thisis a program started in 1881 entitled Camp Chocorua. This camp,
founded by a Dartmouth student named Ernest Balch, was one of the first instances of what are
now summer camps, and in the words of Schmitt, “functioned asa‘Boys Republic’ where
wedlthy campers traded indolence at a summer hotel for an idand ‘work camp.””*° Instead of
becoming a place to retire to for relaxation, nature, in this case, was treated as a place where
“real work” was done. Those who lived a privileged urban lifestyle could experience asmpler,

more hard-working life.

® Peter J. Schmitt, Back to Nature. New Y ork: Oxford University Press, 1969, p. 98.

| bid, p. 99.



This connection between urban youth and the natural environment continued as more
cities gorang up around the country. Nash writes of American sentiment in the 1920s, “Actualy
the urban Stuation of increasing numbers of Americans contributed to the growing vogue of the
nature movement. Cut off from contact with the land, people longed for it. The pioneer, ina
sense, had too much nature to covet it, but the city-dweller reached out for what was rare and,
consequently, precious.”** Thus, the idea.of nature as something missing from the city was
crested. Nature took on qualities that were missing from urban youth’ s lives, whether it was
“fresn air,” “hard work,” or other constructed attributes of this environment.

Taking urban youth to the “ outdoors’ today

Today, the natural environment is till percelved as something lacking from urban
youths' lives by many environmenta education programs. Outward Bound offers a prime
example of this perception, in its programs taking youth to experience the outdoors. Even
programs which are centered around urban youth, such as New Y ork City Outward Bound's
Summer Literacy and Environmental Studies Program, where South Bronx High School
students are transported to North Carolina to do activities such as rock climbing and canoeing,
focus on removing these youth to amore naturd environment to develop qualities missng from
their urban lives. Cronon comments on this existing idea of idedlized wilderness, writing, “By
imagining that our true home isin the wilderness, we forgive oursaves the homes we actualy
inhabit. Initsflight from history, in its Sren song of escape, in its reproduction of the dangerous

dudism that sets human beings outsde of nature— in dl of these ways, wilderness posesa

" Roderick Nash, The Nervous Generation: American Thought, 1917-1930. Chicago: Rand McNally College
Publishing Company, 1970, p. 82.
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serious threat to responsible environmentalism at the end of the twentieth century.”*? Many
environmenta programs today fdl into the smplistic paradox of wilderness and city.

Where OLEEP differs

OLEEP isdso an environmenta program which involves taking urban youth to amore
“naturd” environment. However, the goals of this activity are fundamentaly different from
other exiting environmenta education. The focusis not on removing urban youth to the
“wilderness’ to remind them of the bad traits of city life, but instead is one tool of many used in
the program to make connections between environmentsin their lives. OLEEP atemptsto
move beyond the city-wilderness paradox to use different physical environments, natural and
urban, astools to foster environmenta awareness and gppreciation among urban high school
sudents. The comments of Andrew, one OLEEP mentor, provide an appropriate explanation
of thisissue: “ Why not teach them that the city is an environment and not just play it asa
dichotomy...it's an environment, it’s their environment, and there are really important
issues.”

However, in order to ultimately foster an awareness and an appreciation of physca
environments, it is necessary to understand how students currently perceive the environments
around them. The methodology of the research which had this god will now be explained in

greater detall.

12 Cronon, p. 81.
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Methodology

As has been illugtrated in the previous chapter, perceptions of environments are
important and most effectively studied through socia research methods.  Shanahan and
McComas write, “ ... Stories and images (“ narrative rationdity”) rather than facts and scientific
arguments (“technicd rationdity”) help to determine what we think we know about the
environment. By extension, in aprocess first discussed by Lipmann (1922), these stories and

images may come to stand in for environment.”*3

Student perception of their environments can
play alarger role in retaining knowledge than the actud, physicd existence of the environment.
A variety of research methods were used from April to November of 2001 to explore the
perceptions of the stakeholders of the OLEEP program, who were identified as mentees,
mentors, and the larger Met School student population. The research methods included:

ethnographic observation of mentor meetings, trips, weekly workshops, and the Met

learning environment

semi-formd interviews with Brown student mentorsin OLEEP

awritten survey administered to the Met student population

focus groups of 4-6 Met students, not simply thosein OLEEP

smi-formd interviews with Met sudent menteesin OLEEP

Each of these research methods was carried out separately, with digtinct gods. In afind

meta-anaysis, coded themes were examined and compared across different methods.

13 James Shanahan and Catherine McComaas, “Introduction,” in Nature Stories. Cresskill, NJ: Hampton
Press, 1999, p. 17.
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Observation

Lofland and Lofland describe participant observation as, “ The process in which an investigator
establishes and sustains a many-sded and relatively long-term rdationship with a human
asociation in its natura setting for the purpose of developing a scientific understanding of that
association.”** More Smply, Fetterman states that participant observation is, “Immersonin a

culture”®®

For the purposes of my research, | chose to immerse mysdlf in the culture
surrounding the OLEEP program. The goals of the ethnographic observation were to:
gain asense of OLEEP Met student interaction with the physical environment
understand the environmenta education chalenges that Brown students and Met students
face in the planning and execution of workshops
comprehend the structure of the Met school and the best methods for OLEEP to fit into
this structure
The observation environments varied greetly, from mentor meetings to weekly workshops to
the Met school environment. Observation of each of these environments occurred on a
weekly basisin the months of April, May, and June, and on a biweekly bass from September
through November 2001. The Met learning environment was given the most attention, and |

devoted an additional 3-5 hours aweek in October and November of 2001 to observing

school activity at both campuses. This was emphasized over the other environments because |

 John Lofland and Lyn H. Lofland, Analyzing Social Settings. Belmont, CA: Wadsworth Publishing Co.,
1995, p. 18.

> David M. Fetterman, Ethnography. Thousand Oaks, CA: Sage Publications, 1998, p. 35.
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needed to become familiar with the context in which Met students learn on a day-to-day basis.
The observation was informal, with notes taken in process.

Semi-formd interviews with mentors

In order to successfully triangulate the data collected and to ensure thet the voices of dl the
people involved in OLEEP were heard, | decided that it would be necessary to conduct semi-
formd interviews with mentors. Fetterman explains the importance of interviewing when he
writes, “The interview is the ethnographer’ s most important data gethering technique.
Interviews explain and put into alarger context what the ethnographer sees and
experiences. ..semi-gructured interviews. .. serve comparative and representative purposes
comparing responses and putting them in the context of common group beliefs and themes.”*®
The gods of these semi-formd interviews were to:

obtain suggestions for improvement in OLEEP s effort to provide environmenta education

gan mentor assessment of each of the different facets of the OLEEP program

discover a sense of the persond, individua experiences of each mentor
The interview protocol went through a series of revisons until the final 15 mostly open-ended
interview questions were selected and ordered in April of 2001 (see Appendix 1 for final
protocol). Theinterviews were voluntary, and confidentidity was assured. Fifteen

interviews were conducted over a series of three weeksin April and May, and were

recorded with atape recorder to ensure accuracy. A spot-transcription andysswas

'8 | bid, pp. 37-38.
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conducted of each interview through iterative listening. The data from the interviews were then
given an initiad and focused coding andysis for relevant themes*”

The written survey

A twenty-one question survey was administered to 94 M et students (the mgority of
freshman, sophomores, and juniors), to explore the following centrd questions:
What are the students immediate perceptions of the “outdoors’ and the “city”? Are these
two views fundamentaly different?
How frequently do students participate in outdoor activities?
What isthe leve of sudents access to participating in outdoor activitiesin naturd
environments? What are some barriers to this access?
What isthelevel of student connection to the environments around them?
The survey was piloted in an advisory a the Shepard campus on June 4, 2001. After minor
adjustments, the survey was administered at the Peace campus on June 6, and at the Shepard
campus throughout the week of June 7-14. (see Appendix 2 for a complete copy of the
survey).
One important condderation that went into the survey was the learning styles of the
target population. Time for the survey had to be kept at a maximum of 20 minutes to prevent
the sudents from logng interest in completing it. The visud syle of the survey was dso

consdered, and clipart images were used in questions at a hdfway point, to engage sudentsin a

" Lofland and Lofland, p. 192.
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different format and to hold participant interest. A variety of question styles were used
throughout the survey. (see Appendix 2 for the different types of questions used).

An informed consent form was attached to the survey, ensuring that participation was
voluntary, and guaranteeing complete anonymity. A find sheet of biogrgphicd information was
attached to the survey so the data could be cross-referenced for factors of gender, ethnicity,
working outside of school, and participation in the OLEEP program.

A datigticd analyss was conducted usng SPSS and Excdl. The datafor each question
was entered in a spreadsheet for each campus, and the frequency of responses, and a cross-tab
andysis of the aforementioned factors, were examined. Open-ended responses were recorded
and coded for themes. Survey andysis was done separately for each school, and then
combined. In the case that a question led to alarge discrepancy of responses, this discrepancy,
whether one of campus, gender, or ethnicity, will be addressed in the findings section, as will be
seen in the example of Higpanic familia influences on use of naturd environments.

The focus groups

In order to delve more deeply into student perceptions of environments, a series of
three focus groups were conducted with the Met student population. Krueger provides a
synopsis of some advantages of this research tool when he writes, “Focus groups place people
in naturd, red-life Stuations as opposed to the controlled experimenta Stuationstypica of
quantitative studies”*® These focus groups, conducted to reach the Met student population on

adeeper levd, had the main goals of:

8 Richard A. Krueger, Focus Groups. Thousand Oaks, CA: Sage Publications, 1994, pp. 34-35.
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determining student awareness and gppreciation levels of environments and environmenta
issues
determining reasons for and barriers from learning about specific environmenta issues
undergtlanding how OLEEP can increase environmenta awareness and gppreciation levels,
and what teaching strategies work well for this specific population
Logigticaly, three focus groups of four to sSix participants (two at the Peace campus, one at
Shepard) were conducted over athree week span in the months of October and November
2001, where | acted as moderator of the groups (to see a copy of the moderator’s guide, see
Appendix 3).

The participants for the focus group were chosen if they had checked yesto aquestion
on the survey asking if they would be interested in participating in such agroup. Efforts were
a0 made to have participants of ethnic diversity, as the Met isavery diverse school, and asit
isimportant to examine the views of every population at the school, especidly in light of the fact
that important audiences are not being reached in current American environmental educetion.
Aswas the case with the survey, an informed consent form was administered to ensure
voluntary participation and guarantee complete anonymity.

Each focus group was andyzed using atape-based anayss method, which included the
drafting of an abridged transcript from the remarks of each group.’® These transcripts were
then coded for themes relevant to the goals of the focus group.

Semi-formd interviews with mentees

9 |bid, p. 143.
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Tofindize the research, | felt it was necessary to conduct interviews with mentees, to
understand their perceptions of the OLEEP program. The gods of these interviews were to:

obtain suggestions for improvement in OLEEP s efforts to provide environmentd education

hear mentees assessments of different facets of the program

determine the level of student awareness and gppreciation of loca environments and

environmental issues

gan asense of the effective learning styles of the participants
The format and style of the interviews were very Smilar to that of the semi-forma mentor
interviews. Thefind interview protocol was a series a Sixteen mostly opentended questions,
and eleven interviews were conducted during the month of November 2001. (To see the
finalized protocol, see Appendix 4). They were given the same andysis as the mentor
interviews.

In sum, a combination of research methods were used to andyze the experiences of

ALL the potentia populationsinvolved. It will now be appropriate to discuss relevant findings
from this research pertaining to the interaction of urban youth with the environments around

them.
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Findings
These findings were developed from:

1. YA written surveys by Met freshman, sophomores, and juniors

N

3 focus groups of 4-6 Met students

3. 11 OLEEP menteeinterviews

4. 15 OLEEP mentor interviews

L ess emphasis was placed on mentor interviews, because they are indirectly linked to student
perception. However, their comments are nonethel ess extremely important. The word mentor

has been put in bold to note when their comments are recorded.

This chapter will be divided into two sections, concerning student perceptions of :
physical environments

environmental issues

|. Student interactions with the physical environment

A. Do students spend time outsde?

The mgority of sudents at the Met are spending a significant amount (at least 2 hours)
of their days outsde. The second survey question asked: “How much time do you spend
outsde on aschool day?’. Combining the data from each campus, the results showed that

amog one-third (28%) of students spent more than 4 hours, amost two-thirds (62%) spent at



least two hours, and 90% spent at least one hour per day outside.

Time spent outside on a weekday

50%-

40%- 289% e
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20%
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Oto1l 1to2 2to3 3to4 >4
hours per day

In addition, the amount of time spent outside increases significantly on weekends. When
asked, “How much time do you spend outside on aweekend day?’, dmost two-thirds (65%)
of respondents replied that they spent more than four hours, 93% stated that they spent at least

two hours, and an overwhelming 99% said that they spent at least one hour outside.

Time spent outside on a weekend day

64.50%
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50%

percent of 40%
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Of course, seasond variations must be taken into account — the survey was conducted in the
springtime, and amount of time spent outside decreases as the weather gets colder for all

population groups.

B. What do students actudly do outside?

This population of high school students participatesin avariety of outdoor activities.
The fourth question of the survey asked, “When you are outside, what activities do you like to
and offered the options to @) swim, b)walk, c)bike, d)play a sport, €)spend time with
friends, f)spend time with family, g)go hiking, and h)go camping. A mgority (80%) of the
students checked more than one activity. Students named a variety of additiond activities
induding: “break dancing,” “meditating,” “ taking pictures,” “rollerblading,” and,
“skateboarding.”

C. Do students have accessto “naturd” environments?

Thefact that alarge percentage of students spend at least a couple of hours each day
outsdein their urban environment, doing a number of outdoor activities, does not necessarily
mean that students spend time in more “naturd” environments. The term “naturd” here refers
to subgtantia elements of nature, such as trees, mountains, and water, that are relaively free of
human impact in comparison to urban environments. Anayss of the survey question, “How
many times have you gone ‘hiking' in the last year?,” revealed that 65% of students had gone
hiking at least oncein the past year. Additiondly, 72% of students have gone camping at least
once in the past year. Although these results indicate that the mgority of students have had

someinitid level of exposure to activities done in naturd environments, further evidence shows
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that this exposureislimited. A minority, 32% and 27% & the different campuses, of students
answered that they went hiking and camping, respectively, more than once in the past year.
Students report that they are prevented from frequently engaging in such activities
because they do not have access to these environments. A multitude of comments from
mentors reveded a perception that many Met students have barriers which prevent them from
doing anything in naturd environments. One mentor, Allison, states in the context of her
mentee, “...she doesn’'t have access, it’s access, period, like she has no one to take her in
a car and drive her to a place — the summers, she doesn’t have anywhere to go that she
can get outside.” Another mentor, Jm, asserts that, “My perception is that he (my mentee)
sees the outdoor s as something that he wouldn’t have access to if it wasn’t for programs
like OLEEP...and because of that, he sees a lot of value in them, and | think he takes
advantage of the kinds of opportunities OLEEP gives.” This perception by mentors is
qudified by the comments of menteesin the program. Mike, one such mentee, tells the Sory,
“When | was a kid, | always wanted to go camping, and my father didn’t want to bring
me.” This perception of familia barriers has aso been seen to have the opposite effect, where
familid accompaniment on camping and hiking excursons increases access. Thiswas seenin
the high percentage of Higpanic respondents that indicated the importance of family in doing
activities such as camping (20 out of 33 respondentsindicated that they would go camping more
often if accompanied by family members, a high percentage which did not correlate to the
overdl response to that option). Thiswas substantiated in the focus groups, as when one
Hispanic participant, Jackie, after seeing a photograph of Lincoln Woods, a park encompassing

alarge lake and a surrounding forest, sated, “I would love to spend a weekend there, like
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with family.” An Higpanic participant in another group, upon seeing the same photo, declared
that, “1 used to go there a couple times a week, my family and | used to go and we' d have
barbecues there.”
Additiona obstaclesinclude perceptions of friends, transportation, equipment, and time.
The survey question which asked:
“I' would go camping more often if...”
____my family was coming with me
____my friends were coming with me
____ | did not have to go to work on the weekends
____ | had transportation to where | wanted to go
____ | had the equipment | needed
____someone showed me how to go camping
____nothing. | would not go camping
revealed that two-thirds (67%) of sudents were influenced by the presence of their friends on
such aventure, and that one-third (33%) of students wished that they had sufficient accessto

transportation and equipment in order to go camping more often.

Influences on Camping Frequency

70%1
60%-1
50%1

percent of 40%7
students 3004
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family friends no work transport. equipment someone showed nothing
me

possible factors to increase camping frequency

In addition, many students responded throughout the survey that they lacked the timeto go to

‘natura’ environments. Firgtly, 38 of the 94 respondents reveaed that they work at least 20
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“1 like being away fromthe city.”

“ Camping is a very awesome experience for some people, it’s better than being in the
Thisinformation is further substantiated by descriptions of downtown Providence as.

“ 1t sucks.”

“1 don't like it there.”

“1 don't like chilling downtown.”

“It’ s not the choice place and it’ s kind of run-down.”
This negetive dtitude of the heart of the city was expressed in open-ended “ other” category

responses to the question of, “1 do not spend more time in downtown Providence because...”.

Narratives such as this must not be trividized, because they can often trandate into redl actions.



question, which reinforce this perception include:

“I rather stay in the city than get dirty and not shower for a month.”

“1 do not like going hiking. | like camping but sometimes | don’t because | like being

clean on a camping trip and people always get dirty for nothing.”

“Campingisok! But | hate bugs.”

“ Camping is fun but there' stoo many bugs.”

“ (in reference to camping) Too many bugs, and the smell...”

“1 like going camping and hiking but the bugs get to me...”
The smple concept of naturd environments as dirt-covered, bug-infested places may seem silly
to some, but the frequency of the word “bugs’ alone in survey responses (at least 12
respondents used the term at various points in the survey) validates the widespread perception
of natural environments as lacking in comfort, and this too can have a srong impact on actud

use of such environments.

3. ‘Outdoors vs. ‘City’ Folk



A sizable number (18) of students perceived themselves as either an “outdoors’ or a

“city” person. The mgority of this group classfied themsdvesin the latter category.
Examples of this dassfication, taken again from the last survey question, include:

“1I"mnot a camping girl.”

“1 am not an outdoor person.”

“I'macity girl.”

“1I"mnot a hiking person.”
Like the previous narratives of ‘ nature as ahaven’ or ‘ nature as bothersome', this idea assumes
that, in order for one environment to be inviting, the other environment must be awful.
However, this and other narratives, dthough seemingly dudidtic, are in fact often much more
complex in sudents minds. Chrigtine, aformer mentee in OLEEP, offers a great contradiction
of thislast narrative with her satement, “Well, | went to probably two camping trips and |
liked them, we did a lot of fun things, and | experienced things that | didn’t do before, so
that was good. And | hadn’t camped before, so that was my first time. Yeah, I’m not
like an outdoors person, but that time that we went | liked it.” Even though this sudent
does not consider hersdlf to be an * outdoors person,” she gtill enjoys and appreciates spending

timein naturd environments.

E. Do sudents like nature in acity?

Natura features, such aswildlife, parks, and trees are important to sudents
appreciation and use of physical environments. The survey question, “ Do you spend time at
any parks near whereyou live?” led over haf of respondents (53%) to state that they did
indeed use local parks. (The top two reasons of why students who replied, “No,” to the

above question were alack of time (38%) and the fact that there were no parks near where
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they lived (25%)). That 53 percent cited the most common reason of their use of local parks
as, “I like spending time outside,” with 55% percent of this group giving this response, affirms
thefirst theme of use of the outdoor environment. A focus group participant, Vaeria, responds
to the question of, “What descriptions and thoughts come to mind when you think of the
physicd environment where you live?,” with aquick affirmation of her gppreciation for the local
park of Roger Williams Park. She explains, “The park’sright near, so there'sa lot of
trees...there' slike mad trees and flowers...it'sreal cleaner than where | used to live...I
like the park, | think they organize it good, it’s more organized, it's cleaner  the pond
wher e the ducks are, you never used to see the ducks, but now the ducks are there
because the pond ismore clean.” A smilar level of appreciation for trees was supported in
the other focus groups. When asked to describe the physica environment around them, half of
the participants mentioned the presence of trees. Moreover, treesin acity are consdered a
vauable asst to locd environments. In discussing images of different loca environments, such
a conversation spontaneoudy began in one focus group:

Clark: “1 think it's more peaceful, if it's with a bunch of your friends, to hang out in a
place that’s wooded, like more trees and everything, no there’ s something about trees
that makes places a lot more comfortable...”

Jim: “Where | used to live, just to see a tree, one tree, you' d have to walk like two

Me: “ Isthat something you guys agree on, that trees are

Jim: “ Yeah, trees are really important to the neighborhood...”

Alexis. “ They bring shade...”

Jim: “ It makes a place ook better...”

Matt: “ See when people do those tree plantings on the sidewalk, it never works, because

This excerpt illustrates the importance of such natural agpectsin students' lives.

F. Do human impacts affect appreciation of place?




The above excerpt hints at another factor in gppreciation and use of physica environments—
the effects of people on aplace. Matt makes this point when he redizes the value of trees, but
aso highlights the need for them to be taken care of by people. A smilar attitude can be seen
in the discussion of the Providence river in the second focus group. When shown an image of

theriver,

participants had the following discussion:

Cdlia: “ That water is nasty...”

Andy: “ It'sdisgusting...”

Sally: “If it were clean, I’d spend some time there...”

Jim: “ The place can actually look nice if people take care of it...”

Bob: “ I got in a canoe one time and rode up the river. There were rats swimming
across, real nasty, just trash everywhere...”

This excerpt provides a strong example of the redlization by students of the effects of human
activity on both gppreciation AND use of physica environments, especidly natura

environments within acity. In some cases, the effects of human activity have come to

completely dominate student perceptions of seemingly-attractive physica environments. One
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focus group participant, Kelly offers a persond example of her neighborhood when she
explans,

“When you first go, it looks like, oh, thisis a nice neighborhood, but when you actually
liveinit, it'sweird becauseit’ s not...there' s a lot of drunk people and old people, they
walk around, and kids cannot play there because it’s dangerous...and you know, in the
front, you have a lawn, and sometimes there’ s like a little tree — people throw their
garbage there, and it’s all messed up, and they don’t take care, and it looks ugly. When
you first go through it, you're like, *Wow, this neighborhood’ s nice,” but when you livein
it and you see what happensinit, it's disgusting.”

Kely’'s example of the deceptive nature of and the result of human neglect on her neighborhood

does not stand done. Another example occurred when students were shown a photograph of

amore natura environment.

In examining this photograph, both groups recognized it as Lincoln Woods, and commented on
their interactions with that physica environment. Jm, a participant in one group, states,
“Lincoln Woods is also a place which isreally polluted... The water got so nasty...it got

really, really disgusting.” Kely, aparticipant in another group mentioned above, says, “ See,



that looks nice, but | wouldn’t want to swim there.. .that water isdirty.” Inthiscase, the
natura aspects of the physica environment are overshadowed by the human neglect of such an
area

Evidence of the power of human impact on place is given with Sdly’s comment that, “If
it (theriver) were clean, I'd spend moretime there.” Further evidence of thisattitude is
given by Bob, who writes that, “My neighborhood is kind of messy and dangerous.. .|
pretty much consider the whole city my neighborhood, | don’t spend too much timein
that portion of it.” Jm, a participant in the same group, voices asmilar opinion when shown

the photograph of a dirty neighborhood street.

He declares, “I lived for along timein a place like that, but | never spent time there...I’d
only go there to eat and sleep.” 1t must be acknowledged that issues of crime and safety play

arole in sudent interaction with physica environments. However, due to the fact that the theme



of cleanliness arisesin al three of these statements it is clear that the human disregard for the
naturd physical environment is affecting some students gppreciation and use of their local
environments. Further sudies should be conducted to determine the extent to which such

human neglect can influence sudents' interactions with the physicd environment.

[1. Student perceptions of environmental issues

A. A. Awareness of and Interest in Environmenta 1ssues

I will now examine students’ attitudes on and perceptions of specific environmental
issues in order to gain a complete perspective of the relationship of these sudentsto their
environments.

1. How awar e ar e students of environmental issues?

It became clear from the focus groups that a number of students were not aware of
certain environmenta issuesin Providence. When asked if they were familiar with the
environmenta issue of vacant lots, al participantsin two of the three focus groups shook their
headsin denia. One student, Bill, asked, “What about vacant lots?”. Vacant lots were not
the only issue of which students were unaware, though. Focus group participants were given a
ligt of ten environmentad issuesin Providence (air pollution, vacant lots, water pollution, open
gpace & green space, trangportation, soil pollution, environmenta justice & racism, brownfields,
noise pollution, and other), and were asked which issues were familiar. Students responded

that they were unaware of a number of these issues, namely open space, environmenta justice,



“What is open space and green space?”

Mentor perception of student avareness of environmentd issues through OLEEP
varied, dthough al respondents felt that Met Sudents were given at least a basic knowledge of
environmenta issues in the program. When asked if her mentee was learning about
environmenta issuesin OLEEP, Jane, amentor, responded, “ Yeah, he’'s becoming aware of
different issues that are out there.” Another mentor, Bob, asserted, “1 definitely think that,
in the program, she learns about environmental issues, she becomes more aware of
them.” Inthissense, mentors viewed OLEEP as a means of introducing environmenta issues
to Met students.

2. Arestudents concerned about environmental issues?
A number of sudentsin the focus groups and mentee interviews expressed alevel of

concern for issues affecting their physicd environments. In discussing levels of interest in



This sentiment was affirmed by other members in the group.



Given thefindings of alack of awareness, a concern, and an interest in relevancy, of
environmental issues, it will now be appropriate to examine student perceptions of learning
about environmenta issues.

B. Learning about Environmenta |ssues

1. Do studentsliketo learn in waysthat will connect to their lives?

Jugt as relevance was a factor in student interest in environmental issues, students
indicated that they would like to learn about environmental issuesin ways that are relevant to
ther lives. When given the task of planning an OLEEP workshop around an environmenta
issue, Clark, afocus group participant, gave the example of, “Find out if you can get likea
measur e of how much pollution isin, say, one square mile in Providence, and then tell
people how it affectsthem.” A participant in adifferent focus group, Jennifer, said concerning

| just think finding how it affects me on a daily basis, so it hits home”
A mentee in the program, Bob, said of the workshops, “ Some of them | can get into, ones
that relate to the city, ones that are practical.”

A need for rdlevance in student learning about environmenta issues was expressed by
OLEEP mentors aswel. Jm, one such mentor, when asked what part of the program he
feds his mentee enjoys the mogt, replied, “1 think he likes it when he feels likes something is
relevant to him.” Danidle, another mentor, mentions the issue of relevance when taking
about the learning experience of her mentee, saying, “1 know the lead (paint workshop) went
over really well because it was directly relevant — if we could grab more issuesthat are
directly relevant to the urban environment, so if we did stuff like localized water pollution

and that kind of stuff, like what’ s the deal with these Providence rivers and why isthere
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so much stuff in them, and why do we care — | think that’ s something that should be a
primary question in all of our environmental lesson plans—why do we care?”. In
discussing the same workshop, another mentor, Thomas, mentions his bdiefs on making
workshops relevant, gating:

“He's (my mentee) not going to forget about it (the lead workshop)...they (the mentees)
know that lead poisoning is a really big problem, they’ ve had relatives and friends be
affected by it. When you're addressing the issue, they' re going to listen up, they're going
to see how they can make a difference — the one example that sticks in my mind, when we
wer e doing the lead poisoning workshop, there were a couple of comments, one was, ‘ Oh,
| just saw a big bulletin on the bus today,” and there was another kid who didn’t realize
that the landlord had to fix that problem, that it was part of the law in Rhode Island — so
even if it’sjust increasing their awarenessto what it actually is and to what they can do,
it's good that it pertainsto them.

2. Do studentsliketo learn experientially?

In addition to learning about environmental issues that are rlevant, sudents indicated a
desire to learn through experience. Nine of the deven mentees mentioned the words “ hands-
on” inther interviews as away in which they would like to learn. Examples of thisinclude when
John said that the teaching methods which worked well for himin OLEEP were, “

a little more general, like hands-on stuff, that’ s the way | learn well with everything, as
long as my hands are involved, because it’ s the best way to stay focused,” or when
Chrigtine replied on the same topic, “The interactive ones (teaching methods), instead of
ones where you just have to sit there and listen to somebody speak...or working all
together, using our hands to do something.” When asked to state their favorite workshop of
the past year, seven of the deven interviewees mentioned the same workshop — an experientia

workshop in which they found old scraps of paper and other types of “trash,” and used these

items to actualy make new paper. One mentee, Bob, explained his appreciation of this



workshop in saying, “It was more hands-on, and we picked up trash, put it in a blender,
and actually made something out of it.” Another mentee, Danidle, says of that workshop,

Oh, | remember the one where we made paper, | liked that one — it was actually doing
things, we weren't just sitting there.

Mentees were not the only ones to raise the issue of learning through doing — thisidea
aoxein thefocus groups aswdll. In discussing the planning of aworkshop, Alexis sated, “I
think it should be hands-on.” John, aso afocus group participant, said that students should

Vacant lots, because you can actually do something about that.” Another
focus group conversation, concerning the same activity, was such:

Clark: “ It should involve getting them outside...”
Matt: “ | agree, giving themreal experience outside...

This student interest in experientiad learning was supported in mentor comments. An example
of thisis seen in Scott’'s comment that, “I think if we did a project that was more hands-on,
work related, then that would lead to a greater leadership role for each of the students.”
Learning about environmenta issuesin a hands-on way was echoed by other mentors aswell.
3. Do studentsliketo learn by involving the community?

Students expressed a desire to learn about environmenta issues through community
involvement. A mentee comment which expresses this desire is Michdl€e s satement thet, “If |
was going to teach a workshop, | guess community service, we' ve been talking a lot
about green spaces and polluted areas and justice a lot, so | guess not talking about it
and actually bringing them somewhere where they want it to be clean and then clean it

up.” A focus group participant, Celia, in attempting to plan an OLEEP workshop, states, “You
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shouldn’t have a class, but a meeting, talk about what’ s been going on in the last couple
of years, talk about why we need to take care of it (water)...and then they can do
community service...something so that they're aware of it and they’ll take it into their
own hands.” Both of these comments focus on the integration of community service into
learning about environmentd issues. A third example of support for community involvement is
found in the comments of Ellen, amentor, who says, “I think OLEEP should do something
that’s a little more long term, which would be a better opportunity for leadership, like
having them (mentees) design environmental projects that mattered to their local
community over alonger period of time” This opportunity for community involvement
combines with the first two findings, as it would be of relevance to students, and would offer

experientid learning opportunities.



Discussion

Based on this sudly, it has been shown that sudents.

spend time outside and participate in a variety of outdoor activities

do not dways have access to more natura environments

exhibit culturd narratives which stereotype urban and natura environments

appreciae natura eementsin an urban setting

recognize the effects of human impact on a physica environment
A mgority of students not only spend at least two hours outside each day, but adso like to do
things outside, such as spend time in parks. In addition, students appreciate € ements of nature,
like these parks, in an urban environment. However, there are barriers which are preventing
students from feding more connected to their environments. As evidenced in the case of the
Providence river, sudents redlize that elements of their environments are being damaged by
humans. Appreciation for natura dements within an urban environment collides with the impact
of people on the gppreciation and use of this environment. This collison isaso witnessed in the
case of the Providence river, as sudents did not fully appreciate the area because of the human
impact on it.

Learning that students indeed appreciate dements of nature in urban environments, but
may be prevented from atrue appreciation by perception of human impact, one can relae this
to what else was learned about OL EEP students, thet:

many students are not aware of certain specific urban environmentd issues

students have a concern for issues affecting their physica environment
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Sudents are interested in environmenta issues relevant to their lives
| would like to suggest that alack of awareness of certain environmenta issues worsens
the fact that human impacts are affecting sudent appreciation and use of environments. If
students are not aware of the ways in which their environments are being damaged, how can
they possibly seek to reverse this damage and become more connected to those environments?
Certainly, more research should be conducted to see whether student knowledge of specific
environmenta issues may play arolein student connection to place. Luckily, it is dear that
sudents are interested in knowing about environmenta issues which affect them, and which are
particularly rlevant to their lives. Asevidenced by the numerous crestive student examples of
learning about environmentd issues, many students want to transform their local environments.
Thisis where a program such as OLEEP contributes, in offering students the ability to

learn about the environmentd issues affecting their lives, so asto develop more of astakein the
environments in which they live. In addition to determining student levels of awareness and
goprecidion of loca environments and environmenta issues, one of my main research goas was
to understand how OLEEP can increase these levels. One way in which OLEEP can increase
awareness and appreciation is by offering students the ability to transform neglected loca
environments. In empowering this transformation, OLEEP can offer sudents the opportunity to
truly interact with their environments. Given the knowledge that students:

want to learn about environmental issues of relevance

seek to learn through action

are interested in community involvemen,

OLEEP hasthe potentid to truly involve its students in a collaborative learning process.
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In focusing on locd environmentd issues which students can not only act on, but in
which they can involve the community, OLEEP can offer the students a persond stake in thelr
own education. Furthermore, by making students more aware of locd environmentd issues and
by taking action on them, the program comes to avoid the paradox trap into which so many
other programs have falen: the “beautiful country versus the decaying city.”

Through the implementation of a ssmester-long environmental action project,
sudents would be given the tools to beautify their own communities rather than to hopeesdy
perss in the belief that the urban environment is beyond repair. In the next chapter, mentorsin
the OLEEP program will be given an introduction to the planning of such a project, through the
example of vacant lots.

Why Vacant Lots?

| have selected the example of vacant lots as an environmenta action project for a
number of reasons. Firdly, it is an important environmenta issue which involves much of the
Providence population — currently, there are over 2,000 privately owned lots throughout the
dity.”® These neglected parcels of land, and the environmental problems associated with them,
play an important role in the physica urban environment. Subsequently, they have the power to
play astrong role in perception of this environment. Rdated to thisfirst reason is the fact thet
vacant lots are rlevant to sudents' lives, as evidenced by a sudent’s previoudy mentioned
remarks on growing up and playing in these lots. Thirdly, vacant lots were an issue of which

some students were unaware, and thus such a project can increase student awareness of this

% Ana Baptista, “ Strategies for the Equitable Redevel opment of Vacant Lotsin Providence, RI,” Center for
Environmental Studies, Brown University, 2000.



environmenta issue. In addition, vacant lots are an important aspect of the physicad environment
and have immediate connections to soil and water pollution, issues for which students expressed
concern. Also, the trandformation of avacant ot isagreat casein experientid learning, a
method for which students expressed vast support. Moreover, action taken on avacant lot has
the potentia for community service and involvement from additiond members of the community.
Even more importantly, the vacant lot example is a perfect case of the misson of OLEEP, to
make connections between environments. Rather than disconnecting themsdves from the urban
environment, students can understand the importance of the natural environment in all settings
through the vacant lot example.

Onefind reason for which avacant lot action project provides a good example is that
thereis student interest in theissue. Vacant lots recaeived the second highest ranking of
environmenta issues which would be liked to learn among focus group participants, only behind
ar pollution. Students would like to learn about thisissue, as shown by the previoudy
mentioned words of a mentee in OLEEP, who stated that she would like to learn about,
“Vacant lots, because you can actually do something about that.”

The implementation of an environmenta action project, and the possibility of vacant lot
transformation as such a project, follow the important educational model of ARCPS, or Action
Research Community Problem Solving. The gods of this educationd modd are:

“To involve students in the planning of their own education, and, as aresult, shift more
respongbility for education to the students themselves
To place education in ameaningful context for sudents

To provide students with opportunities to apply acquired knowledge in improving aloca
problem that they themselves have identified and recognized to be important



To develop skills needed in environmental problem-solving, induding working in groups,
gathering, andlyzing, synthesizing, and interpreting information; clarifying norms and values,
designing, implementing, and evauating a plan of action; and joint critica decison-making
To identify and utilize sources of information within the school’ s own surroundings for
educational purposes

To link disciplines through focusing on ared-world issue

To subdtitute fedlings of gpathy and powerlessness with the feding that one, beit asan
individua or in agroup, can indeed make a difference.”*

The educationd vdidity of such an environmentd action project isclear. In addition, it
offers answers to the central question of how student perception can be used to design curricula
for and advance the misson of OLEEP. It will now be useful to discuss the information
OLEEP mentors will need to successfully carry out an environmental action project, through the
example of vacant lots, in order to foster an increased awareness and appreciation of local

environments among Met sudents.

' Wals and Stapp 1989, p. 238, in Wals, Beringer, and Stapp, “Education in Action: A Community Problem
Solving Program for Schools,” Journal of Environmental Education (Madison, WI) 1990, Val. 21, No. 4, p.
15.



Information Packet

This information packet on how to carry out an environmenta action project for vacant lotsin

Providence consgts of the following:

1.

2.

alig of curriculum questions based on research findings
an introduction to the vacant lot Stuation in Providence, with ussful webstes

alig of possble student exploration projects about vacant lots, digned with Met learning
gods

alig of resour cesin the city that would be helpful to vacant lot projects, with an
explanation of the role each resource could play, and relevant contact information

Part 1: Curriculum guestions

Bdow isalig of questions that mentors should attempt to answer when conducting activities
centered around the environmental action project. Thislist was developed based on the findings
that arose from my research. Certainly, it will be difficult for asingle activity to satisfy al of
these goals, but efforts should be made to complete as many as possible.

Will the activity conducted alow students to make connections between natural and urban
environments? How?

Will the activity advocate the idea that the urban environment can be transformed? How?
Will the activity involve dements of nature in an urban setting? In what way(s)?

How will the activity attempt to break down negative stereotypes of urban vs. natura
environments?

Will the activity give students an opportunity to spend time outside?

How will the activity explain the effects of humans on surrounding environments? How will
the activity offer solutions to change and/or reverse these effects?

Will the activity increase avareness of urban environmental issues? How?



Will the activity offer an opportunity for students to take action on urban environmenta
issuesin the future? In what ways?

Will the activity address an issue that is relevant to the sudents’ lives?

How will the activity enable students to use their hands, and do things rather than passvely
ligening? How will the activity engage the students?

How will the activity involve participation by the Met and greater Providence community?
Will the activity dlow each student to pursue his or her own educationd interests? How?
How will the activity give students the opportunity to become leaders?

How will the activity be made fun and enjoyable?
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Part 2: Vacant Lot Basic Information

In the case of educating about vacant |lots or other environmenta issues, a certain
background is necessary. Hereisabrief introduction to the Sate of vacant lotsin Providence.
What is a vacant lot and how does it relate to the Providence environment?

A vacant lot is neglected piece of property with no buildingson it. Vacant lots are problematic
in any Stuation because they can cortain: illegd dumping and solid waste, hazardous waste
contamination such as lead, cadmium, arsenic and asbestos, rats, unsafe conditions for children
who choose to play there, and crime. In addition, vacant lots are visually unpleasant wasted
resources on the urban landscape, they destroy a sense of community, and they lower
neighborhood property values? Vacant lots are a particular problem in Providence because
there are over 2,000 neglected vacant lots, and they are disproportionately distributed
throughout the city, which connects to issues of environmenta jugtice, as the mgority of lots are
located in the city’ s poorer neighborhoods. In addition, aresident may buy alot, and then
relocate, which will result in the congderable buildup of unpaid taxes on thelot. Upon
foreclosure of the property, the city will hold tax saes, but, in many cases, the expense of the
accumulated taxes will leave properties undesirable, and the lots will never be bought.

What is the city of Providence doing to abate the vacant ot problem?
The city of Providence, since the 1997 Vacant Land Task Force Report, has taken
some geps to abate the neglect of vacant lotsin Providence. Firdly, the Tax Sale Realty

L aw has enabled the Providence Redeve opment Agency (the intermediary organization which

 Ana Baptista, “How can vacant lots be used to strengthen neighborhoods?,” Senior Thesis, Center for
Environmental Studies, Providence, RI, May 2000.



can trander |ots to resdents) to pick selective properties and use them for neighborhood
development. The PRA has aprogram caled the “ $1/Vacant Lot” Program, by which
adjacent landowners, non-profits, and community residents can purchase alot for adollar.
(The necessary steps to compl ete this program are detailed in Appendix 5). In addition to
transferring lots to residents, the city has dso taken steps to punish those who do not clean their
lots. The Default L aw enabled the Environmental Court to fine offenders who have been
ordered to go to court, but who have failed to appear. Also, the Super Lien L aw established
a“Clean and Lien” program. Thisprogram dlowsthe DPW to clean up alot if an owner
does not respond to a violation within 3 days. The owner will aso haveto pay alien, whichisa
sum of money that is owed on a property and that must be paid back before the property can
be sold.?® These disincentives attempt to save existing lots from becoming neglected.

Overdl, the city’ s attempts to control the vacant lot problem in Providence have lacked
organization. Thereis no one group within the city which oversees the citywide upkeep and
trandformation of the lots, and sufficient funding is not often given to existing programs.

Why should someone transform a vacant lot, and how could OLEEP be involved
in this process?

There are many benefits of transforming a vacant lot, and some of the possibilities
include: maintained sde yards, community gardens, parks, playgrounds, off-street parking, new

housing, and new businesses®* OLEEP has avery strong potentia as an environmental

2 bid.

*Ibid.
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education program to explore the city’ s relationship to vacant lots, and to involve studentsin
acting to transform one or more of these lots.

If the program seeks to transform alot near the new Met campus on the South Side of
the city, which has many adjacent lots, sufficient time must be given to ensure the purchase of
the lot through the PRA. In addition, the heads of OLEEP and the MET School must convince
the Providence Planning Department that they will maintain the appearance of thelot. Thiswill
require thoughtful coordination between OLEEP and the Met. In addition, the program must
have selected a specific lot. A list of available lots can be obtained through DARE, or the
Direct Action for Rights and Equdity Organization (mentioned later in this chapter).

Another option isto obtain a plat/lot map from the upgtairs library of the Center for
Environmenta Studies, and to use that map to find the address of a specific lot. Attempts should
be made to find alot without evidence of afoundation, asit will take more time to remove alot
with remnants of a property. (An example of a plat/lot map, of the new Met campus area,
with highlighted vacant lots, can be seen in Appendix 6). With the lot number and the exact
address, it is possible to go to the Tax Assessor’s Office and determine if the lot is owned, and
who the owner is. In going to the Tax Assessor’s Office, one should make sure thet the lot is
city-owned, that thetitleis“clean,” and that there is alimited amount of back-taxes. All this
will speed up the approval of the gpplication for alot. From there, one should set up an
gppointment with the Planning Department (NOT the PRA, as contacts at the Planning
Department will make the purchase of alot much more quick and effective), and fill out an
application for the $V/1ot program. After the gpplication isfiled, it will take anywhere from 4-6

months to receive the lot, and it will help to be persstent with the Planning Department



throughout this process. If any questions arise during this process, it is best to contact Ana
Baptista at the DEM (contact information is given later in this chapter).

In the case that the program would like to transform but not purchase alat, it could
attempt to an encourage a current owner of aneglected lot to let it clean thelot, or could
encourage an adjacent landowner to apply for the $1/lot program, and again, let the OLEEP
program transform the lot. In addition to the direct purchase and transformation of alot, there
are many diverse opportunities for sudents to learn and act on the subject of vacant lots, which

will subsequently be examined.

Additiona Resources

If you would like to learn more about vacant lots, these websites may be hepful:

1. http:/Mmww.brown.edu/Research/EnvStudies ThesesSummit/Briefing Papers’V acant

Lotg. Former Brown student Ana Baptista s document provides an excellent
introduction to the issue of vacant lotsin Providence.

2. http://envstudies.brown.edu/Dept/thes Sugrad9798/athomas.html. Former Brown

sudent Anna Thomas s 1998 thesi's abstract explaining problems with vacant lotsin
Providence.

3. http:/Aww.openlands.org/urbangreening.asp?pgid=108. The Chicago-based

Openlands Project’ s step-by-step guiddines on how to turn avacant lot into a

community garden.
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4. http://www.epagov/region01/pr/files/092398ahtml. An EPA pressrelease on

coordination between the mayor’ s office and USEPA to test vacant lots for lead

sampling.
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Part 3: Potential Areas of Student Exploration of VVacant Lots

Bdow isalig of some different activities for possible OLEEP student involvement related to the
environmenta issue of vacant lots. For each option, alist of possble tasks associated with the
activity will be given, and thiswill be corrdaed with the five learning gods of the Met —
empirica reasoning, quantitative reasoning, communication, socid reasoning, and persona
qudities. (For a complete explanation of the Met learning goals, see Appendix 7). These
options are only an introduction to available areas of participation, and the ways in which they
can connect to the learning gods.

Theplanning of the physical cleanup of a vacant lot.

1

2.

3.

4.
5.

Estimating how much manpower, tools, and money will be needed to clean the lot.
(Empirical reasoning).

Mesasuring the area of the lot, and attempting to determine the amount of monthly
wadte that the lot accumulates. (Quantitative reasoning).

Communicating with the Met School and the community to determine how the lot
can be cleaned. (Communicetion).

Determining who will benefit from the cleanup. (Socid reasoning).

Working cooperatively with others to clean the lot. (Persond qudities).

Soil testing for lead and other potential toxic substances.

1.

goA W N

Proposing a hypothesis about what substances may be in the soil, and then testing
the hypothesis. (Empiricd).

Using numerica datato evauate the hypothesis. (Quantitative).

Listening to the expert discuss the results. (Communicetion).

Figuring out how the results affect the community. (Socid).

Determining how to play more of aleadership rolein thisissue. (Persond).

Examining the legal history and current problemswith vacant lots.

1.

~w

5.

Studying research of the legd history of lots, and proposing a hypothesis about how
this history affects the current Stuation of lots. (Empirical).

Learning how to use plat/lot maps and addresses to find out about the ownership of
vacant lots. (Quantitetive).

Writing to an audience about the higtory information learned. (Communiceation).
Finding out what socid systems have been implemented to dedl with the issue of
vacant lots. (Socid).

Organizing the range of information that is obtained. (Persond).

Designing and producing an art project at alot.



4.

5.

Tedting to seeif trash from a vacant lot can be used as a socid and artistic statement
a avacant lot. (Empiricd).

Measuring the shape and structure of the lot and the materidsingde of it to
determine the type of artwork to be produced. (Quantitative).

Determining the main idea to be expressed to the audience through the artwork.
(Communicative).

Examining the ethical questions around vacant lots and including those in the
artwork gods. (Socid).

Increasing sef-awareness through the art. (Persond).

Writing prose/poetry about the human impacts of vacant lotsand their effectson

communities.

1.

o bk w

Creating aligt of beliefs about community attitudes toward vacant lot, and then
examining the accuracy of those beiefs through talking to community members.
(Empirical).

Representing one's beliefs about community attitudes, combined with actua
attitudes, as adiagram or table. (Quantitative).

Taking to community members and writing prose/poetry. (Communication).
Using community attitudes in the writing of prose/poetry. (Socid).

Increasing sdlf-awareness. (Persondl).

Examining the relationship between environmental justice and vacant lots.

1.

N

o s

Developing and testing an idea about how many lots there are in different areas of
the city. (Empirical).

Examining maps and calculating numbers of lotsin different aress. (Quantitative).
Creating an advocacy campaign, and spreading the results throughout the
community. (Communication).

Examining the effects of the number of lots on the communities. (Socid).
Demondtrating repect for the communitiesinvolved. (Persond).

Planting plantsfor a garden in a vacant lot.

N e

o &

Tegting which plantswill grow well in a Providence climate. (Empiricd).
Interpreting the growth of different plants graphicaly. (Quantitative).

Taking to locd gardeners about loca plants and growth Strategies.
(Communication).

Examining how resdents view community gardens. (Socid).

Developing agood trid-and-error method to grow healthy plants. (Persond).



Developing and implementing a communications campaign to increase local

awar eness of this environmental issue.

1.

g b w

Cregting a hypothesis about how much residents know about vacant lots.
(Empiricd).

Egtimating the amount of money needed to communicate to residents about vacant
lots. (Quantitative).

Deveoping communication products to inform the community. (Communication).
Reviewing exigting nontprofit community organizations communications. (Socid).
Learning to communicate honestly to others about the issue. (Persond).

Educating studentsin lower-level schools about the issue of vacant lots.

1.

absonN

Generaing information to teach, and assessing how accurate the information is and
whether the sudents are retaining the information. (Empirica).

Finding numerica information to teach students about vacant lots. (Quantitative).
Learning how to speek to younger students in a classroom. (Communication).
Demondtrating to sudents how vacant lots affect them. (Socid).

Managing time well in order to get lessons across in the amount of time expected.
(Personal).

Contacting local beautification organizationsin the hopes of collaborating with their

efforts.

1.

2.
3.

4.
5.

Finding information from such organizations on what they do, and proposing an idea
for how their misson can connect to vacant lots. (Empirica).

Finding trends in the actions of beautification organizations. (Quantitative).
Contacting organizations, and expressing beliefs on why they should help with a
vacant lot project. (Communiceation).

Determining the benefits of this collaboration for the organizations. (Socid).

Trying to enhance the community through beautification. (Persond).

Conducting a campaign to increase political action on the transfor mation of vacant

lots.

1.

2.

Drawing conclusions from research done on why the city does or does not help in
cleaning vacant lots. (Empiricd).

Collecting numerica data from the city on how many lots they clean, how much it
costs, etc...(Quantitative).



4.

5.

Contacting paliticd officids with a plan to get the city more involved in cleaning lots.
(Communication).

Explaining to palitica officias why resdents fed the city needs to take action.
(Persond).

Taking on aleadership role in trying to effect community change. (Persond).

Resear ching the transfor mation of vacant lotsin other cities.

1.

N

5.

Developing a hypothes's about Providence s vacant |ot relations compared with
other cities. (Empiricd).

Researching numbers of vacant lotsin other cities. (Quarntitative).

Communicating with other cities politica agenciesto find out why they have many
or few vacant lots. (Communication).

Finding the socid systems which exist in other citiesto ded with vacant lots.
(Socid).

Organizing the different data from a number of cities across the country. (Persond).

Developing strategiesto raise money for the redevelopment of alot.

1.

> w

Collecting information on the cogtsinvolved in redeveloping alot, and developing an
esimate of the cost. (Empirical and Quantitative).

Expressing the cogts to a community audience in an understandable manner.
(Communication).

Examining how different socid systems could aid in the rasing of money. (Socid).
Working cooperatively with community groups and members to raise money.
(Persond).

The scheduling and implementation of community events designed around or at

vacant lots.

1.

Examining research done on how to successfully organize community events, and
determining how to present the end results. (Empirica).

Making predictions about the number of people atending a community event, and
how that will affect the cogtsinvolved. (Quantitetive).

Working with different community groups to advertise the event planned.
(Communication).

Finding out who will benefit the most from such an event, and finding ways to make
it important to them. (Socid).

Being responsible for organizing acommunity event. (Persond).



Part 4: Community Resources for a Vacant Lot Environmental Action Project

Beow isalig of resources to aid the implementation of this project. Again, these resources are
only the beginning of community participation progpects. Some organizetions which may be of
use in the future which are not mentioned here in detail are the Parks and Public Works
Department, the OMNI Corportation, SWAP (Stop Wasting Abandoned Properties), and the
Woonasquatucket River Greenway Project.

For each entity, adescription isgiven of who it is, how it can contribute to the project, and how
it can be contacted.

Brown University Center for Environmental Studies.
Who: Professor Caroline Karp has done much research on the issue of vacant lotsin
Providence, and can provide helpful leads on the risks and benefits of such aproject. Ana
Baptista‘ 00 and Anna Thomas ' 98 have written theses on the Providence vacant lot system.
Baptiga sthess provides a greet introduction to the complexities of the city’s relation to vacant
lots. Thomas swork provides maps of digtribution of vacant |ots throughout the city. In
addition, Dave Murray in the environmenta science department does water and soil quality
tegting, and can facilitate Sudent involvement in soil testing vacant lots for lead.
How: The resources here are invaluable on anumber of levels, from basic information, to
environmenta justice connections (with Thomas' s maps), to actua testing of vacant ot soil.
Contact Info: Caroline Karp has an officein the UEL and Dave Murray has an officein
MacMillan — both can be contacted by email aswell. To read Baptistal s or Thomas's theses,
ask Patti Caton in the UEL for the key to the thes's cabinet, where you will find the theses.

Baptista has created aweb thes's, so hersison aCD in the cabinet.

CleanScape.
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Who: CleanScape is mainly arecycling organization Sarted by the South Providence
Deveopment Corporation. However, it dso cleans roughly 20 vacant lots a year based on the
city budget.

How: If alot is purchased through the $1/1ot program, then CleanScape can grade and clean
thelot. However, they may need to be paid for the cleanup they do, as they are moving into the
for-profit sector.

Contact Info: emal — info@cleanscape.com. address— 150 Colfax &t. phone — (401) 461-

1766 (ask for Jeremy Knapp).

DARE (Direct Action for Rightsand Equality).
Who: DARE is a Providence community organization hoping to “organize low income families
in communities of color to win economic, socid, and political justice”®
How: HasalLand Reform Project which transforms vacant lots, so there is potentid to partner
with them, seek advice, or research the connection to environmentd justice. May dso have a
ligt of available vacant lotsin the area
Contact Info: emall -- DARE@ids.net. address— 340 Lockwood St. phone — (401) 351-
6960 (ask for Patti Horton).

DEM (Department of Environmental M anagement).
Who: The DEM isthe gate regulaing environmenta agency.

How: This organization may be able to provide technical assstance on evauating vacant ot

dtes, or may be able to help with some of the adminidrative logistical issues. Ana Baptista,

% DARE, http://www.providence.edu/polisci/projects/dare/wel come.htm Accessed Nov. 1, 2001.




who, as mentioned above, wrote her thesis on vacant lots, now works for the DEM and is more
than willing to offer suggestions, assstance, and information on different aspects of the project.
Sheisthefirst person who should be contacted, as she can Smply explain the steps that
OLEEP should go through in acquiring alot. In addition, DEM has the potentid to provide
such opportunities as employees from the Hazardous Waste division discussing the protocol for
s0il sampling, or urban foresters within the organization giving seeds to grow and discussing how
to grow certain plants.

Contact Info: emal — abaptis@dem.gate.ri.us. address— 235 Promenade St. phone — (401)

222-6800, ext. 4440.

Environmental Lead Action Project.
Who: This organization works with families with lead- poisoned children, and examines
environmentd factorsin lead poisoning.
How: Thisgroup hasalist of places that will do soil sampling for $8-$12 a sample. In addition,
it has many educationd pamphlets on the dangers of lead, and has offered to put an
informationd packet which could be of use to the group.
Contact Info: address— 3 Capitol Hill, Room 206. phone — (401) 222-7740 (ask for
Rosemary).

Groundwork Providence.
Who: Thisisanonprofit beatification agency in Providence.
How: There are two ways in which Groundwork Providence can asss thisproject. Firs, it has
an education outreach staff member who works with high school students to train them to teach

in lower leved after-school programs, so thereis potentid to facilitate a teaching connection.
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Secondly, it organizes seasond cleanupsin Providence, so the project could gain contact
information, advertisng and community outreach information, and physca tools from them.
One particular option would be to coordinate the cleaning of alot with one of their seasond
community cleanups.

Contact Info: emall -- keli@groundworkprovidence.org (Keli Y eats, Education Coordinator),

and adamboretz@hotmail.com (Adam Boretz, contact person for other connections). address

— 69 Washington &. phone— (401) 351-6440.

The Providence Plan.
Who: This organization states that its misson is, “to restore hope and creste new opportunity
for the people of Providence through a comprehensive initiative designed to address the
fundamental causes of poverty and urban decline”%®
How: The Planis creating a GI S database of vacant lot maps of the city, and there is potentia
for sudents to learn about the use of technology in solving the vacant lot problem in Providence.

Contact | nfo: email — info@providenceplan.org address — 56 Pine Street, 3 floor. phone —

(401) 455-8880 (ask for im Lucht).

Providence Redevelopment Agency.
Who: The PRA authorizes the purchase and transformation of vacant lotsin the city. How:
The PRA offers a$1/lot program, which means that unowned vacant |ots can be purchased for
$1 by adjacent land owners, nortprofits, or community resdents. Thisisthe organization that

one must go through in trandforming a vacant lot.

% The Providence Plan, http://www.provplan.org. Accessed Nov. 23, 2001.
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Contact Info: emal — planning@providenceri.com. address— 400 Westmingter St. phone —

(401) 351-4300 extengon 511 (ask for William Houriani).

South Sde Community Land Trust.
Who: The SCLT isacommunity garden based in the South Side of Providence.
How: There are three ways in which the project could connect with the SCLT. Firdtly, the
Environmenta Education Coordinator could use high school and college age facilitators to lead
activitiesfor visiting school groups. Secondly, the Garden Coordinator and the City Farm
Garden Manager would appreciate assstance with garden cleanups, work days, and planting.
This could offer auseful introduction to the physica Iabor involved in cregting and maintaining a
garden.
Contact Info: emal — SCLT@ids.net. address— 109 Somerset St. phone — (401) 273-

94109.
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APPENDIX 1

Doug Costello Fall 2001
Semi-Formal Mentor Interview Protocol

1

10.

11

13.

14.

15.

I’ ve discussed thisidea of aframework asamentor, would you find such aframework to bea
useful tool ?

I was hoping you could talk for aminute about your general experiences as amentor. What sticks
out in your mind about OLEEP?

Now | was hoping you could talk about your view of your mentee' s experiencein OLEEP.
Do you think your mentee would feel more comfortable in & downtown Providence or b) Lincoln
Woods? Do you think thisis because of a) hisor her cultural background, b) his or her familiarity

with the landscape, or c) his or her subjective judgments of the landscape?

How does your mentee approach the outdoors? Does his or her interaction with the outdoors
affect hisor her attitude? (Isthissignificant?)

Do you feel that your mentee is devel oping |eadership skills through the OLEEP program? What
other opportunities for leadership skills can OLEEP offer mentees?

Do you feel that your mentee islearning about the environment through OLEEP? What specific
environmental issues should OLEEP try to make aware to mentees (e.g. lead poisoning, solid waste,
etc...)?

Do you have suggestions for how your mentee’s experience in OLEEP can beimproved in general ?

One of the things OL EEP has been struggling with lately is participation— if you were going to
design acampaign for OLEEP to increase participation, what would it look like?

Do you think workshops can and/or should happen during the school day?
If you were going to design asingle workshop for OLEEP, what would it be?
What do you get out of OLEEP? What facets of it are most important to you?

What, in your opinion, are the biggest problems of OLEEP? Would you say that they are more a)
theoretical, or b) logistical?

Arethere any other issues which we haven't discussed today that you would like to bring up or
feel areimportant?

I’m looking for your help in finding resources for workshop planning. If you have any ideas,
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APPENDIX 2

Consent Form
Dear Participant.

Thank you for agreeing to complete this survey. Tam studying what people think about
the outdoors and cities, and this will be a useful step in my cfforts to strengthen OLEEP
{Outdoor Leadership Environmental Education Program).

I appreciate your time in completing this survey, and it should 1ake no more than 20
minutes, The results of this survey will remain confidential. In addition, your comments
will remain anonymous, and your names will not be used in my studies at any stage.
Your advisor, as well as all other Met School emplovees, will not see your comments
from this survey at any point.

Your participation in this survey is completely voluntary, and you may decline to
participute at any time, including now,

If you have any questions about this survey before you begin, do not hesitate to ask me,
If you think of any further questions after you have completed the survey, please contact
me at 401-831-3897, or at Douglas Costello@ brown.edu.

Signature Drate




The first series of questions will be abowr outdoor activities.

1. What's the first WORD vou think of when you see the words "great outdoors™?

2. How much time do you spend outside on a school day?
— 0-1 hours
— 1-2 hours
___ 23 hours
___ 34 hours

____ more than 4 hours

3. How much time do you spend outside on a weekend day?
— 0-1 hours
___1-2 hours
2.3 hours
___ 34 hours
__ maore than 4 hours

4. When you are outside, what activities do you like to do? (You can check more than
one - if you do something not on the list, write in what you do in the OTHER
category)

— Swim
— Walk
__ Bike
—. Play a sport
___ Spend time with friends
—__ Spend time with family
— Go hiking
__ Gio camping
OTHER ACTIVITIES

5. How many times have you gone “hiking" in the last year?
___ None
___Once
2.4 times
___ 46 times
— muore than 6 times



6. Which of these statements best completes this sentence for you? (You can
check more than one)
"I do not go hiking more because...”
__ lda not know anyone who likes to go hiking
— I'do not feel comfortable being in the outdoors
_ 1 do not have the time to go hiking
_ I'do not know where [ could T go hiking
___ I'have never gone hiking before
__ lcan't get to anywhere where [ could go hiking
_ l'am not interested in hiking

OTHER REASON
7. How many times have you gone camping in the last year?
— Hone
___ Onee
o 24 times
__ 4-6numes

. more than 6 times

& For this statement, which of these answers would you most agree with? (You can
check more than one)
“I would go camping more often if..."
. my family was coming with me
___ my friends were coming with me
— Idid not have to go 10 work on the weekends
I had transportaticn to where [ wanted to go
— Uhad the equipment | needed
__ someone showed me how to go camping
__nothing, [ would not go camping
OTHER REASON

9a. Do you spend time at any parks near where you hive?
— YES ___NO
(if you unswered YES, go to 9b; if you snswered NO, go to 9¢)

9h. If YES. why! (you can check more than one)
— "My friends like to spend time there,”
"I like how the park looks."
“l can play a sport or do some other exercise there.”
“I like spending time cutside."

OTHER REASON
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B¢, IFNO, why: (vou can check more than one)
___ "There are no parks near where [ live."
__ "The parks near me are not safe to hang out at.”
"I do not have the time.”
"My friends don't like to spend time there.”
___"I'would rather be inside."
OTHER REASON

10. From looking at these pictures, can you rank them in order of where you would most
like 1o spend time at? 1 = | would like to spend time there the most
5 = | would like to spend time there the least

g

11, 1f you had a free day to spend time with your family, could you rank on a scale of 1-
5 what you would most like to do with them? 1 = [ would most like to do this
5= I would least like to do this
___ Spend time inside at home
___ Spend time outside sl home
~ Go to the mall
_ Gow the beach

~ Go to a park

12, If you had a free day to spend time with your friends, could you rank on a scale of 1-
5 what you would most like to do with them? 1 = most; 5 = least
___ Watch TV
___ Play a sport
____ Spend time at someone's home outside
___ Go to the mall
__ (o swimming

The nexr series of guestions will be about cities.

13. What's the first WORD you think of when vou see the word "city™? (besides
Providence)
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14. How much time do you spend in downtown Providence outside of school?

___ 01 hours (per day)
___ 1-2hours
__ 23 hours
34 hours
___maore than 4 hours

15, What do you do when you are in downtown Providence (besides school)?
{vou can check more than one)
___ Spend time on a street
___ Spend time in a park
____ Go shopping
oo work
__ Walk around to where | have to go
OTHER REASON

16. Which of these statements best completes this sentence for you? (you can
check more than one)
"I dor it spend more time in downtown Providence because, "
___ 1 do not have the time
___ It's not safe to spend time there
_ My friends don't like to spend time there
I spend too much time there already
OTHER REASON

17. Which of these pictures most reminds you of city life? (you can check more
than one)
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The last series of guestions will list a number of statements. If vou agree with the
statement, please check next to Troe, If you disagree, please check next 1o False,

18. People who grow up in a city can not appreciate the outdoors.
e
False

19. People who live in cities feel safer in a city than in another environment.
True

Folse ____

20, To spend time in the outdoors, you need & lot of time and money,
Tooe
False

21. Is there anything else you'd like to say? (Examples = "I think camping is not fun
because there are lots of bugs around...", “1 like to go hiking in the woods near where |
live...")

Please take one more mine to fill out the biographical information on the last page.
Thanks again for completing this servey!
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1. Firs1 Name

2. Year in school (Freshman, sophomore, elc...)

3, Are you:
Male ___ Female

4. What ethnicity do you consider yoursel”?
___ African American
_ Anglo American (Caucasian)
. Asian/Pacific Islander
__ Hispanic/Latino
— Native American
Other

5a. Were vou bom in this couniry? ___ Yes No

Sh. If no, how long have you lived in the 11.5.7

6. In what town, city, or community do you currently live? (If Providence, please indicate
what part)

7. What language(s) do you speak at home?

£a. Do you have a job outside of school? __ Yes ___ No

Bb. If Yes, how many hours do you work each week?

9, Whose advisory are you in?

10a. Have you participated in OLEEP before? _ Yes _ No

10b, If yes, in what year did you participate?
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APPENDIX 3

E. Doug Cogtdlo Oct. 9, 2001

FOCUS GROUP MODERATOR'S GUIDE

GOALS
1

2,

3.

DETERMINE STUDENT AWARENESS AND APPRECIATION LEVELS OF ENVIRONMENTS
AND ENVIRONMENTAL ISSUES

DETERMINE REASONS FOR AND BARRIERS FROM LEARNING ABOUT CERTAIN
ENVIRONMENTAL ISSUES

UNDERSTAND HOW OLEEP CAN HELPINCREASE AWARENESS AND APPRECIATION
LEVELS, AND WHAT TEACHING STRATEGIESWORK WELL FOR A HIGH SCHOOL STUDENT
POPULATION

Introduction: Hi, | want to thank you all for coming to thisfocus group. For those
of you who have not had a chance to meet me, my nameis Doug Cogtdlo. | ana
college student a Brown, focusing on environmental studies. | am studying the
OLEEP program, which is a program between Brown students and Met students
involving mentoring, environmental workshops, and camping trips. In researching
this program, | want to make sure that | talk to you about the issues involved.
However, it isdifficult for meto tak to dl of the Sudents at the Met, so that iswhy
you and | are here for what is called afocus group. You dl indicated from a survey
that you filled out a the end of last year that you might be interested in talking about
some of the themes brought up. Hopefully, from talking to you guys, | will be able
to get an idea of what are some important issues for sudents at the Met. To give
you an idea of what afocus group islike, I have anumber of ideas that | would like
to talk to you about to hear your ideas, opinions, and thoughts. We will be talking
today about your opinions of different environments, and aso about a range of
environmental issues. There are no right or wrong answers. The purpose of this
group isfor meto hear anumber of different points of view, so | would redly
gopreciate it if you could share your thoughts, even if they might be different from
somebody esg sinthe group. Thereisredly no wrong thing to talk about  fed
free to bring up whatever you fed isrelevant or gppropriate. Before we start, |
want to explain alittle bit about the logigtics of the group. | am the only one who
will be sudying whatever information comes out of this group — parents, advisors,
fellow students will have NO ideawhat we have talked about. | have avideo
cameraand atape recorder here so | will be able to look back at and not miss any
of your ideas or comments. | will be the only person to listen to or look at this
information. | would likeit if you could focus on what we are talking about, and not
be scared or distracted by this equipment — again, it is only there because | can't be
talking and writing at the sametime. | dso hope that you can listen to one another
and not spesk dl at the same time, so everyone can enjoy thisand | can understand
what each person in the group hasto say. | know that some of you may know each
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other, but this does not apply to everyone, and | certainly do not know everyone's
name, so | have made nametags. W€ ll be on afirst name basis and again, asthis
information is private and confidentid, | will change names on any reports | write
about thislater. This sesson will last no more than one hour, so let’s get sarted!
One thing before we start, this should be FUN, don’t get too worried about the
questions, just have FUN with them!

Intro. Question: Say your name and one thing you like to do onthe weekend.
(Follow up question if necessary to further break theice.)

Warm up to environmental issues— general environmental perceptions
a.  What thoughts, descriptions come to mind when you think of the physicd area
where you live? Your street? Y our neighborhood? Providence? (Write down
exercise and share).
b. (Show powerpoint slides of different environments — for each slide, ask:
I. How familiar are you with this environment?
ii. How likely are you to spend time here or vist here? What kinds
of things would you say you know about this environment?
¢) What would make you want to go to this environment often?

Environmental 1ssues
a. (Il introduce an example of an “ environmental issue” with vacant lots,
show previous image, ask:

I.  What isit about this issue that makesit interesting or not interesting to
learn about? Why?

ii. Let'ssay youweretaking to friends and/or family about this |
know they might be completely different Stuations— picture talking to
ether friends or family or both, what kinds of questions would come
up about thisissue?

b. (Hand out list of environmental issuesin Providence, ask:

I.  Which of theseissues have you heard of before? How?

ii. (Do ranking exercise) Which sound exciting to learn more about or
do something about? Why? What isit aoout one issue that makes it
more or less interesting than another?

lii. Arethere any other issues that come to mind ether in RI or elsewhere
that interest you?

L earning about Environmental Issuesin OLEEP

a. Think about ateacher you had whom you especidly remember and who you
learned alot from? What about this person made them cool/ good to learn
from? (write down exercise and share, or go around one by one)

b. Group activity. | want you to imagine that you' re going to learn about one of

these issues, or another one you have in mind, in the context of OLEEP. (Explain
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V1.

how OLEEP can let you learn freely). Asagroup, you get to plan how you're
going to learn about it. (Should I pick one or should | have them pick one—
afraid of indecisiveness, and/or them not caring about the sameissue). In
this scenario, other people can help you learn about theissue. You can learn it over
a series of weeks, too — you do not have to learn aout it in an hour.

i. How would you start going about learning this? On your own, with

others, on the internet, in books, with people outside of school?

ii. How would you try to make it interesting?

lii. How could you dl bendfit in learning as a group?

iv. How involved would friends, mentors, advisors, bein learning this

issue?

v. How involved would people outsde of school be involved in learning

about thisissue? How much help could an organization in Providence

provide?

vi. How active would you become in learning about it? How much

“doing,” “thinking,” and “taking” would be done?

Summary and Conclusions



APPENDIX 4

Doug Costello Oct.
16, 2001
Mentee I nterview Protocol

1. I washopingyou could talk for a minute about your general experiences as a participant in the
OLEEP program — what sticks out in your mind about OL EEP?

2. Why did you choose to participate in the program?

3. Could you discuss how you felt about your rel ationship with your mentor?

4. How comfortable have you felt among fellow menteesin OLEEP? How comfortable have you felt
among the mentorsin the program? Can you think of waysin which OLEEP could have made/can
make you feel more comfortable in this group?

5. What does OLEEP stand for in your mind? Areyou familiar with the different letters?

6. Do you think that OL EEP has affected your relationship with the outdoor environment, and if so,
how?

7. Doyou feel that you learned leadership skills through OLEEP? If yes, in what ways, or can you
give an example? Do you have any ideas for how you and other participants can learn more about
leadership in OLEEP?

8. Haveyou learned about environmental issuesin OLEEP? Arethere any in particular you
remember, or any you especialy liked learning about? Possibly hand out list and ask: How
familiar are you with some of these issues? Which interest you most and what isit about them that
interest you? Can you think of waysin which OLEEP could do a better job of teaching about
environmental issues?

9. If you were amentor, and you got the chance to plan or teach one workshop, what would that ook
like? How would you teach it?

10. Isthere one workshop from last year which you particularly liked? What about it interested you?
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13.

14.

15.

What teaching methods do you think worked well for youin OLEEP? (Learning with other

mentees, learning with other mentors, learning on your own, field trips, etc...)

. How do you think other students at the Met perceive OLEEP?

If you were going to talk to your friends about OL EEP, what would you say to them?

Do you feel that your personal goals or expectations were met in OLEEP? Did you have any
expectations at all? Did your goals and/or expectations change at all throughout the year?

What do you feel that you gained the most from in OLEEP? What, would you say, were the three
most important things in the program to you?

Arethere any other issues which we haven’t discussed today which you would like to bring up or

feel areimportant?
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APPENDIX 5

DARE Direct Action for Rights and Equality
8/7/00

Guide to the Providence Redevelopment Agency’s (PRA)
Vacant Lots for $1 Program

1. Decide what you want a lot for.
« You can apply for a lot 1o bulld & home on if you live anywhere in
Providence, and don't own & homa yet.
» “ou can make a yard, garden, or parking area if you live next to the ot
and own your homa.

2. Solact a lot.

+ Lists of lols are avaitable from DARE or from the Department of
Planning - Bill Floriani - 400 Westminster Streel (next to Social
Security), 351-4300

« I it says "A" it maans the fot is available for a yard or parking, "M’
means it's available to bulld a housa on.

3, Check for lead levels in the soill
+ The EPA has tested samea lots. Contact DARE or Erin Hasket! at the
EPA (517} 918-1054 to sae if the lol you want has been tested.
+ [fyour lot has not been tasted, tell DARE so that we can ask tha EPA to
include it on the next round of tasts thay dao.
« |f It has been tested, find out if tha lavals are sefe for the way you wanl
1o use the lol. If the levels ara too high, pick a diffarent lol!

4. Fill out the application
+ Applications are available at DARE or from Bilt Floriani at the
Departmant of Planning - 400 Westminsier Street {nex! to Social
Security), 351-4300
« Turn in the application to Bill Floriani at the Depariment of Flanning -
400 Wesbminster Street {nexi lo Social Security), 3514300

5. PRA votes to make you "designated developer”
+ Thiz will happen ai their meeting - always the second Thursday of the

manth.
« Call Bill Floriani at 351-4300 to find oul i your 1ot is on the agenda,
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Fill out the “offer to sell”

+ Put down dates for when you will have a "site plan® {a drawing of how
the lot will lock) and a financing plan (how you will get the money if it is
something that costs a lol, like building a house. )

+ Call DARE or Bill Floriani at the Dapartment of Planning - 400
Westminster Stresl (next to Social Security), 351-4300 if you need halp
filling it out,

PRA votes to sell you the lot

= This happens at another PRA meeting, after you get all your paperwork
in,

« Call Bill Floriani at 351-4300 fo make sure your lot is on the agenda.

The closing

* This is when you fill out the paperwork to finally buy the lot.

* Make sure they clean it up before you sign the papers to buy it!

+ Then you go down to City Hall 1o record the deed (costs about $50.)

If you have any questions, call DARE at 351-6960

or Call the Department of Planning
351-4300
400 Westminster Street
(next to Social Security office downtown)

- ask for Bill Floriani -
- if you can't reach Bill, call his boss, Tommy O'Connor -
- if you can't reach Tommy, call his boss, John Palmieri -
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APPENDIX 7

| Moke B Work ter Yo = Big Piciwre Leswsing Gals

Big Picture Learning Goals

Usa the Learning Goals 1o help you expand your

project work and challenge yourself with new ideas,

These are the five Learning Goals.

1. Howde) PIOVE i
Empirical Reasoning
This goal is to think like 3 scientist: to use
empirical evidence and a logical process to
make decisions and to evaluate hypotheses
It does not reflect specific science content
matenal, but instead can incorporate ideas
from physics to sociology to art theory,
What ides do | wam o tes(? [estential question)
‘What has other resesrch shown?
What iz my fypothesis? How can | test 7
Wat faformation (data) do | need to coblect?
How will | cofiect the information?
What will | use as a control i my research?
How good is my information?
‘What are the reswits of my reseanch?
What errov do | have? How goed is my information?
What comclursions can | draw from my reseanch?

How will | present my results?

Fhe By Poiure Lasming Cyele

How do | MEASUIE, compare or represent it?
Quarntitative Reasoning

This goal is to think ke a mathematician: 1o

understand numbers, to analyze uncertainty, fo

comprehend the properties of shapes, and to

study how things change over time

Haow can | use sombess to evalvate my hypathesis?
‘Wikat mmmerical information can | collect about this?
Can | estimale this guantity”

How can | represant this infermation as 2
formula o diagram?

How can | fnterpref this formta or graph?
How can | oresssre its shape ar strocture?
What tremefs do | see? How does this change over time?
What prediictions can | make?

Can | show 3 comrelstion?
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